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6th Grade – Launching the Writer’s Notebook
Preface

The following unit supports and aligns to the Common Core State Standards. This research-based work is the outcome of a collective effort made by numerous secondary teachers from around the state of Michigan. Michigan Association of Intermediate School Administrators (MAISA) initiated a statewide collaborative project bringing together educators from around the state to create and refine a K-12 English Language Arts model curriculum. The launching unit is situated as the opening writing unit of study within a yearlong sequence of writing units. This unit develops foundational habits of mind, a process approach to writing, and reading like a writer. This foundation is essential to support writers in the complexities of subsequent writing units that focus deeply within the three main types of writing (opinion and argument, informational, and narrative).  Each unit within the MAISA yearlong model curriculum presents a string of teaching points that scaffold and spiral the content and skills.  Units of study are structured to be student-centered rather than teacher-driven. Sessions emphasize student engagement and strive to simultaneously increase critical thinking and writing skills.  Writing and thinking processes are stressed and are equally important to the end-writing product.  Sessions are designed as a series of mini-lessons that allow time to write, practice, and conference. Through summative and formative assessments specific to each unit, students will progress toward becoming independent thinkers and writers. 

Significant input and feedback was gathered both in the initial conceptualizing of the unit and later revisions. Teachers from around the state piloted and/or reviewed the unit, and their feedback and student artifacts helped in the revision process. Special thanks go to lead unit writers Bryan Hartsig and Lisa Kraiza, who closely studied the CCSS, translated the standards into curriculum and practice, and revised with a close eye to classroom teacher feedback. Throughout the yearlong collaborative project, teachers who are reviewing units are finding how students’ habits of mind have shifted from task-oriented to big-picture thinking, utilizing a critical literacy lens. 
	Launching the Writer’s Notebook Learning Progressions

	Grade Level
	6
	7
	8

	Genre
	Personal Narrative
	Memoir
	Poetry

	Becoming a Community
	· Use writers’ notebooks to gather, record, strategize, and recognize importance within personal narratives.

· Establish writing time as a way to build community within a classroom.

· Develop writers to feel supported and encouraged by those around them.
	· Establish a way of living as writers in an open, sharing community.

· Establish a special time to share our stories within the classroom community.

· Encourage developing writers to feel safe about the writers’ workshop format.
	· Establish a way of living as writers in an open, sharing community.

· Understand the writers’ workshop framework, in order to explore and analyze observations, feelings, and ideas of other poets in the class community.

· Develop habits and routines for a writer’s notebook such as: collecting entries, reading to survey and analyze a range of poetry, and writing to experiment with the elements of poetry.

	Reading Immersion and Drafting
	· Discover the writer’s independence, using support structures provided within the community by peers and the teacher.

· Use anchor charts, partnerships, and other strategies to immerse students in the work of writers.

· Recognize strategies that teach students to identify long, drawn-out stories, as opposed to small, focused, meaningful stories.
	· Use strategies to draw from events in our lives, pulling out the small moments in order to reflect on their meaning.

· Examine the memoir, in order to contemplate what we have learned from the small moments in our lives, and how we relate to others and live in the world.
· Use Think/Pair/Share while establishing a community to live wide awake, while sharing and responding to stories of others.
	· Use poetry immersion to understand that poets use narrative poetry to deeply express themselves.

· Use strategies to generate poetry in a variety of ways, while studying the decisions of other narrative poets.

· With anchor charts and survey tools, understand the use of writing strategies such as listing, observing, describing, and telling stories.

· Reinforce community and the ownership of writing skills.

	Revising and Editing
	· Consider activities in the workshop as a process to reflect, provide feedback, and grow as writers within a safe community.

· Use conferencing with peers and the teacher as a way to improve upon revision skills.
· Develop the understanding that personal narratives are valuable tool that can improve writing and share our most meaningful stories with others.


	· Analyze the mood, tone, and characteristics of the memoir.

· Assess writers’ skills by conferencing with writers’ groups.

· Use peer discussions and sharing times to revise and edit for meaning and clarity.

· Develop the understanding that memoirs are powerful opportunities for writers to engage readers and share various perspectives and experiences.
	· Consider enticing word choice, the use of sensory detail, and the free expression of self.

· Produce a narrative poem that expresses a powerful emotion, a meaningful experience, or a strong belief.

· Develop the understanding that narrative poems are powerful opportunities for writers to engage readers and share various perspectives and experiences.


	Grade Level
	9
	10
	11
	12

	Genre
	Personal Narrative
	Poetry
	Memoir
	Poetry

	Becoming a Community
	· In a writer’s notebook, record memories, conversations, and bothersome things.
· Recall an event with a strong emotional impact, and sequence the details to capture the problem and its impact on the narrator and other characters.

· Respond non-judgmentally.
	· Read and write, examining the voices of other poets, and developing a voice in one’s own writing.

· Use strategies to generate ideas and writing. Use these strategies multiple times to promote new thinking.

· Respond non-judgmentally.
	· Write to discover an event’s personal meaning.

· Use inquiry strategies for this exploration work.

· Respond non-judgmentally.
	· Explore ideas, feelings, or attitudes by generating poems from various angles.

· Write every day.

· Respond non-judgmentally.

	Reading Immersion and Drafting
	· While reading, notice the sequences of the details and the techniques a writer uses to convey a central idea or theme; capture admired techniques.

· Write under the influence of another author.

· Reread to discover the significance of stories and expand writing.
· Reveal characters by describing their physical characteristics, behaviors and mannerisms, dialogue, and thoughts.

· (Optional) Pay close attention to sensory detail, taking the reader to the place and situation.
	· Read a range of poetry, looking for personal connections.

· Read a range of poetry to admire the ways that poets structure their works.

· Fall in love with and experiment with words.

· Use details and figurative language to describe observations.

· Reread and identify poems for publication.

· Reflect on habits, writing strategies, and attitudes after rereading writer’s notebook.
	· Determine how much truth to tell and what to leave out.

· Determine the angle of the memoir/event.

· Explore the emotions of the event.

· Reread the writer’s notebook for a memoir topic and plan a project.
	· Examine several poets’ beliefs about writing and poetry.

· Compile a list of poets’ decisions.
· Generate poems from the poet study.

· Identify and study a mentor poet. Experiment with the decisions of this poet.

· Reread poetry generated in the writer’s notebook, in order to plan a series of poems.

· Reflect on poetic decisions and their effects on the meaning of poems.

	Revising and Editing
	· Seek feedback to discover what a reader sees, and where new possibilities exist.

· Use properly formatted dialogue so readers understand who is speaking. 

· Celebrate stories by sharing them with others.
	· Revise line breaks to explore an emerging poem.

· Create surprise or emphasis by creating and breaking patterns.

· Use response groups to gain insight and make revisions to drafted poems.

· Create a revision plan using a repertoire of decisions.

· Edit punctuation and capitalization using universal and unique standards of poets.

· Create a collection of poems.
	· Explore both the memoirist’s mind and life experiences.
· Revise for emblematic details, word choice, and stylistic decisions that convey tone.

· Engage in response groups, acting as critical friends.

· Create revision plans.
· Edit with an eye toward sentence variety.
	· Engage in response groups to provide feedback to peers.

· Engage in response groups to gain insight into revision work.

· Create a revision plan.

· Revise while using a repertoire of decisions, collected while studying a mentor poet.

· Edit to impact the pace and the reader’s ability to understand the poem’s intention.


Writers Workshop Unit of Study

6th Grade – Launching the Writer’s Notebook
Abstract

WHAT IS A LAUNCHING UNIT? 

The launching unit engages learners as partners in a year of learning, beginning with this brief, two- to three-week unit. The unit establishes the teaching and learning environment through writing tasks, mentor-text reading tasks, and decision-making, as students generate and nurture their writing. These tasks and decisions establish norms, writing and reading habits, and ways of living together in a classroom, in which all students develop confidence and competence. The non-negotiable results are student choice, teachers’ feedback that is focused on strengths, and student reflection. The launching unit helps students do the following:
· Imagine an identity as a writer

· Read in order to appreciate, study, emulate, and experiment with the decisions of other writers

· Develop a voice that expresses both emotions and ideas through a variety of genres

· Engage in a safe community of writers that encourages risk-taking and growth

	PHILOSOPHY
In this unit, students are introduced to the concept of the reader’s/writer’s notebook. They build a community of readers and writers as they read, discuss, write, respond to and share their work. They read personal narratives and generate their own narrative ideas using the same structures and devices.  Students experiment with the skills that real writers use to create meaningful personal narratives. By analyzing the personal-narrative structure and maintaining a goal of crafting their own narratives, students develop a disciplined writing life, one that’s focused on the generation of a wide range of ideas. This begins in the notebook, but students work to take one of their narratives through the publication process.
BECOMING A COMMUNITY OF MEMOIR WRITERS
       Students will establish writers’ notebooks and use strategies to gather ideas for writing stories that matter. They will gather ideas by responding to content from mentor texts.
       Students will explore mentor texts and use strategies to develop questions for analysis.
       Students will understand how personal narratives uncover a new understanding about themselves.
READING IMMERSION AND DRAFTING MEMOIRS
       Students will analyze narrative structures such as: dialogue, description, and reflection, using mentor texts. They will experiment with the writing of such structures.
        Students will experiment with possible personal narrative ideas, using previous notebook entries.
       Students will improve their writing skills through their evaluation and imitation of other narrative writers.
       Students will form reader-response groups to share their memoirs. These groups will help students determine if their personal narratives convey the messages they are trying to get across. The groups will also analyze mentor texts.


ASSESSMENT

Working in a collaborative environment, students become a group of writers who support each other. Students mine their own lives for ideas; make revisions to their work; write with an authentic audience in mind; and learn from established writers, in order to add to the their repertoire of writing decisions. As a result, grades are not determined upon a list of writing elements or a rubric that defines product quality. Instead, students are assessed upon the enactment of a writing process, as well as the habits and strategies of a writer and critical reader. Students write in readers’/writers’ notebooks and develop portfolios of work. (The notebook is the primary tool by which the teacher and student assess growth.)  Students also self-assess and prepare written reflections. This combination serves as evidence of a student’s growth over time and the metacognitive awareness of that growth. 

STUDENT OUTCOMES

The launching unit provides students with these vital opportunities to see themselves as capable thinkers and decision-makers:
· Students become more flexible in their writing and thinking as they have time to experiment with words and ideas. 

· Students practice a variety of ways to generate ideas and revise writing.

· Students investigate the ways in which other writers work through complex ideas and face difficult writing decisions. 

While students do create polished pieces of writing, the objective is much deeper: the unit establishes a writing community wherein each student is empowered with a repertoire of generative and revision strategies. This unit sets forth a workshop approach, which develops reading, writing, and thinking skills that resonate throughout the school year. 

TEACHER DECISIONS FOR UNIT IMPLEMENTATION

This unit can be designed in many different ways with many different teaching points. However, it would be impossible to write one unit to meet the needs of all audiences. Knowing this, teachers should expect to adjust the lessons in order to meet the needs of their students—while staying true to the intent of the unit. We recommend that teachers study and understand the intent of the lesson series. The lessons have a purposeful sequence, but they may require that teachers make adjustments in pacing or to extension activities. Teachers are encouraged to gather their own sources (mentor texts, etc.) that reflect district curriculum and/or student interests. Please see the resources section for additional ideas. 

UNIT ORGANIZATION

The unit is divided into three parts:

· BECOMING A COMMUNITY OF WRITERS: The sessions in this unit are typical of every launching unit. Students will develop a community by personalizing readers’/writers’ notebooks, and by developing a safe community in which they can take risks with their writing and thinking. Students begin with a few strategies to get started and grow their confidence as writers and peer-responders. 
· READING IMMERSION AND DRAFTING: The sessions in this part of the unit are focused on immersing students in the personal-narrative genre.  Students will read from a collection of personal narratives in order to dissect the writing process. Students will also learn how to identify compelling story openers and closers.

· REVISING AND EDITING: The sessions in this part of the unit encourage students to go deeper into the decision-making process and revise personal narratives using specific technical decisions. In addition, students will participate in writer response groups, gaining feedback for peers. 

Instructional Sequencing, Scaffolding, and Pacing

The daily pacing of the unit’s sessions is based on a 50-minute class period. Teachers’ pacing will change based on the duration of the class period, student population, familiarity with content, process, and/or instructional practices. 

The instruction scaffolds students through a four-tiered process. 

1. Teaching Point: The teacher models the strategy, process, skill, or habit of mind, using a mentor text written by the teacher, students, and/or published writers or other materials. 

2. Active Engagement: Students rehearse the writing, thinking, and/or critical reading or viewing just modeled by the teacher. 

3. Independent Practice: Students complete a mini-task independently or in small collaborative groups.  During independent practice, the teacher confers with individuals or small groups to assess student performance, which allows the teacher to differentiate the lesson and task. The teacher may stop the independent practice to adjust the mini-task. The teacher may also stop the practice in order to adjust the teaching point, and to include teaching points that deepen the learning.

4. Share: Students share their work, in order to examine, analyze and/or reflect on the range of responses created by other students. Sharing also enables students to self-monitor the effectiveness of their writing strategies. The teacher may also share an exemplar to reinforce or enhance the session’s teaching point(s) and student performance.

Standards
Common Core Standards: Narrative:  The following College and Career Readiness (CCR) anchor standards apply to reading and writing in narrative template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers and general content remain the same across all grades, but details vary.
	Number
	 CCR Anchor Standards for Reading

	1
	Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

	2
	Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

	5
	Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

	6
	Assess how point of view or purpose shapes the content and style of a text.

	9
	Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

	
	CCR Anchor Standards for Writing Narrative 

	3
	Write narrative to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

	4
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

	5
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

	6
	Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

	10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.


Overview of Sessions: Teaching Points and Unit Assessments
Becoming a Community of Writers
	Pre-Unit Assessment Task

	Students will generate a list of possible personal narrative ideas based on personal experience.


TEACHING POINTS:
1. Students will establish writers’ notebooks and use various strategies to gather ideas in a meaningful way.

2. Students will establish writers’ notebooks and use various strategies to gather ideas in a meaningful way.

3. Students will establish writers’ notebooks and use various strategies to gather ideas in a meaningful way.
Reading Immersion and Drafting

4. Students will determine strategies to identify large, drawn-out stories versus small, focused stories.
5. Students will understand that stories need to be told in a logical order (sequenced) and not just as a list of details.
6. Students will conference with one another, discussing the planning for their writing and different writing strategies.

7. Students will conference in order to determine which of their drafts is most significant and deserves continued work.
	Mid-Unit Formative Assessment Task

	At the end of session 7, students select a piece to revise, reflecting on the strengths of that piece.  Use the reflection to determine to determine students' understanding of the narrative elements as well as their own writing process.


8. Students will revise stories’ starters by examining mentor texts and imitating peer writers and authors.
9. Students will revise stories’ conclusions by examining mentor texts and imitating peer writers and authors.
Revising and Editing

10. Students will understand the power of revision and learn to expand the essential moments of their stories (the middle).
11. Students will use the classroom-created checklists to continually revise their significant pieces of writing.
12. Students will celebrate by formally sharing their finished personal narratives with others.
	Post-Unit Summative Assessment Task

	Students will use editing checklists, collaboration groups and teacher conferences to publish one personal narrative. The personal narrative will be used to make students feel like writers who are proud of their accomplishments. The author celebration will be used as a formal assessment, and will follow the created rubric.


	
	Session 1

	Preparation
	Ways We Live in Our Notebooks (see attached sheet) – print out enough copies for class

	Teaching Point
	Students will establish writers’ notebooks and use various strategies to gather ideas in a meaningful way.

	Active Engagement
	· Discuss that we have a unique opportunity during our day to focus just on the spectacular stories we have to tell.

· During the time we have for writing, we must behave in a way that respects all writers in the room. While writing time is in progress, let’s do so quietly so we can all concentrate.

· Our notebooks will be stored in a special place in the room. Teachers and students will make that decision together.

· Discuss how materials should be respected. 

· Make anchor chart of topics during discussions.

	Independent Practice
	· Start a discussion about the ways that writers must act during writing and sharing time. 
· Record this information on a collaborative anchor chart. 

· Have students cut out and glue in notebooks Ways We Live in Our Notebook and Ways We Live During Sharing Time.
· Inform students that, in the first week we write in our notebooks, everyone will be expected to share. We will adjust this as the unit moves forward.

	Share
	Focus Question: How do writers use their notebooks to gather and record writing?

· Allow students to use this time to personalize their writing notebooks, a process which promotes a sense of excitement and ownership. Decorate the outside of the notebook.

· Students will also organize and personalize their writing notebooks and portfolios.  

	Homework/Extension
	Students can bring in other items from home to continue personalizing the notebook.

	Assessment
	Pre-unit assessment task: The launching unit anticipates some independence, as well as some familiarity with a writing life, a writing community, response groups and the writing process.  Students will generate a list of possible personal narrative ideas based on personal experience.



Launching the Writer’s Notebook 6: Session 1
WAYS WE LIVE IN OUR NOTEBOOKs
1.) Write in pen only. Visual mistakes are a good thing and help us show growth in our writing.
2.) Personalize your cover to make it specific and special to you. 

3.) Writing time is quiet time. Be respectful of others as they write. 

4.) Notebooks are for writing only. They should not be used for math, science, or history. 

5.) Do not tear pages from your notebook. All writing and drafting is important to our becoming great writers. 
6.) Include the date and a title with each notebook entry. 

Launching the Writer’s Notebook 6: Session 1

1.) Be respectful of all people who share. Sharing is a time to celebrate stories and to be proud of those who share.
2.) Give positive, constructive feedback to the person who is sharing. We want to help the writer. 
3.) Be responsible when you listen to others. Notebook writing can be very personal, so you should consider what not to share outside of class.

4.) Be attentive to the person sharing. Listen well so you        can offer insightful feedback. 
	
	Session 2

	Preparation
	Prepare chart paper if, during the Active Engagement, you decide to list students’ ideas on a large chart.

	Teaching Point
	Students will establish writers’ notebooks and use various strategies to gather ideas in a meaningful way.

	Active Engagement
	· Share the teaching point with students.

· Home, vacations, people they love, objects—all can help in the search for topics to write about.

· Today’s focus is a person who matters greatly to you.

· Students are to begin listing people who matter to them and the occasions they can remember spending with that person. These should be events they can remember in great detail. The teacher can model this on chart paper, the board, etc.

· Students need to pick a memory they have listed. Now, they create a quick list of details that shows the order of that memory.
· Remind students only try to focus on what is most important.

	Independent Practice
	· Students have a turn-and-talk moment and verbally share their lists and stories with a partner.
· Students can then return to write that story.
· Teachers should do the same to build community within the room.

	Share
	Focus Question: What are some strategies that writers use to establish importance?

· Discuss the learning from the day and review expectations set in session #1 as needed.
· Again, have students turn and talk and read stories to each other.

· Create anchor charts of strategies used today to generate writing.

	Assessment
	Review the notebooks to make sure all students are writing during writing time. Check that students’ anchor charts in their notebooks are up to date, which means they can be used throughout the unit.


	
	Session 3

	Teaching Point
	Students will establish writers’ notebooks and use various strategies to gather ideas in a meaningful way.

	Active Engagement
	· Inform students that every day you will need 15 minutes to introduce concepts with a mini-lesson.

· Share the teaching point with your students.

· Inform students that, again, today we will continue with a strategy to focus on a place that is very significant to us. The place can have positive or negative stories associated with it.

· The most important thing is that you can remember with clarity what makes the place significant.

· Writers should create lists, based on this concept, that include as many details as possible.

· Teachers can share stories of their own or share mentor texts about places of importance.

	Independent Practice
	· Students create their lists of memories associated with significant places.

· Offer the option of drawing or mapping, for those not interested in listing again.

· Students can turn and talk about the ideas they are generating.

Students are sent back to notebooks to write their stories. Remind students of the writing expectations.

	Share
	Focus Question: Why are details important to your special stories?

· Have a whole-class discussion, calling on students to share.
· Encourage students by offering feedback that is related to stamina and ability.

· Compare writing to something else, such as sports. Inform students that writing takes the same efforts to grow better, like practicing and training for sports.

· Ask students to focus and add to their entries while you visit students to discuss what efforts they are giving.

· Be positive in feedback.

· Share aloud the great things you saw as you moved about, conferencing with writers.

· Continue to add meaningful strategies to anchor charts created.

	Assessment
	Review notebooks to make sure all students are writing during writing time. Check that students are keeping anchor charts in their notebooks up to date, which means they can be used throughout the unit.


	
	Session 4

	Preparation
	Print out thought organization chart (see attached)

	Teaching Point
	Students will determine strategies to identify large, drawn-out stories versus small, focused stories.

	Active Engagement
	· Share the teaching point with students.

· Have a conversation with your class about the differences between long, drawn-out stories and small, focused stories, in which readers can follow with more interest. See handout on the next page: “Identifying small, focused stories.”
· Emphasize in your teaching that personal narratives should center upon short periods of time that really matter. We have to leave out details that lessen readers’ attention or their emotional involvement with our stories.

This would present a great time to discuss an example.

	Independent Practice
	· Revisit the strategies recorded within your anchor charts. Add to the chart: Focusing on small stories.
· With partners, students will discuss how they could have better focused their narrative entries thus far.
· Have students label what is small and focused and what may still need attention.
Give students ample time, as you support partner conversations to help writers identify items of concern within their narrative writing.

	Share
	Focus Question: What strategies can help us determine small, focused stories?
· Gather back together as a class and ask partners to share their thoughts.
· Share positives and struggles you noted while visiting and conferencing with groups.

· Be positive, and start to discuss important decisions as we start looking at finished pieces of writing.

	Homework/Extension


	Have students create their own anchor charts. In the charts, they will describe what’s beneficial to do after finishing a piece of writing.

	Assessment
	Collect notebooks periodically to monitor student progress.  Make note of skills and strategies that should be addressed during an individual writing conference or during a whole-group mini-lesson. Check notebooks to make sure entries are labeled and students are making writer-like decisions.


Launching the Writer’s Notebook 6: Session 4
Identifying small, focused stories:

	
	Session 5

	Preparation
	· Print out the When I’m Finished sheet (attached), with enough printouts for each student. 
· Be ready to share mentor texts that demonstrate how details can enhance readers’ enjoyment and emotional involvement.

	Teaching Point
	Students will understand that stories not only need to be told in a logical order (sequenced), but also include zoomed-in, specific details.

	Active Engagement
	· Share the teaching point.

· Provide students with an example of vivid details, and how those details can be focused on.

Example:

A painter may sit in very busy city that is full of cars, buildings, and people. The painter, however, may focus on a particular person or even a small item in a window, at the building across the street.

	Independent Practice
	· Have students pair up and discuss their chosen entries together.
· Students should evaluate each other’s writing, looking for areas that, using specific details, could be zoomed in on.

· The teacher may want to discuss the five senses and their role in the development of vivid details.

· Revisit, from previous session, what students should do when finished. Hand out copies of the When I’m Finished sheet, which students will cut out and glue into their notebooks.

	Share
	Focus Question: Why should you tell your stories in sequence and not just list details?

· This is a great time to add to anchor charts and develop standards for a writing rubric. The rubric can be used as writers continue to develop their pieces of writing. See the attached sheet, “Goals to Include in a Rubric.”
· Have partners share with each other written examples in which they have done a good job with the use of details.
· Report successes to the class.

	Homework/Extension


	Using a picture from home, students are to practice zooming in on a particular moment or object—whichever is depicted in the photo. They write their observations in their writers’ notebooks. Students may share these in a brief turn-and-talk session.  

	Assessment
	Student-created rubric for notebook expectations.


  Launching the Writer’s Notebook 6: Session 5

Discuss the use of rubrics to guide this conferencing 
and self-reflection
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Launching the Writer’s Notebook 6: Session 5

When I’m Finished

· After I finish one entry, I should start another one because some of mine are very short.

· I should return to one that’s already written and see if I can zoom in some details.

· I should spend less time talking and more time writing.

· I should return to my entry ideas and add more moments to my list.


When I’m Finished

· After I finish one entry, I should start another one because some of mine are very short.

· I should return to one that’s already written and see if I can zoom in some details.

· I should spend less time talking and more time writing.

· I should return to my entry ideas and add more moments to my list.

When I’m Finished

· After I finish one entry, I should start another one because some of mine are very short.

· I should return to one that’s already written and see if I can zoom in some details.

· I should spend less time talking and more time writing.
· I should return to my entry ideas and add more moments to my list. 
When I’m Finished

· After I finish one entry, I should start another one because some of mine are very short.

· I should return to one that’s already written and see if I can zoom in some details.

· I should spend less time talking and more time writing.

· I should return to my entry ideas and add more moments to my list.

Launching the Writer’s Notebook 6: Session 5
THOUGHT ORGANIZATION CHART FOR GENERATING MORE WRITING


	
	Session 6

	Preparation
	Bring rubrics from Session 5, if you created them. If not, start new ones, based on the rubric sheet that’s attached after this session.

	Teaching Point
	Students will conference with one another, discussing the planning for their writing and different writing strategies.

	Active Engagement
	· Share the teaching point with your students.
· Explain what a writing conference will look like. Explain, too, your expectations about the kinds of conversations you will have with students about their writing. Discuss that the conferences will be like interviews, in which students’ peers will also ask questions about each other’s writing skills.
· Model with a student what you want writing conferences to look like.
· Possible questions about writing:

· How have you changed recently as a writer?

· What, as a writer, have you been trying that’s new?

· What do you believe you are doing well?

· What do you believe you are struggling with?
· (You can also ask students to read their writing aloud.)

	Independent Practice
	Have students spend 5-10 minutes with their partners, practicing today’s session.

	Share
	Focus Question: How does our conferencing help improve our writing?
· Gather back together as a whole group. Then discuss what students have learned about their decisions as writers.
· Have individuals explain what was useful from their with a partner. Students should be able to describe feedback they received.

· Record these items on the writing rubrics you may have started in session 5.

	Homework/Extension


	· Have students do this activity at home with a parent or relative.
· Consider writing from home tonight.

· Alternative strategy: Making a drawing of the story and label the details. Or create a tree map to outline important events of the whole story.

	Assessment
	Discuss the use of rubrics to guide this conferencing and self-reflection. Assess understanding of rubrics.
Create a reflection clipboard to record your daily thoughts on student progress. Let this guide you in your pacing of lessons and assessments of students.


Launching the Writer’s Notebook 6: Session 6

	
	Session 7

	Teaching Point
	Students will conference in order to determine which of their drafts is most significant and deserves continued work.

	Active Engagement
	· Share the teaching point with your students.

· Explain that today will be a significant day for students. Students will reflect on conferences. They will also reflect upon their abilities to identify a piece of writing that gains readers’ interests.

· Using a favorite narrative mentor text, share parts of the text that demonstrate the strategies used in class thus far.

· Model your own notebook to identify how you will select an entry that fits the criteria. Discuss how you will continue to improve the entry through conferencing and strategies used during class.

· After modeling your entry, have students identify your reasons for choosing the draft that was significant to you. 

	Independent Practice
	· Explain why we have done so much writing: this abundance gives us many choices when deciding what’s significant and worth sharing with our peers.
· Writers now are given time to choose the one special, small-focused story they will celebrate at the end of this unit.

	Share
	Focus Question: How have you chosen the piece of writing to continue with?
· Allow students time to review and evaluate the mentor text sets that you shared during the unit.
· Have students quickly create lists of mentor authors’ decision-making. Remind students to evaluate why the stories are enjoyable and valuable to readers.

	Homework/Extension
	Have students look through their entire notebooks while home. Reread entries to siblings, relatives, and parents as they sift for the right story to celebrate.
After students have selected their best piece to continue working on, they should write a reflection in their writers’ notebooks explaining why they chose this particular piece. The reflection should address:
1. The current strengths of the piece in terms of its narrative elements. What narrative elements did you include that make this piece worth working on more? Be specific. 

2. Also discuss the process you undertook to draft this piece. What steps did you take that helped make this a strong piece?  

3. What are your potential plans for expanding and improving this piece?


	Mid-Unit Assessment
	At the end of session 7, students select a piece to revise, reflecting on the strengths of that piece.  Use the reflection to determine to determine students' understanding of the narrative elements as well as their own writing process.



Launching the Writer’s Notebook 6: Session 7
Anecdotal Notes Example
	Title of Piece: _________________________________                              Date:_______________   

Name of Student: __________________________________ 
Observations: 

         

  

	Title of Piece: _________________________________                              Date:_______________   

Name of Student: __________________________________ 
Observations:  

          

	Title of Piece: _________________________________                              Date:_______________   

Name of Student: __________________________________ 
Observations:  

          


Include observations such as:
· Completes daily assignments

· Organizes and develops ideas in writing

· Drafts and uses strategies each day from sessions.
· Uses language from anchor charts and class while conferring with others

	
	Session 8

	Preparation
	Prepare mentor texts that have unique openings.

	Teaching Point
	Students will revise stories’ starters by examining mentor texts and imitating peer writers and authors.

	Active Engagement
	· Share the teaching point with students.

· Explain that good story starters can grab attention, draw readers in, and set the stage for memorable stories, told in meaningful ways.

· Share from mentor texts and choose a few highlights of unique ways to start stories.

· Have students explain what they believe to be good starters; you share a few of your favorites with them.
· Make sure to share starters that draw in readers.

	Share
	Focus Question: Why are strong story starters so important?

· Turn and talk with a partner to create a list of three things writers can do to improve a personal narrative’s beginning.
· Report back as a class, and add findings to the anchor chart, as you agree on the ways that writers can improve story beginnings.

	Independent Practice

	Practice cutting the stories

Have students choose one of their entries; cut the story starter out of the story.
· Have students rewrite a new story starter.
· Have students attach their newly written beginnings back to their existing stories.
· Then students share with a partner. Which is best? Discuss.

	Assessment
	Circulate the room, assessing group participation and transitions made in lead writing work.


	
	Session 9

	Preparation
	Make copies of the student self-reflection rubric (see sheet attached after the session).

	Teaching Point
	Students will revise stories’ conclusions by examining mentor texts and imitating peer writers and authors.

	Active Engagement
	· Share the teaching point with your students.

· Explain that we can face a challenge when we end our stories. It can be difficult to understand why endings are so important to the overall piece of writing.

· Explain that endings are a perfect tool to ensure that your personal narrative is memorable for the reader.
· Share mentor texts, and choose a few that leave readers with a distinct feeling. Take your time in delivering and sharing this message.

· Have students respond: How can good endings contribute to a story?
· Guide students to explore how the mentor authors crafted their endings. How did an ending make you feel?

· Report your own thoughts as a teacher to the class.

	Share
	Focus Question: Why are well-written endings so important for readers?
· Turn and talk with a partner, in order to create a list of three ways that writers can improve the endings of their personal narratives.

· Students report findings to the class; add the strategies to the anchor chart during the discussion.

	Independent Practice

	Practice cutting the stories
· Have students cut the ending off of one of their stories.
· Have students write a new ending.
· Have students attach the new ending to the existing story.
· Share with a partner, and answer: Which is best? Discuss.

	Assessment
	Circulate the room, assessing group participation and the transitions in story endings.
Have students take a few minutes to self-assess, using the attached rubric. 


Launching the Writer’s Notebook 6: Session 9
Rubric for students to self-monitor their progress
	OBJECTIVE


	GOALS
	POINT VALUE
	POINTS EARNED

	VOLUME


	Write 20 minutes daily in the writer’s notebook

	50
	

	TITLED AND DATED


	Include date and title for each entry

	10
	

	WRITTEN IN PEN


	Write all entries in pen
	10
	

	NOTEBOOK ENTRY IMPORTANCE


	Write quality stories, using strategies from sessions in class


	30
	

	TOTAL


	
	100
	


	
	Session 10

	Teaching Point
	Students will understand the power of revision and learn to expand the essential moments of their stories (the middle).

	Active Engagement
	· Share the day’s teaching point with students.
· Start the session by sharing how proud you are of the hard work done thus far.
State specific moves you have recognized the students making during their revisions.
· Students will identify the essential part of their personal narrative. (Usually this is the middle.)
· With a piece of writing, model the ways one can identify the essential moment.

· Explain that, today and in past days, students have used revision strategies to improve their writing.

· Revising the essential moment of our stories can expand readers’ interest; it can also make our stories more enjoyable from beginning to end.

· Explain that most essential moments happen somewhere in the middle of a personal narrative.

· Have students locate and discuss with others their essential moments.

· If you need to demonstrate this further, you may use the mentor texts you have collected.
· Discuss what makes a good essential moment in a personal narrative.

	Independent Practice
	Practice cutting the stories
· Have students identify the essential moments of their personal narratives.

· Have students write extensions to that part of the story. They should use discussions from class as their guides.
· Have students attach to the story either newly written essential moments, or the extended essential moments.

	Share
	Focus Question: Why is revision such a powerful tool of successful writing?
· Have students share with partners their revised stories. Which is best? Discuss.

	Assessment
	Circulate the room, assessing group participation and transitions made in the revision writing work.


	
	Session 11

	Preparation
	· Have all anchor charts and rubrics clearly visible in the room.

· Create a large, blank checklist on chart paper.

	Teaching Point
	Students will use the classroom-created checklists to continually revise their significant pieces of writing.

	Active Engagement
	· Share the teaching point with the students.

· Share mentor checklists you have found. These are references for today’s task. Select only those which are useful and favorites of yours.

· Have students review writing, rewriting, generating and revision strategies from the unit.
· Students may work in partnerships to select 3-5 items from previous sessions that have best helped them improve their personal narratives. They may also draw on prior knowledge of writing to add further to the conversation.

	Share
	Focus Question: How can checklists be valuable for final revisions?
· Reconvene as a whole group and discuss what the students have to offer.
· Record items agreed upon in the blank checklist that was created. Be sure to lead the conversation, but use items that students seem passionate about. You’ll want to include what really helped them.

· Use discretion as you develop the checklist.

	Independent Practice
	· Students are to go off to a writing quiet writing spot. There, they will use the newly created checklists to make final revisions to the pieces they plan to share and celebrate with their peers.
· Walk about the room and offer meaningful, focused and, useful encouragement and feedback.

	Homework/Extension
	Create take-home Editing Checklist with parent column for review and signature.

	Assessment
	Editing checklist.


	
	Session 12

	Teaching Point
	Students will celebrate by formally sharing their finished personal narratives with others.

	Preparation
	· Determine how you will celebrate, share, view and/or lift up each writer’s personal narrative.

· Print out copies of the attached rubrics. Students will self-assess with these.

	Active Engagement
	· Share how proud you are of each of the students, who have dedicated themselves to the improvement of their personal narrative writing skills. Explain how it will affect their writerly lives from this day forward.

· Celebrate, read, share and be proud.
· Stress how the writers should feel a sense of accomplishment and achievement for all of their efforts and hard work.

· Student self-assessment moment, using the attached rubrics.

Celebration recommendations
· Bulletin board display
· Food and refreshments
· Invite administrators
· Stations for reading with post-it notes for readers to leave friendly feedback
· Read to peers in the classroom
· Read to students from the elementary schools
· Post finished work in school display cases
· Post in public area for reading by others
· Invite relatives
· Any other creative events that make students feel important

	Assessment
	Post-unit summative assessment task: Formally assess, using checklists and rubrics for grading the personal narrative.

Students will use editing checklists, collaboration groups and teacher conferences to publish one personal narrative. The personal narrative will be used to make students feel like writers who are proud of their accomplishments. The author celebration will be used as a formal assessment, and will follow the created rubric.


	PERSONAL NARRATIVE RUBRIC

	_____(5PTS)  Story starters and endings are thought out and contribute to                      

                         make my story great.



	_____(5PTS)  I cover the essential moment using great details and 

                           descriptions. 



	_____(5PTS) I show the significance of my story by writing thoughtfully.


	_____(5PTS) My text is relatively free from errors in grammar and 

                          spelling, and is easily readable.



	_____ =TOTAL                               NAME:________________________


	PERSONAL NARRATIVE RUBRIC

	_____(5PTS)  Story starters and endings are thought out and contribute to                      

                         make my story great.



	_____(5PTS)  I cover the essential moment using great details and 

                           descriptions. 



	_____(5PTS) I show the significance of my story by writing thoughtfully.


	_____(5PTS) My text is relatively free from errors in grammar and 

                          spelling, and is easily readable.



	_____ =TOTAL                               NAME:________________________


	PERSONAL NARRATIVE RUBRIC

	_____(5PTS)  Story starters and endings are thought out and contribute to                      

                         make my story great.



	_____(5PTS)  I cover the essential moment using great details and 

                           descriptions. 



	_____(5PTS) I show the significance of my story by writing thoughtfully.


	_____(5PTS) My text is relatively free from errors in grammar and 

                          spelling, and is easily readable.



	_____ =TOTAL                               NAME:________________________


	PERSONAL NARRATIVE RUBRIC

	_____(5PTS)  Story starters and endings are thought out and contribute to                      

                         make my story great.



	_____(5PTS)  I cover the essential moment using great details and 

                           descriptions. 



	_____(5PTS) I show the significance of my story by writing thoughtfully.


	_____(5PTS) My text is relatively free from errors in grammar and 

                          spelling, and is easily readable.



	_____ =TOTAL                               NAME:________________________


Personal Narrative








ELA


Common


Core


Standards











WAYS WE LIVE DURING SHARING TIME





Your whole day at Cedar Point (long, drawn out)





Your anticipation while in line for one particular ride (small, memorable moment)





Your favorite birthday party (long, drawn out)�


The moment you began opening presents (small, memorable moment)





Your grandfather (long, drawn out)





The moment your grandfather made a surprise visit (small, memorable moment)











GOALS TO INCLUDE IN A RUBRIC





Meeting the required number of entries per week


Increasing the number of lines written each day (word count)


Writing stories with personal importance


Writing about seed ideas in different ways


Dating all entries


Giving titles to strategies and assignments 


Decorating the cover of notebook 


Using strategies each day to organize and remember ideas


Writing in pen


10. Using quality details, dialogue, and actions in writing





LAST:








IMPORTANT DETAIL #1 ____________________________________________________________________________ 


IMPORTANT DETAIL #2 ____________________________________________________________________________ 


IMPORTANT DETAIL #3 ____________________________________________________________________________ 





FIRST:





NEXT:





THEN:





AFTER:








IMPORTANT DETAIL #1 ____________________________________________________________________________ 


IMPORTANT DETAIL #2 ____________________________________________________________________________ 


IMPORTANT DETAIL #3 ____________________________________________________________________________ 











IMPORTANT DETAIL #1 ____________________________________________________________________________ 


IMPORTANT DETAIL #2 ____________________________________________________________________________ 


IMPORTANT DETAIL #3 ____________________________________________________________________________ 











IMPORTANT DETAIL #1 ____________________________________________________________________________ 


IMPORTANT DETAIL #2 ____________________________________________________________________________ 


IMPORTANT DETAIL #3 ____________________________________________________________________________ 











IMPORTANT DETAIL #1 ____________________________________________________________________________ 


IMPORTANT DETAIL #2 ____________________________________________________________________________ 


IMPORTANT DETAIL #3 ____________________________________________________________________________ 








GOALS TO INCLUDE IN A RUBRIC





Meeting the required number of entries per week


Increasing the number of lines written each day (word count)


Writing stories with personal importance


Writing about focused moments in different ways


Dating all entries


Giving all strategies and assignments titles


Decorating the cover of the notebook 


Using strategies each day to organize and remember ideas


Writing in pen


Using quality details, dialogue and actions in writing
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