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Writers Workshop Unit of Study

6th Grade – Writing the Argument

Preface

The following unit supports and aligns to the Common Core State Standards. This research-based work is the outcome of a collective effort made by numerous secondary teachers from around the state of Michigan. Michigan Association of Intermediate School Administrators (MAISA) initiated a statewide collaborative project, bringing together educators from around the state to create and refine a K-12 English Language Arts model curriculum. This one unit is situated within a yearlong sequence of units. Depending upon the unit’s placement in the yearlong scope and sequence, it will be important to recognize prior skills and content this unit expects learners to have. Each unit presents a string of teaching points that scaffold and spiral the content and skills.  The unit is structured to be student centered rather than teacher driven. Sessions emphasize student engagement and strive to increase critical thinking and writing skills simultaneously.  Writing and thinking processes are stressed and are equally important to the end writing product.  Sessions are designed as a series of mini-lessons that allow time to write, practice, and conference. Through summative and formative assessments specific to each unit, students will progress toward becoming independent thinkers and writers. 

Significant input and feedback was gathered both in the initial conceptualizing of the unit and later revisions. Teachers from around the state piloted and/or reviewed the unit, and their feedback and student artifacts helped in the revision process. Special thanks go to lead unit writer Delia DeCourcy, who closely studied the CCSS, translated the standards into curriculum and practice, and revised with a close eye to classroom teacher feedback.  Throughout the yearlong collaborative project, teachers reviewing units are finding how students’ habits of mind have shifted from task-oriented to big-picture thinking, utilizing a critical literacy lens. 

Middle School Argument Writing Unit Learning Progression

	
	6
	6
	7
	7
	8
	8

	Text

	Make & Support a Claim

Mentor texts: paragraphs and essays by students about year-round school
	Letter of Complaint

Mentor texts: sample complaint letters from real life scenarios
	Prove Your Point

Mentor texts: paragraphs and essays by experts and journalists about school lunch and nutrition
	Proposal Essay

Mentor texts: video clips, magazine & newspaper articles, essays that outline a problem and suggest solutions
	Develop Complex Commentary

Mentor texts: paragraphs and essays by students about school uniforms
	Op-Ed

Mentor texts: op-eds from newspapers, magazines, and other student-friendly publications

	Focus
	Differentiate between fact and opinion; support an opinion with evidence.
	Craft a formal complaint letter about a real-life situation.
	Research and identify effective evidence to support a claim.
	Identify a problem and outline potential solutions.
	Craft commentary to explain evidence that proves a claim.
	Take a stand on an important social issue and call readers to action.

	Generating Ideas for Argument Writing


	· Distinguish between fact and opinion.
· Understand the concepts of claim and evidence.
· Understand the prompt and pre-write to discover and narrow a claim.
	· Define key terms of argument and the complaint-letter genre.
· Analyze examples of complaint letters.
· Generate and select viable complaint-letter topics.

	· Understand the relationship between claim and evidence.
· Define and identify the two main evidence types.

	· Define key terms for the proposal-essay genre: problem, feasible solution, cause and effect.
· Analyze examples of proposals.
· Generate and select viable problems to propose solutions for.

	· Understand the relationship between claim, evidence, and commentary.
· Define and identify the two main evidence types.
· Examine how commentary works.

	· Define key terms for the op-ed genre: debatable claim, fact vs. opinion, problem, issue.
· Analyze examples of op-eds.
· Understand the parts of the op-ed: lede, debatable claim, counterargument, structures.
· Generate and select viable issues to write about.

	Creating/
Planning
	· Find evidence from credible sources to support the claim.
	· Find evidence through research and personal reflection to support the argument. 


	· Understand the prompt. 

· Search for evidence.
· Examine evidence to generate a claim.

	· Use search terms and driving questions to perform research on the problem.
· Select credible sources.
· Sort, select, and paraphrase evidence.
	· Understand the prompt.  

· Search for evidence.
· Examine evidence to generate a claim.

	· Understand how to create a logical argument using ethos, logos, pathos, and kairos.
· Develop a counterargument.
· Identify evidence to support the argument and counterargument.


	Drafting


	· Revise the original claim.
· Support the claim with evidence.
· Cite sources.
	· Draft a problem statement. 

· Support the problem statement with relevant evidence.
· Determine the best structure for the letter.
 
	· Revise the original claim.
· Select the most effective and credible evidence to support the claim. 

· Cite sources.
· Generate commentary to explain how the evidence supports the claim.
	· Draft a problem statement.
· Explain the cause and effect of the problem.
· Draft the solution.
	· Revise the original claim.
· Select the most effective and credible evidence to support the claim. 

· Cite sources.
· Craft complex commentary to make new points about each piece of evidence.
· Experiment with block and alternating paragraph structures.
· Create transitions between sentences to improve flow and logic.
· Develop a topic sentence that combines claim and a summary of the evidence.
	· Craft a debatable claim.
· Draft the argument and logically connect the evidence to each point.
· Develop a strong lede.
· Craft the counterargument.

	Revising and Editing
	· Examine the persuasiveness of the claim and evidence.
· Reconsider the organization of the evidence.
· Edit for grammar and spelling.
· Reflect on the process to learn from the experience.
· Publish for an authentic audience.
	· Provide and receive constructive feedback.
· Reconsider evidence.
· Try different organizational strategies.
· Edit for grammar and spelling.
	· Revise content and structure.
· Edit for grammar (fragments and run-ons) and spelling.
· Reflect on the process to learn from the experience.
· Publish for an authentic audience.
	· Provide and receive constructive feedback.
· Reconsider evidence.
· Try different organizational strategies.
· Edit for grammar and spelling.
	· Revise content and structure.
· Edit for grammar (commas and dashes) and spelling.
· Reflect on the process to learn from the experience.
· Publish for an authentic audience.
	· Provide and receive constructive feedback.
· Reconsider evidence.
· Try different organizational strategies.
· Edit for grammar and spelling.


	Learning Progressions for High School Argumentative Writing: Basics of Argumentation

	
	9th Grade
	10th Grade
	11th Grade

	Text
	Advertisements
	Film
	Primary Research

	Focus
	Media and Marketing
	Social Issues in Film 
	Power in Social Settings

	Becoming a Critical Reader of Argument
	· Connect prior knowledge about the persuasion in these ways:           

1. Consumers are bombarded with arguments that may seem invisible. 

2. Products are marketed for their real and perceived values.
· Define methods and sub-genres in the field of marketing and advertisement.
	· Review prior knowledge about the basics of argument. 

· Argument is a basic of daily life. 

· People encounter argumentative claims in daily living: news, reading, conversation, online blogs. 

· Elements: claim, evidence, counterclaims, and explanation

· Read film as an argumentative text to become a critical citizen, studying and voicing opinions about problems that create concerns for society.

· Identify the multiple claims in a film, exploring/exposing various aspects of a social or political issue. 

· Identify a claim of personal interest and collect evidence from the film to support the claim. 

· Study the elements of film critique to prepare for writing an argumentative film critique.
	· Engage in reading the world as a reflective observer, constructing facts and claims about the ways we acquire or use power in social settings. 

· Read print and digital texts, and develop claims based on reflective observation and primary research of individuals in a public sphere. 

· Explore evidence after reflecting on information gathered from reading about power. Focus and clarify multiple angles or claims that might be taken from the evidence. 

· Engage in conversations with others who study power in social settings. Compare and propose issues that matter and actions that might be considered.

	Exploring Ideas—Generating, Planning, and Drafting
	· Inquire through search and reflection to identify the stances or positions advertisers use to persuade buyers. Consider persuasion for both impulse and planned consumerism. 

· Collect and analyze evidence to develop and support claims about effective methods used by advertisers. 

· Compare and analyze methods used by various advertisements. 

· Develop a claim based on evidence collected through exploration of marketing methods, purposes, and effectiveness of advertisements. 

· Focus an essay by developing multiple claims to anticipate alternate views or counterclaims.

· Identify relevant evidence, reasons and explanations. 

· Plan an argumentative essay based on research.

· Write a first draft using a variety of evidence to convince a reader.
	· Research the social issue and claim of personal interest to identify the valid and invalid evidence used in the film. 

· Develop a claim about the effectiveness of the film’s portrayal and defense of a social issue. 

· Collect and evaluate evidence to support a claim. 

· Organize the key points, evidence, reasons and explanations to develop a line of reasoning that will convince a reader and support the claim.
	· Identify a single claim that seems most interesting based on evidence gathered through primary and secondary research. 

· Organize the evidence to develop a line of reasoning, planning the structure and transitions in the essay. 

· Write a first draft, utilizing the basic elements of an argumentative essay: claim, counterclaim, evidence and explanation.

	Developing Ideas—Revising and Editing
	· Revise by outlining and annotating a first draft to identify the elements of an argument: claim, counterclaim, evidence (a variety), and explanation. 

· Evaluate explanation and insert or rethink the explanation to: 

1. connect the explanation to the evidence. 

2. increase the clarity of the explanation. 

3. increase the validity of the argument

· Revise by rereading, and identify the academic/topical vocabulary used in the essay. Insert or thread “insider” language used by advertisers into the essay. 

· Edit using a checklist of common errors that might include: spelling, punctuation, control of syntax, sentence variety.
	· Trace the diction to identify methods of appeal, and trace diction to reduce and control emotional appeal and develop logical appeal and tone. 

· Revisit the conclusion to clarify and extend the argument, utilizing research on the issue to extend the essay into new thinking.   

· Edit for sentence variety, considering punctuation present in more sophisticated sentence structures.
	· Revise the order and structure of the essay to: 

1. make connections.

2. identify and repair diction.

3. identify and repair evidence, considering validity and bias.

4. create a logical relationship between evidence, claims, counterclaims, and explanation.

5. increase clarity and reasoning. 

6. trace diction to identify methods of appeal, and trace diction to reduce and control emotional appeal and develop logical appeal and tone. 

· Edit words, punctuation, sentences, correcting for common errors.
· Develop sentence variety to engage a reader.


	Learning Progressions for High School Argumentative Writing: Argumentative Genres

	
	9th Grade
	10th Grade
	11th Grade

	Genre
	Personal Essay
	Op-Ed
	Editorial

	Becoming a Critical Reader of Argument 
	· Connect prior knowledge about personal narratives to personal essays. 

1. Writers of personal narratives create a plot line by organizing stories into a sequential story line, which enables readers to make connections and inferences to identify the central idea or theme. 

2. Writers of personal essays create a line of reasoning by organizing stories of personal experience with other types of evidence to support a claim. 

· Trace a line of reasoning in a personal essay to connect the claim, evidence (personal stories), comments (explanation), and counterclaims.
· Annotate personal essays to notice and name the elements of argumentative essays.
	· Engage in reading about the world to become a critical citizen, studying and voicing opinions about problems that create concerns for society.

· Study the genre of op-ed articles to develop a menu of writing decisions that will allow for a successful op-ed in a multi-draft writing process. 

· Identify the audience of the article and author bias to evaluate the validity of an author’s argument.

· Engage in conversations with peers about world issues and propose actions that can improve these issues.

· Evaluate op-eds to determine which article is most effective.
	· Engage in reading about the world to become a critical citizen, studying and voicing opinions about problems that create concerns for society.

· Study the genre of editorial articles to develop a menu of writing decisions that will enable a successful editorial in a multi-draft writing process. 

· Identify the audience of the article and author bias to evaluate the validity of an author’s argument.

· Engage in conversations with peers about world issues and propose actions that can improve these issues.

· Evaluate editorials to determine which article is most effective.

	Exploring Ideas—Generating, Planning, and Drafting
	· Explore an idea or topic in various ways: 

· positive and negative emotions connected to an idea or topic

· personal dialogue to explore various beliefs on an idea or topic

· collection of stories that illustrates a belief 

· multiple angles to discover new thinking

· Read mentor texts to study how essays connect.

· Identify evidence to support a belief.

· Experiment with a variety of structures to develop a line of reasoning in order to write a first draft.
	· Develop a habit of reading and responding to the world to identify conflicts and their impact on individuals. Use this habit to create an inquiry on a topic/problem/issue of personal interest. 

· Explore a topic of interest to see it from multiple angles and perspectives. 

· Engage in primary and secondary research to gather information about the topic of interest. 

· Experiment with a variety of elements to structure and develop a line of reasoning. 

· Write a first draft using a repertoire of writing decisions (craft and structure).
	· Develop a habit of reading and responding to the world to identify conflicts and their impact on individuals. Use this habit to create an inquiry on a topic/problem/issue of personal interest. 

· Explore a topic of interest to see it from multiple angles and perspectives. 

· Engage in primary and secondary research to gather information about the topic of interest. 

· Experiment with a variety of elements to structure and develop a line of reasoning. 

· Write a first draft using a repertoire of writing decisions (craft and structure).

	Developing Ideas—Revising and Editing
	· Revise the order and structure of the essay to create a line of reasoning that creates a logical relationship between evidence, claims, counterclaims, and explanation.

· Reflect on the decisions that develop a focus, controlling idea, and logical development of the argument.

· Revise by studying and creating concise stories that serve as evidence and make clear points to support the claim.

· Edit words, sentences, and punctuation.
	· Revise the order and structure of the essay to create a line of reasoning that creates a logical relationship between evidence, claims, counterclaims, and explanation.

· Reflect on the decisions you have made that develop a focus, controlling idea, and logical development of the argument.

· Trace the diction to identify methods of appeal, and trace diction to reduce and control emotional appeal and develop logical appeal and tone.
· Edit words, sentences, and punctuation.
· Develop sentence variety to engage a reader.
	· Revise the order and structure of the essay to create a line of reasoning that creates a logical relationship between evidence, claims, counterclaims, and explanation.

· Reflect on the decisions you have made that develop a focus, controlling idea, and logical development of the argument.

· Trace the diction to identify methods of appeal and, and trace diction to reduce and control emotional appeal and develop logical appeal. 

· Edit on the word, sentence and punctuation level, identifying and correcting common errors.

· Develop sentence variety to engage a reader.


Writers Workshop Unit of Study

6th Grade – Writing the Argument

Abstract

Students will draft and revise a letter of complaint to a target audience about a problem in their daily lives.  To do so, they will brainstorm problems they experience.  They will make distinctions between topics and actual problems that affect multiple people and need to be addressed.  They will develop their ideas further by examining the effects of a particular problem and coming to understand cause and effect.  They will also identify the person or people who can address and even solve the problem they are focused on.  This preliminary thinking, research, and writing will prepare students to write a letter of complaint to the identified target audience.  The claim and draft of the letter should evolve based on idea discoveries during the writing process. The letter will employ business letter format, include an introduction in which students summarize the problem, a body in which they lay out the details and effects of the problem, provide factual and anecdotal evidence, and conclude with a proposed solution.

Teaching Process
Students will write a letter of complaint defining a problem, building an argument, and suggesting solutions.

By generating: a viable problem of scope beyond an individual concern.

By reading: model complaint letters and multi-media resources that present an argument, logical evidence, and possible solutions.  

By drafting: body paragraphs to better define the problem and its effects, as well as the audience and possible solutions.  

By gathering: anecdotal and factual evidence.

By revising and editing: for viable problem, logical evidence, possible solutions, and proper formatting.  

Key Concepts
· Problem vs. Issue

· Debatable Claim

· Topic Viability

· Factual and Anecdotal Evidence

· Research

· Reading Annotation/Note-taking

· Revision
· Meta-cognition (Reflection)
Essential Questions
· When does it make sense to lodge a complaint?  

· What details of the problem and evidence to support its seriousness must you provide the reader?  

· How do you draft and revise a complaint letter so the intended audience is persuaded to address the problem? 

Enduring Understandings
· Discovering the best topic, argument, and structure for a writing task requires exploration and experimentation (brainstorming, discussion, drafting).

· Issues are broad topics, while problems are specific troubles or difficulties that can be solved.

· Problem statements define the cause and effect relationship inherent in a problem.

· Debatable claims must be supported with evidence to be persuasive.
· Research is a process of narrowing a search, selecting credible and relevant sources, and sifting through information to find the best evidence.
· The tone of a writing piece should be influenced by the intended audience.
· Engaging in all steps of the writing process increases the clarity and complexity of a text.
Intellectual Processes
· Distinguishing fact and opinion

· Identifying and using writing conventions of a mode

· Generalizing an issue from a problem

· Differentiating between an individual problem and a problem of scale

· Determining topic viability

· Determining and writing to a target audience

· Identifying and using evidence
· Revising a draft to improve argument and coherence
Sixth Grade Argument Writing Unit Terminology

Argument 

· In life- conflicts engaged in using language.

· In writing - opinions that can be backed up with evidence.

Fact – Information that is certain and can be proven.

Debatable Claim – an opinion that is a matter of personal experience and values that must be backed up with evidence to be credible.  Others can disagree with this claim.

Evidence- details, facts, and reasons that support a debatable claim.

Anecdotal Evidence- evidence based on personal observation and experience, often in the form of a brief story.  Can come from the writer, friends, family, and acquaintances.

Factual Evidence- data, confirmed facts, and research performed by experts.  Found by the writer performing research.

Problem- any question or matter involving doubt, uncertainty, or difficulty; a question proposed for solution or discussion.

Problem Statement – a clear and concise statement of a problem that defines the causes and effects.

Problem of Scale- a problem that affects multiple people and even large groups.

Issue- a point, matter, or dispute, the decision of which is of special or public importance: political issues.

Annotation- indicating key parts of the text by writing notes in the margin that summarize, question, and expand the author’s point.

Viable- practical, feasible, usable, adaptable; able to live and grow.


Viable Writing Topic- one that the writer:

· can make an argument for

· has enough to say to engage the reader

· thinks the reader will care about

· can find enough evidence to support a claim regarding

· knows will fulfill the expectations of the rubric

Idea Generation (brainstorming) – a first stage process where the writer produces a list of ideas, topics, or arguments without crossing any possibilities off the list.  The goal is to create a “storm” of creative energy to open up thinking about the writing task and access ideas the writer might not have realized she had.  For resources on brainstorming techniques visit: http://www.unc.edu/depts/wcweb/handouts/brainstorming.html
Relevant (in reference to research sources) – appropriate, significant, and important to the matter at hand.

Standards
Common Core Standards: Argument Writing:  The following standards apply to reading and writing in narrative template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers and general content remain the same across all grades, but details vary.
Grade 6 Reading: Informational Texts – RI.6.1, RI.6.2, RI.6.3, RI.6.4, RI.6.6, RI.6.7, RI.6.8, RI.6.10

Grade 6 Writing – W.6.1, W.6.4, W.6.5, W.6.7, W.6.8, W.6.9, W.6.10

Grade 6: Speaking and Listening – SL.6.1, SL.6.1a, SL.6.1b, SL.6.1c, SL.6.2, SL.6.3, SL.6.6

Grade 6: Language – L.6.1, L.6.2, L.6.3, L.6.4a, L.6.4d, L.6.6

Overview of Sessions: Teaching Points and Unit Assessments

	Pre-Unit Assessment Task
	

	


TEACHING POINTS
Generating Ideas for Argument Writing
1. In writing, arguments are opinions that can be backed up with evidence. While we often associate the word “argument” with winning a conflict, arguments can do much more than just win.  They can also persuade, inform, convince, and assist in decision making, all of which is achieved by having strong evidence.

2. In writing, arguments are opinions that can be backed up with evidence.  While we often associate the word “argument” with winning a conflict, arguments can do much more than just win.  They can also persuade, inform, convince, and assist in decision-making.  The evidence used to support arguments comes in the form of details, facts, and reasons.

3. Complaint letters are a practical writing mode that people use every day to communicate their disappointments in services or concerns about a situation they would like changed. Complaint letters concern specific problems rather than general issues.  In order to effectively lodge a complaint, writers must identify a specific problem to argue about.  

4. Writers of complaint letters must make strong arguments about the problem they have experienced. In order for an argument about a problem to be strong, the problem statement must be clear and concise.  Problem statements identify both the cause of the problem and its effect(s).  Referring to the larger issues related to the problem discussed in a complaint letter can strengthen the letter’s argument by pointing out that the problem has far-reaching effects that impact other people.

5. Different types of writing have particular traits and follow particular rules that are recognized and expected by a given audience. The components of a type are determined by the goal of that type.  The complaint letter’s components are determined by the fact that the writer is attempting to have the responsible parties make up for a service, situation, event or product that did not meet his/her standards, felt s/he was wronged in some way, or wants to see an immediate change to an ongoing situation.  

6. Different types of writing have particular traits and follow particular rules that are recognized and expected by a given audience. The components of a mode are determined by the goal of that mode.  The complaint letter’s components are determined by the fact that the writer is attempting to have the responsible parties make up for a service, situation, event or product that did not meet his/her standards, felt s/he was wronged in some way, or wants to see an immediate change to an ongoing situation.  The content of the letter is delivered in a style that will best persuade the intended audience.  Rubrics provide student writers with a clear understanding of how they can meet the expectations of a particular mode and assignment.

7. Different types of writing have particular traits and follow particular rules that are recognized and expected by a given audience. The components of a mode are determined by the goal of that mode.  The complaint letter’s components are determined by the fact that the writer is attempting to have the responsible parties make up for a service, situation, event or product that did not meet his/her standards, felt s/he was wronged in some way, or wants to see an immediate change to an ongoing situation.  The content of the letter is delivered in a style that will best persuade the intended audience.  Rubrics provide student writers with a clear understanding of how they can meet the expectations of a particular mode and assignment.

8. Writers need to consider the viability of their topic before launching into writing any text.  A complaint letter is necessary and productive when 1.) the problem is clearly defined and is the fault of someone other than the writer, 2.) the letter has the potential to alleviate future problems for the writer and others, and 3.) potential solutions to the problem exist. 

9. Writers need to generate and consider the viability of their topics before launching into writing a complaint letter. A complaint letter is necessary and productive when 1.) the problem is clearly defined and the fault of someone other than the writer, 2.) the letter has the potential to alleviate future problems for the writer and others, and 3.) potential solutions to the problem exist. 
Creating/Planning
10. Writers reflect on their writing process to learn what worked well and how they will alter the process for their next writing task. Arguments are opinions that can be backed up with evidence.  The evidence used to support arguments comes in the form of details, facts, and reasons.  In a complaint letter, writers employ factual and anecdotal evidence to prove their argument.

11. One of the reasons writers perform research is to find evidence to support their arguments. They begin with a focused research question or questions so they know what they’re searching for.  Research involves searching and re-searching to find the best evidence and credible sources to support an argument.  Finding the right words and phrases to unearth the best sources requires search experimentation and revision.  

12. The best sources are also those that are credible.  To determine the credibility of an online source you must consider the URL, the author/institution who published the page, and evidence provided to support the facts presented.

13. Once a writer has found credible and relevant sources for her claim, she must sort through all the evidence contained in a source and determine what will best support her claim (problem statement).

Drafting
14.  Writers compose rough drafts in full to get their ideas down and to explore the organizational structure that best fits their purpose and audience.  

15. Writers compose rough drafts in full to get their ideas down and to explore the organizational structure that best fits their purpose and audience.  

Revising and Editing
16. Writers ask for constructive criticism from other writers in order to determine how to best revise their pieces. This feedback can come from peers who carefully and respectfully critique another student’s writing.  This feedback is then used to revise the piece to improve on content, organization, and argumentation.

17. Writers ask for constructive criticism from other writers in order to determine how to best revise their pieces. This feedback can come from peers who carefully and respectfully critique another student’s writing.  This feedback is then used to revise the piece to improve on content, organization, and argumentation.

18. The last step writers take before sharing their piece with the intended audience is to thoroughly edit.  

	Mid-Unit Assessment Task
	

	


	Post-Unit Summative Assessment Task
	

	What problems do you notice or experience in your daily life that need to be addressed by the parties responsible for them?  These may be concerns you have about school, neighborhood, community, or even national problems.  After brainstorming about and defining a problem, write a letter of complaint to the person or people who are responsible for or who can address/solve this problem.  What effects of the problem will you point out to them?  Think carefully about the different kinds of evidence you will incorporate into your letter.


Complaint Letter Rubric

	Element
	Advanced
	On-Target
	Novice

	Content
	The writer:

· Begins with a compelling introduction that provides thorough background knowledge to understand the problem.

· Presents the cause(s) and effect(s) of the problem in a well-worded problem statement, then explains the connections between multiple causes and effects.

· Provides carefully selected details to fully illustrate the problem. 

· Includes well-selected evidence to show the far-reaching effects of the problem and also points to related issues.

· Suggests an innovative solution logical for the evidence presented. 


	The writer:

· Introduces the problem by providing background knowledge.

· Presents the cause(s) and effect(s) of the problem in a clearly worded problem statement.

· Provides most of the relevant details that illustrate the problem. 

· Includes enough evidence to show the long-term effects of the problem or to point to related issues.

· Suggests a solution for the problem.
	The writer:

· Introduces the problem by providing little background knowledge.

· The problem statement is incomplete because it presents the problem and either its causes or effects but not both; or presents both cause and effect but does not make clear the connection between them. 

· Does not provide enough relevant details to fully illustrate the problem; key points are missing.

· Evidence of the problem’s long-term effects and/or related issues is either missing or incomplete.

· Suggested solution is either missing or illogical.



	Organization
	· The chosen structure consistently reveals the writer’s line of reasoning both in the presentation of the problem and its effects and long-term outcomes and related issues.
· Transitions also make clear the line of reasoning and create a logical flow between sentences and paragraphs.
	· The chosen structure usually logically reveals the cause, effect, and long-term outcomes of the problem, as well as related issues.

·  Only occasionally misplaced sentences or ideas.
	· The chosen structure does not make clear the cause and effect of the problem or its long-term outcomes and related issues.

· The arrangement of paragraphs and sentences often lacks logic. 

	Style,  Mechanics, and Format
	· Voice is persuasive, authoritative and consistently appropriate for the intended audience.

· The word choice is interesting, reflects the intended audience, and is specific to the chosen topic. 

· The essay contains no errors in punctuation.

· Proper business letter format is used:

· Sender and recipient’s address in the proper place.

· Date included.

· Salutation, closing and CC list included.


	· Voice is appropriately persuasive and formal for the intended audience.

· The word choice usually reflects the intended audience and is specific to the chosen topic. 

· Sentences are properly punctuated in most cases.

· Proper business letter format is used:

· Sender and recipient’s address in the proper place.

· Date included.

· Salutation, closing and CC list included.


	· Voice is not appropriate for the intended audience; or shifts from informal to formal throughout the essay.

· The word choice is simplistic and/or general and is not specific to the topic or intended audience.

· Letter contains numerous punctuation errors that affect meaning and fluidity.

· Proper business letter format is inconsistently or not used:

· Sender and recipient’s address is missing or misplaced.

· Date not included or misplaced.

· Salutation, closing or CC list missing.

	Process Checklist
	The writer:

· Generated ideas to discover multiple topics and selected the most viable one.

· Drafted to explore and revise his/her topic choice. 

· Revised his/her draft to create a better-organized and clearer essay.  

· Edited for stronger word choice, simpler sentences, and an error-free essay.
· Reflected to understand and learn from the writing process.


	
	Session 1



	Essential Questions
	· What is an argument?
· What is the difference between fact and opinion?

	Preparation
	Everything’s an Argument by Lunsford and Ruszkiewicz is a possible resource to ground you in the language and concepts of argument as you shape your students’ thinking about what it means to make a claim and back it up. Chapter one defines different types of arguments, explaining how those arguments get made and giving examples, while chapter sixteen discusses different forms of evidence and the rhetorical situations for which that evidence is appropriate.  

	Teaching Point
	In writing, arguments are opinions that can be backed up with evidence. While we often associate the word “argument” with winning a conflict, arguments can do much more than just win.  They can also persuade, inform, convince, and assist in decision making, all of which is achieved by having strong evidence.

Skills:

· Define the term “argument.”

· Understand the term “debatable claim.”
Strategies:

· Discuss and explore argument terminology and supporting examples.

· Compare facts and opinions.

	Active Engagement
	Defining Argument: the Word and the Concept

Discussion 

· What words do you think of when you hear the word “argument?”

· Put a list of responses on the board.
· Reinforce what will probably become apparent from this list—arguments in every day life are conflicts that are engaged in using language (as opposed to violence or visual means).

· In what situations do you have arguments and what are the results?
· The focus here should be on the outcomes, noting that arguments can result in change—or stand offs.  

· Students may very likely say that arguments result in the ends of friendships or losing privileges.  Point out that these losses are also a form of change.

Defining in Writing

Have students write their own definition for the term “argument” in their writers’ notebooks.  Next, have them share these definitions with their neighbor and revise if they choose to.  Finally, have students share their definitions with the full class.  Come to some agreement as a group about what key ideas and words one’s definition of argument should contain (conflict, language/words).
Review the teaching point

In writing, arguments are opinions that can be backed up with evidence.  While we often associate the word “argument” with winning a conflict, arguments can do much more than just win.  They can also persuade, inform, convince, and assist in decision-making.  

Vocabulary

If necessary, review the meanings of and differences between the words in bold above.  Students can add these to their writers’ notebooks as well.  It’s important students begin to have an awareness of the different types of arguments they can formulate.

Consider keeping a running list on the wall of the classroom with definitions of argument and writing terminology (claim, evidence, argument), as well as high-frequency writing verbs like persuade, inform, define, evaluate, to ensure students understand what’s being asked of them during thinking and writing tasks.

Claims = Opinions That Can Be Supported

a.) Put the list below (or one like it) in two columns on the board.  

b.) Have students compare the item on the left (fact) versus the item on the right (opinion).
c.) Ask students to note the differences between column A and column B, helping them to see that facts are usually certain while opinions are debatable—a matter of personal experience and values.
A

B

The Detroit Pistons are a basketball team.

The Pistons are the coolest team in the NBA.

Michigan is shaped like a mitten.

Michigan is the best state to live if you like ice fishing and snowball fights.

Jennifer Granholm is the former Governor of Michigan.

Women should not serve as state governors.

In 2010, Michigan produced 140 million pounds of cherries.

People should eat more cherries because they’re delicious.



	Independent Practice
	Personal Fact/Opinion Lists

On their own or in pairs or trios, have students create their own two-column table in their writers’ notebooks in which they make a list of facts and related opinions.  Suggestions for topics they can focus their lists on:

· Sports teams

· School events

· Television shows and movies

· Music they enjoy

	Share


	Sharing and Comparing Lists
Have students share their facts and related opinions with the class to generate a larger list on the board.   Talk about why each item constitutes a fact or opinion—particularly for items that might fall into a gray area.  Ask students their feelings about a particular opinion on the board to illustrate the opposing opinions in the classroom, further reinforcing the concept of debatable claim.
Review:

· Facts are certain.

· Opinions are debatable claims that others can disagree with.  
Introduce (preview for tomorrow):

· For arguments to be strong, debatable claims must be supported with evidence.

	Assessment
	Collect students’ lists of facts and related opinions.  Check to see that students’ opinions are related to the corresponding fact and that they are making a clear and correct distinction between fact and opinion.


	
	Session 2



	Essential Questions
	· What is the claim a particular argument makes?

· What is evidence?
· How does evidence support a claim?

	Preparation
	For this lesson, review these bumper stickers and the arguments embedded in them:

· Stop throwing stuff away.  There is no “away.”:  http://www.cafepre ss.com/mf/43986899/there-is-no-quotawayquot_bumper-sticker
· Support the Troops – End the War: http://www.cafepress.com/mf/30234105/support-the-troops-end-the-war_bumper-sticker
· If You Think Education is Expensive, Try Ignorance
http://www.cafepress.com/+if_you_think_education_is_expensive_sticker
Alternatively, you can select other bumper stickers that you believe will appeal most to your students.  The key idea here is to present your students with claims they might see on a daily basis and to apply the language of argument to these claims.

Next, view these Doritos commercials on YouTube:

Doritos Pug Attack Ad http://www.youtube.com/watch?v=qH_5AI-Fu8g
Doritos Beware of Slappy Ad: https://www.youtube.com/watch?v=2VUIOAoBJ8U
Consider the questions on the Advertising: Arguments That Convince and Entertain handout as you do. The handout is included after this session. Make copies of it.
Alternatively, you can select two advertisements for the same product either in print or on YouTube that will appeal to your students.  Ideally, one ad will be more effective in convincing the viewer while the other is more entertaining.  The purpose of selecting ads that sell the same product using different means is to present the idea that just because an ad is entertaining doesn’t necessarily mean it makes a strong argument about the product and why the target audience should buy it.

	Teaching Point
	In writing, arguments are opinions that can be backed up with evidence.  While we often associate the word “argument” with winning a conflict, arguments can do much more than just win.  They can also persuade, inform, convince, and assist in decision-making.  The evidence used to support arguments comes in the form of details, facts, and reasons.

Skills:

· Identify the claim within an individual argument.

· Define the term “evidence.”

· Identify arguments that convince.

· Make an evaluative claim and support it with evidence.

Strategies:

· Analyze the claims made on bumper stickers.

Analyze the claims made in TV advertisements and the evidence used to back them up.

	Writing, Reading and Reflecting
	Five Minute Free write
To review the concepts from the previous lesson, have students record in their writers’ notebooks the difference between a fact and an opinion/debatable claim.

	Active Engagement
	Review the key points from the previous lesson:

· Facts are certain.

· Opinions are debatable claims that others can disagree with.  

· A claim that is debatable is one based on personal experience and/or values.

Arguments are everywhere.  We even see them on our cars—on bumper stickers.  They are often examples of debatable claims.

Bumper Stickers Make Arguments

Have students identify the claims/opinions evident on a series of bumper stickers.  This activity can be done in small groups so students can assist one another in paraphrasing the argument for each bumper sticker, then the class can come together as a group and share their ideas.  Alternatively, you can show a bumper sticker using a computer and projector or on photocopied pages and have students write down their ideas individually, then share as a class.  Some bumper stickers have multiple claims/opinions, which will allow for plenty of student input about the more obvious and more subtle claims being made.  Ideally, your students will identify the more obvious claims evident in the bumper stickers.  Challenge them to work collaboratively to identify the more subtle arguments present in these slogans.

· Stop throwing stuff away.  There is no “away.”
· claims: 

· the earth has finite resources that must be recycled

· trash doesn’t disappear but goes to landfills that will fill up some day

· just because we can’t immediately see environmental damage doesn’t mean it doesn’t exist

· Support the Troops – End the War
· claims: 

· the war should end

· ending the war is a positive step for the troops because it will reduce fatalities

· pushing for peace is patriotic as implied by the use of the word “support”

· (challenge) If You Think Education is Expensive, Try Ignorance
· claims: 

· education is worth spending money on

· ignorance is expensive to society both fiscally and ethically

· not investing in our children’s education will result in a lack of work readiness which, will affect the economy

Evidence = Reasons, Facts, Details

Claims are not effective unless they have evidence to back them up.  

Review the teaching point about evidence by explaining to your students:
· We often think of court cases when we hear the word “evidence.”

· When evidence is provided in court, it serves to support the defense or the prosecution’s version of how a crime was carried out.  

· Evidence in court typically includes:

· Testimony by witnesses who give details about the crime.

· Submissions of physical evidence that act as facts.
· Testimony by witnesses can also establish motives or reasons why someone might have committed a crime.

Evidence helps others believe in claims.  This is true even in advertisements.

Arguments That Convince: Two Advertisements for the Same Product

Have students watch two advertisements for the same product.  

Doritos Pug Attack Ad
Doritos Beware of Slappy Ad
Both ads want to convince the viewer to eat Doritos, but one is more successful than the other, and each ad takes a different approach.

Students will discuss argument in relation to these advertisements in two ways:

a.) What the advertisement is trying to convince the viewer to believe and to do.

b.) Make an argument for which ad is more effective and which one is most entertaining by making a claim and providing evidence.

Play each ad twice.  

	Independent Practice
	After each viewing, have students record their impressions and opinions in the “What Ads Convince Us to Do” section of the Advertising: Arguments That Convince and Entertain handout.  

When the viewing is complete, have students complete the “Your Evaluative Arguments about the Ads” section of the handout.  Define the term evaluative if needed, perhaps by explaining that their work is evaluated each time they are given a grade.  Also have students complete the challenge section of the handout, which requires them to formulate a claim about effective and entertaining advertising.

	Share
	As a class, have students discuss the final challenge claim from the handout: Entertaining ads are effective in selling a product because they hold the viewer’s attention.  The idea here is to get students to talk about the fact that while the goldfish ad is funny, it doesn’t actually persuade us that Doritos are delicious in the same way that the pug ad does. This discussion may extend beyond the ads the students just watched as they pull in other ads as evidence to support their claim for or against this idea.  We frequently see ads that are enthralling, but when they end we wonder what they were even selling.  The most effective ads have clear arguments and are entertaining at the same time.

	Optional Activity
	Instructions: Write an entry in your Writer’s Notebook about your favorite book, song, television show or movie.  After describing it, provide at least five detailed reasons supporting why this is your absolute favorite book, song, television show or movie.  In your entry, imagine that you are trying to persuade your best friend to listen, see, or read your favorite thing.

	Assessment
	Collect students’ Advertising: Arguments That Convince and Entertain handouts.  Assess whether students define each ad’s claim and effectively make their own claim and back it up with evidence.  Also, assess their efforts on the challenge question.


Building an Argument 6: Session 2 
NAME__________________________________________________________

Advertising: Arguments That Convince and Entertain

What Ads Convince Us to Do

Advertisement #1

Jot notes in the table below as you watch the ad.

	What is the plot/story of this ad?
	What got your attention/surprised you?
	When did you laugh?

	
	
	


What is the ad trying to convince viewers to do?

How does it try to convince us to do this?

Advertisement #2

Jot notes in the table below as you watch the ad.

	What is the plot/story of this ad?
	What got your attention/surprised you?
	When did you laugh?

	
	
	


What is the ad trying to convince viewers to do?

How does it try to convince us to do this?

Building an Argument 6: Session 2
Your Evaluative Arguments About the Ads

Which ad is a more EFFECTIVE (it convinces us to act)?

	Claim:



	Evidence from the ad to support your claim (details, selling strategies, plot points from the ad’s story)

	1.



	2.



	3.




Which ad is a more ENTERTAINING (it holds our attention, makes us laugh etc.)

	Claim:



	Evidence from the ad to support your claim (details, plot points from the ad’s story)

	1.



	2.



	3.




Challenge

Agree or disagree with the following claim.  Provide evidence to back up your opinion either from the ads you just watched or other ads you’re familiar with.

Entertaining ads are always effective in selling a product because they hold the viewer’s attention.

	
	Session 3


	Essential Questions
	What is a formal complaint letter?

What is the difference between an issue and a problem?

What are some of the components of a complaint letter?

	Preparation
	Review the Complaint Letter Rubric, included after this session.
Peruse the three included sample complaint letters or find or write a letter that will engage your students about a current, local, or pertinent problem.  The sample letters are included after this session. 

The letter should include: 
· Salutation
· Problem statement and background of the problem
· Cause and immediate effects
· Possible further-reaching effects 
· Proposed solution
· Closing

Identify the key parts of the letter, as well as the related issues the problem points to.

Copy and cut up the Problems and Issues Categorization handout. The handout is included after this session

	Teaching Point
	Complaint letters are a practical writing mode that people use every day to communicate their disappointments in services or concerns about a situation they would like changed. Complaint letters concern specific problems rather than general issues.  In order to effectively lodge a complaint, writers must identify a specific problem to argue about.  

Skills: 

· Define the terms “problem” and “issue.”

· Analyze a text to identify a specific problem and its accompanying issues. 

· Generalize to pinpoint issues related to problems.

· Specify particular problems resulting from issues.
Strategies: 

· Free write to define a term.

· Group discussion to agree on definitions of terms.

· Closely read a text to apply terms.

	Active Engagement
	Introduce Final Writing Task: Complaint Letter
Teaching Point

Review the teaching point: Complaint letters are a practical writing mode that people use every day to communicate their disappointments in services or concerns about a situation they would like changed.  Complaint letters concern specific problems rather than general issues.  In order to effectively lodge a complaint, writers must identify a specific problem to argue about. 

Reading a Writing Task Mentor Text
· Distribute a sample letter of complaint and read together.

· Honeymoon complaint letter

· Bank complaint letter

· Dog Park complaint letter

· Ask students:

· Why did the author write the letter?

· Have them underline the main idea (thesis/claim) where this becomes apparent.  There may be some discussion about this because there is the incident that caused the need for the letter, as well as the outcome the writer hopes to accomplish.  Here we’re looking for the incident/concern.

· What does s/he hope to accomplish with this letter?

· There may be multiple answers here—ranging from the very concrete to the more abstract.  It would great to help students see this.  For example, with the Dog Park letter, the writer wishes to keep dog fights from happening at this particular park, but he also wants owners to be generally more responsible for their pets.

· What would you have done in the same situation?  Would you have suggested the same solution?  Why or why not?

	Writing, Reading and Reflecting
	Five Minute Free write
Have students write in their writers’ notebooks about the following:

· Write about the last time you had a “problem.”  What happened?  Was the problem resolved?  How?  
· Based on that experience, explain what the word “problem” means.

	Active Engagement
	What is an issue and what is a problem?
Problem

· Discuss student responses to the free write.  Develop a class definition of the argument writing term “problem” based on students’ particular problem experiences and post it with the rest of the shared writing terminology.  

· Share the dictionary definition: 

· Problem: any question or matter involving doubt, uncertainty, or difficulty; a question proposed for solution or discussion. 

· Focus on the specificity of problems and the solution aspect of problems.

· Also note the cause and effect components.   Problems typically have a clear cause and effect.

· Explain: when writing a complaint letter, you want to write about a specific problem that has a specific solution.  These problems might point to broader community issues, but for a letter to be effective, it must target a specific problem.
Issue

· Introduce the term “issue” and define it.

· Issue: a point, matter, or dispute, the decision of which is of special or public importance: political issues. 

· Examples- gun control, education funding, recycling, global warming, health care

· Notice that the list of issues does not indicate the stance taken on an issue or specific problems associated with the issue.

· Explain that issues are more general while problems are much more specific.
Reinforcement

Use the Problems and Issues Categorization handout to help students further distinguish between issues and problems.  Make copies of the handout, cut them into strips, divide your students into groups, and have them categorize the strips into Problems and Issues groups.

	Independent Practice
	Identifying the Problem, Solution and Related Issues 

Return to the complaint letter students read at the beginning of class.  Have them identify the problem, solution and the broader issue or issues it points to by underlining and writing the terms in the margin where appropriate and noting the broader issues at play as margin annotations.

· Example: the dog park complaint letter

· Problem: the writer’s dog was attacked by another dog at the dog park

· Solution: enforce the rules at the dog park by having a city parks employee on site at all times

· Issues:

· Enforcement of city rules

· Animal (pet) control

· Irresponsible or uneducated dog owners

	Share
	Share Annotations and Provide Textual Evidence

Have students share their ideas about the problem, solution and issue(s) in the letter.  Come to some agreement about this as a class through discussion.  As the students provide their answers, be sure to ask them to point to/quote moments in the letter as evidence that support their claims.

	Assessment
	Collect students’ letters to see how they annotated and what notes they made about the broader issues evident in the complaint letter.  You are looking both for the work they did, as well as how effectively students took notes during the sharing section of the lesson.  Assess their identification/specification of the problem and solution and for properly noting the broader issues the complain letter points to.


Building an Argument 6: Session 3
Complaint Letter Rubric

	Element
	Advanced
	On-Target
	Novice

	Content
	The writer:

· Begins with a compelling introduction that provides thorough background knowledge to understand the problem.

· Presents the cause(s) and effect(s) of the problem in a well-worded problem statement, then explains the connections between multiple causes and effects.

· Provides carefully selected details to fully illustrate the problem. 

· Includes well-selected evidence to show the far-reaching effects of the problem and also points to related issues.

· Suggests an innovative solution logical for the evidence presented. 


	The writer:

· Introduces the problem by providing background knowledge.

· Presents the cause(s) and effect(s) of the problem in a clearly worded problem statement.

· Provides most of the relevant details that illustrate the problem. 

· Includes enough evidence to show the long-term effects of the problem or to point to related issues.

· Suggests a solution for the problem.
	The writer:

· Introduces the problem by providing little background knowledge.

· The problem statement is incomplete because it presents the problem and either its causes or effects but not both; or presents both cause and effect but does not make clear the connection between them. 

· Does not provide enough relevant details to fully illustrate the problem; key points are missing.

· Evidence of the problem’s long-term effects and/or related issues is either missing or incomplete.

· Suggested solution is either missing or illogical.



	Organization
	· The chosen structure consistently reveals the writer’s line of reasoning both in the presentation of the problem and its effects and long-term outcomes and related issues.
· Transitions also make clear the line of reasoning and create a logical flow between sentences and paragraphs.
	· The chosen structure usually logically reveals the cause, effect, and long-term outcomes of the problem, as well as related issues.

·  Only occasionally misplaced sentences or ideas.
	· The chosen structure does not make clear the cause and effect of the problem or its long-term outcomes and related issues.

· The arrangement of paragraphs and sentences often lacks logic. 

	Style,  Mechanics, and Format
	· Voice is persuasive, authoritative and consistently appropriate for the intended audience.

· The word choice is interesting, reflects the intended audience, and is specific to the chosen topic. 

· The essay contains no errors in punctuation.

· Proper business letter format is used:

· Sender and recipient’s address in the proper place.

· Date included.

· Salutation, closing and CC list included.


	· Voice is appropriately persuasive and formal for the intended audience.

· The word choice usually reflects the intended audience and is specific to the chosen topic. 

· Sentences are properly punctuated in most cases.

· Proper business letter format is used:

· Sender and recipient’s address in the proper place.

· Date included.

· Salutation, closing and CC list included.


	· Voice is not appropriate for the intended audience; or shifts from informal to formal throughout the essay.

· The word choice is simplistic and/or general and is not specific to the topic or intended audience.

· Letter contains numerous punctuation errors that affect meaning and fluidity.

· Proper business letter format is inconsistently or not used:

· Sender and recipient’s address is missing or misplaced.

· Date not included or misplaced.

· Salutation, closing or CC list missing.

	Process Checklist
	The writer:

· Generated ideas to discover multiple topics and selected the most viable one.

· Drafted to explore and revise his/her topic choice. 

· Revised his/her draft to create a better-organized and clearer essay.  

· Edited for stronger word choice, simpler sentences, and an error-free essay.
· Reflected to understand and learn from the writing process.


Mentor Text - Sample Complaint Letter









James Santoni










316 Hedgewood St.









Ann Arbor, MI   48103

March 29, 2011

Doug Washington, Director

Washtenaw County Parks and Recreation Commission

2230 Platt Rd.

Ann Arbor, MI  48105

Dear Mr. Washington,

My dog and I are frequent users of the Swift Run Dog Park at the corner of Platt and Ellsworth Roads.  I am writing to express deep concern about the lack of enforcement of the park rules posted both at the park and on the Recreation Commission’s website.  My dog was attacked by another dog at Swift Run last Saturday.  But because there are no park employees who police the grounds, the aggressive dog and his owner will go unpunished.  Meanwhile, my dog has ten stitches in his left ear and this same vicious dog could attack others at Swift Run in the future.  

On Sunday afternoon, March 27, I took my dog, Macy, a border collie, to Swift Run to play.  She has her current registration, license and vaccination tags, and I obtained a permit for her to use the park last fall.  After half an hour of playing, Macy befriended a group of four dogs.  Macy is a submissive, sweet dog.  They were all having a good time and romping around until one of the larger dogs, an Airedale, attacked her.  He approached her, grabbed her by the throat, shook her, and in the process ripped her ear.  The dog would have continued the attack if I hadn’t pulled him off of Macy.  The Airedale’s owner, an elderly woman who clearly didn’t have control of her dog, said once the fight ended, “I just don’t know what sets him off when he does things like that.”  Clearly, the dog has attacked before.  There was blood all over my hands and my dog, so I left the park quickly to take Macy to the vet.  I did not get the Airedale owner’s name or phone number.  

I want my dog and all other dogs to be safe when they’re playing at Swift Run.  But this clearly isn’t the case.  I have witnessed other aggressive dog encounters.  In fact, just last week, a Husky became highly aggressive with Macy.  When I intervened and pulled the dog off of Macy, the Husky’s owner told me I shouldn’t come to the park if I didn’t want my dog to play.  But this was not play.  It was highly aggressive behavior.  After the women took her dog to another part of the park, another dog owner informed me that just a few months ago, the same Husky had attacked his Boxer, sending his dog to the vet with a serious eye injury.  Sadly, this kind of aggressive behavior is common and unchecked at Swift Run.  This is especially surprising since according to the park website: “Dogs that fight or exhibit aggressive behavior must be immediately removed from the park by their owner,” and “Individuals failing to comply with posted rules are subject to citation, expulsion, or arrest, as well as dog impound.”  These rules are wonderful in theory, but if they are not enforced, what’s the point of having them?

For the sake of Macy and all the dogs that enjoy the wonderful fenced 10-acre space at Swift Run, I implore you to have a staff person on site during peak hours both during the week and on weekends.  This will ensure that the park can be used as it is intended.  Just as there are park personnel at many county parks collecting admission, answering questions, and dealing with crises, Swift Run should have someone present to enforce the dog park rules.  During off-peak hours, park volunteers could play this same role.  Otherwise, the threat of citation, expulsion, or arrest if rules are not followed is just an empty threat.

Sincerely,

James Santoni

cc: City of Ann Arbor Parks and Recreation Services

Mentor Text - Sample Complaint Letter

Jane Myers
111 Walnut Street
Avondale, PA 43211

July 1, 2008

Mr. Shawn Gray
President
Gray Travel Agency
111 Main Street
Warren, PA 42111

Dear Mr. Gray,

After successfully using your agency for many years, I recently experienced a terrible problem. I am writing to obtain compensation for a huge mistake for which I believe your firm is responsible. 

On May 1, 2008, I used Gray Travel to book my family vacation for four people to Hawaii. Your agent, Carla Drysdale, made all of the arrangements for us. She booked my family on the American Airlines flight to Honolulu (Flight 444) on June 14, which was scheduled to arrive at 6 am on the morning of June 15. Our timely arrival was essential, as we were scheduled to participate in a tour group, which began its journey on the afternoon of June 15. 

Upon our arrival at the San Francisco Airport, we discovered that our reservations had not been confirmed and the airline had overbooked the flight. Sadly, we were unable to get seats on the plane, which was the last American Airlines flight to Hawaii that day. We were reluctant to book seats on another airline, as we had already paid for this trip in full, using a Visa card (account #3374 7796 0039 0072). Our card was charged, yet we had no flight. Unfortunately, our credit limit was inadequate to book four seats on another airline.

The bottom-line: my husband, children, and I missed our flight to Hawaii, along with our tour group's departure in Honolulu. Instead of lying on a tranquil beach, we spent the first days of our vacation in the Airport Hilton in San Francisco, trying to sort out this mess. We were unable to speak with Ms. Drysdale until Monday, June 16, which was two days after our scheduled departure. She was extremely apologetic, but could not explain what had caused the problem. She was unable to book us on an alternative flight to Hawaii on such short notice, but did offer to clear our credit card of all charges. She offered us no further explanations or compensation.

My husband and I are both livid. We planned this trip for over a year and were excited about visiting Hawaii as a family. Ms. Drysdales's mistake cost us our chance to fulfill a significant family goal—to see the volcanoes of Hawaii. In fact, we not only missed the trip; we are still fighting to recover our deposits at the hotel in Honolulu!

Because your agency caused the problems, we expect you to work with us to obtain a satisfactory resolution. Specifically, we expect you to:

1) Verify that our Visa card has been credited for the $8539 we paid for the aborted family trip.

2) Reimburse us for the $760 in deposits we are unable to recover from the Honolulu Sheraton Islander Hotel.

3) Reimburse us for the two nights we spent stranded at the San Francisco Airport Hilton ($347)

4) Provide us with four first class round-trip tickets on a flight to Hawaii, which will be good for the next calendar year (dates of travel to be our choice).

Your agency can't give us back our trip, but we expect you to provide a future trip comparable to the one we were denied because of your booking mistake. We also expect a full apology from Ms. Drysdale and assurance that she takes responsibility for her error. 

From our experience, this situation was a dramatic letdown from the superlative service that we usually receive from Gray Travel. In fact, we have always been loyal to your firm because of the exemplary treatment we have received from you and your attentive staff. We suggest that you coach Ms. Drysdale in proper booking procedures and in customer relations. Her behavior does not reflect positively on Gray Travel.

Please call me before July 15 with confirmation that our requests will be honored. If I don't hear from you, I will report you to the appropriate regulatory agencies in California and Hawaii. 

Sincerely,


Jane Myers
111 Walnut Street
Avondale, PA 43211
717-555-7777

cc: Better Business Bureau
American Society of Travel Agents 
US Department of Transportation: Consumer Affairs Division
Federal Aviation Authority: Consumer Protection Division
Office of Consumer Protection: State Office of the Attorney General 

Mentor Text – Sample Complaint Letter

Kim Shelton

87 Morris Drive

Yorktown, TX 49813

August 1, 2010

Office of the Comptroller of the Currency

U.S. Treasury Department

Customer Assistance Group

1301 McKinney Street, Suite 3450

Houston, TX 77010-9050
To Whom It May Concern: 

I was recently hit with 7 overdraft charges by Great Financial Bank during a single weekend, totaling $217, and I believe this is unfair. I had every reason to believe my account was positive by more than $1,000 when these fees were levied. I request your office intervene in my attempts to get these fees refunded.

On Thursday March 15, my account balance was $45.05, and I deposited a payroll check for $1,200 at the Great Financial Bank Yorktown branch.  I asked the teller if I would be able to withdraw money from my account by the weekend, and she said more than likely, I would. I asked for a more definitive answer and she refused, but told me I should attempt to withdraw money from an ATM and if the transaction was approved, I was “good to go.”

On Saturday morning, I attempted to withdraw $50 from an ATM in Yorktown and my withdrawal was approved. Assuming my check had cleared, I proceeded to use my debit card six times during the rest of the weekend. The purchases were small – one was for $3.89.  In total, the purchases added up to less than $50. My total transactions for the weekend were less than $100.

Two weeks later, when my statement arrived, I discovered fees of $217 on my $100 in transactions. It appears from the statement that my payroll check didn’t clear until Monday, putting me well into the black. But by then, the damage had been done.

I was unaware that I could repeatedly overdraw my account without being told.  Furthermore, I believe the bank’s teller encouraged me to overdraw my account with her advice. I don’t understand how a bank can charge me overdraft fees while holding onto a check for well over $1,000.  And finally, I don’t understand how the overdraft fees of $217 -- could be twice the amount of the transactions -- $100.
I have asked the bank to refund the fees and have received no response.  The fact that banks can levy these kinds of charges to unknowing customers borders on being criminal. I request that you intervene on my behalf, help me obtain a refund, and investigate this company’s overdraft and check-clearing policies.  I am concerned not only about the charges I received, but the fees other banking customers are being hit with and have little or no power to recover.

Sincerely.

Kim Shelton

cc: Great Financial Bank

Categorizing Problems and Issues
Photocopy, cut up, mix up, and distribute the lists below and have groups of students categorize each item in the problem or issue pile.  Remind them that problems tend to be specific while issues are more general.  If students are up for a challenge, they can try to match the problem with the related issue.

	Problems
	Issues

	My neighbor broke his arm while doing a skateboarding stunt.

The ramp at exit 84 has potholes large enough to give motorists’ cars flat tires.

Us Weekly reported a false story that Tom Cruise is divorcing his wife.

The cafeteria ran out of French fries at lunch.

I got home 20 minutes late from school.

I ran into a bench while I was walking through the mall because I was texting my best friend.


	The state of Michigan doesn’t have enough tax dollars to keep major interstates in good shape.

Reporting of celebrity news is often wrong and based on gossip.

Public transportation is inadequate, so people must drive their cars, resulting in more city traffic.  

Schools are overcrowded due to budget cutbacks in education.

Bicycle and skateboard safety is not taught in schools.

Americans are becoming more and more obsessed and reliant on personal electronic devices like smartphones, iPads, and cell phones.


	
	Session 4


	Essential Questions
	What is the difference between a problem and an issue?

What is a problem statement?

How do cause and effect work together to define a problem?

	Preparation
	Make copies of the Problem Statements and Their Related Issues handout (both the blank and the completed version) so you are clear what a problem statement includes and how to define related issues as they pertain to complaint letters.  The handout is included after this session.

	Teaching Point
	Writers of complaint letters must make strong arguments about the problem they have experienced. In order for an argument about a problem to be strong, the problem statement must be clear and concise.  Problem statements identify both the cause of the problem and its effect(s).  Referring to the larger issues related to the problem discussed in a complaint letter can strengthen the letter’s argument by pointing out that the problem has far-reaching effects that impact other people.
Skills:

· Determine the cause and effect(s) of a problem.

· Write a problem statement.
· Generalize to identify issues related to problems.

Strategies:

· Analyze to identify cause and effect in a model problem statement.
· Brainstorm to identify related issues.
· Practice writing a problem statement and identifying related issues.

	Active Engagement
	Problem Statements: Cause and Effect
Introduce the teaching point:  Writers of complaint letters must make strong arguments about the problem they have experienced.  In order for an argument about a problem to be strong, the problem statement must be clear and concise.  Problem statements identify both the cause of the problem and its effect(s).  

The Problem Statement and Related Issues handout is designed to help students understand how problems are composed of causes and effects and how to identify the larger issues related to a problem.  The statements in bold italics are places where students need to provide a thoughtful response.

Sample Problem Statement

· If students have difficulty identifying the problem, its causes and effects, do some more practice by providing additional problem statements for them to identify the components of.

· By having students practice on the same topic, as a group, they discuss the causes and effects of problems related to school lunch.  Most kids have a lot to say about school lunch, but if this isn’t a fruitful topic for your class, feel free to pick another one.

· When students write their own problem statements, you can model putting effects first, followed by causes.  This teaching note will illustrate that the structure of a problem statement is not set in stone.  Consider having students rewrite their problem statements to rearrange the order of the content, which will get them thinking about how and why they structure their content.

· Share the student-generated problem statements as time allows.  A few students can write their statements on the board, revise them with the help of a few other students and then share with the class.  Note what is working well in each example.
Related Issues:
Introduce the Teaching Point:  Referring to the larger issues related to the problem discussed in a complaint letter can strengthen the letter’s argument by pointing out that the problem has far- reaching effects that impact other people.

Topics
· If students are not familiar with the concept of a topic, explain that a topic is a summary of an idea.

Translating from Topic to Issue

· The key point here is to turn a topic into a statement of concern--an issue that needs to be addressed.

	Independent Practice
	Your Turn  
· This section asks students to do the hard thinking work of identifying topics and translating them into issues.  

· After they’ve done some work on this section, consider pairing students up to help each other and brainstorm together on how to translate topics into issues.

· Have the pairs select the best topic-to-issue translation between them that they will share with you as you circulate and check in with each duo.

· If time allows, have students brainstorm a solution for their original problem statement.

	Assessment
	Collect the Problem Statement and Related Issues handout.  Assess how well students are differentiating between problems and issues and whether or not they can identify the causes and effects of a particular problem.
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Problem Statements and Related Issues

This handout is designed to help you understand how problems are composed of causes and effects and how to identify the larger issues related to a problem.  The statements in bold italics are places where you need to provide a thoughtful response.

A problem statement in a complaint letter defines the cause and the effect(s) of a problem.

In the problem statement below

· Underline the problem.

· [Put brackets around the causes of the problem.]

· *Put a star next to the effects.*
Sample Problem Statement

My son, a student at John Smith Elementary, refuses to eat the school lunches.  He complains that they taste bad and there is no variety.  Students have one only lunch option per day and are served the same entrees every week.  Plus, the food lacks nutritional value.  As a result, I have to make my son’s lunch and spend additional money to send him to school with a balanced meal.

Problem: Causes  

If you don’t eat your school lunch, what are the reasons (causes) for this?

Problem: Effects

If you don’t eat your school lunch, what are the effects of that choice on you that afternoon and evening?

Write your own school lunch problem statement in which you state the problem, its causes, and its effects.  

Related Issues

Remember that an issue is a point, matter, or dispute, the decision of which is of special or public importance.  Issues are more general than problems.  

How do you identify issues related to specific problems?

#1 Look at the topics present in the problem.

#2 Translate the topics into issues that need to be addressed.

Topics

For example, the problem statement by the mother of the John Smith Elementary student contains the following topics: 

My son, a student at John Smith Elementary, refuses to eat the school lunches.  He complains that they taste bad (1) and there is no variety.  Students have one only lunch option per day and are served the same entrees every week (2).  Plus, the food lacks nutritional value. (3) As a result, I have to make my son’s lunch and spend additional money (4) to send him to school with a balanced a meal. (5)

1) Quality of school lunch

2) Student input into school lunch

3) Nutritional value of school lunch

4) Cost of school lunch

5) Nutritional value of school lunch

Topics Translated to Broader Issues

Now, let’s translate those topics into issues that need to be addressed:

1) Low quality food is used in school lunches nationally.

2) There is a lack of student input into school food choices.

3) Poor nutrition at school teaches our students to eat poorly.

4) There isn’t enough money to provide healthy school lunches because healthy food costs more money.

Other School Lunch Issues?

What other issues related to school lunch can you think of?

Your Turn

#1 Copy your school lunch problem statement below.  

#2 In the margin, note the topics you notice in your statement.

#3 Translate your topics into issues that affect others students in your school or even students at other schools.

#4 What solution would you propose for the original problem?  Explain it below.

Final Thoughts

Identifying the broader issues related to a problem that is the focus of a complaint letter makes the letter that much more persuasive.  When the problem presented is a problem of scale--a problem that affects multiple people and even large groups—the audience will be more likely to fix the problem.
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Problem Statements and Related Issues

(Teacher copy)

This handout is designed to help you understand how problems are composed of causes and effects and how to identify the larger issues related to a problem.  The statements in bold italics are places where you need to provide a thoughtful response.

A problem statement in a complaint letter defines the cause and the effect(s) of a problem.

In the problem statement below

· Underline the problem.

· [Put brackets around the causes of the problem.]

· *Put a star next to the effects.*
Sample Problem Statement

My son, a student at John Smith Elementary, refuses to eat the school lunches.  He complains that [they taste bad and there is no variety.  Students have one only lunch option per day and are served the same entrees every week.  Plus, the food lacks nutritional value.]  As a result, **I have to make my son’s lunch and spend additional money to send him to school with a balanced a meal.**

Problem: Causes  

If you don’t eat your school lunch, what are the reasons (causes) for this?

· I don’t like the choices.

· The food looks gross.

· I don’t eat meat and it’s always meat.

· I’m not hungry that early in the day.

· My friends aren’t eating it, so I don’t think I should either.

· I’m distracted by what’s happening at the table socially.

Problem: Effects

If you don’t eat your school lunch, what are the effects of that choice on you that afternoon and evening?

· I’m really hungry later in the day.

· I don’t have enough energy for sports practice that afternoon.

· My stomach growls all during math class.

· I get a headache.

· I’m starving by dinnertime.

Write your own school lunch problem statement in which you state the problem, its causes, and its effects.  

· School lunch is served too early.  We eat at 10:30 a.m.  By the time I have science at 1p.m., I’m starving.  The reason we have to eat so early is that there are so many students in the school and the cafeteria is really small.  So there are 5 different lunch shifts.

· I never eat school lunch.  It’s not that the food is so bad, but I never get to see my friends at any other time of the day, so I spend most of lunch talking with them instead of standing in line.  The only problem is, I have soccer practice after school and since I don’t eat lunch, I’m usually too tired to run really hard.

· I don’t get to eat enough at lunch.  The lunch line is so long and the lunch period is so short that by the time I get my food, I have about five minutes to eat it.  I have to eat really fast, which makes my stomach hurt, so it’s hard to concentrate during math class.

Related Issues

Remember that an issue is a point, matter, or dispute, the decision of which is of special or public importance.  Issues are more general than problems.  

How do you identify issues related to specific problems?

#1 Look at the topics present in the problem.

#2 Translate the topics into issues that need to be addressed.

Topics

For example, the problem statement by the mother of the John Smith Elementary student contains the following topics: 

My son, a student at John Smith Elementary, refuses to eat the school lunches.  He complains that they taste bad (1) and there is no variety.  Students have one only lunch option per day and are served the same entrees every week (2).  Plus, the food lacks nutritional value. (3) As a result, I have to make my son’s lunch and spend additional money (4) to send him to school with a balanced a meal. (5)

6) Quality of school lunch

7) Student input into school lunch

8) Nutritional value of school lunch

9) Cost of school lunch

10) Nutritional value of school lunch

Topics Translated to Broader Issues

Now, let’s translate those topics into issues that need to be addressed.  Take the topic and turn it into a sentence that contains an issue people would be concerned about and want addressed:

4) Low quality food is used in school lunches nationally.

5) There is a lack of student input into school food choices.

6) Poor nutrition at school teaches our students to eat poorly.

5) There isn’t enough money to provide healthy school lunches because healthy food costs more money.

Other School Lunch Issues?

What other issues related to school lunch can you think of?

· Childhood obesity results from poor nutrition.

· High food costs in the U.S. result in higher levels of poor nutrition.

Your Turn

#1 Copy your school lunch problem statement below.  

School lunch is served too early.  We eat at 10:30 a.m. (1)  By the time I have science at 1p.m., I’m starving.  The reason we have to eat so early is that there are so many students in the school (2) and the cafeteria is really small. (3) So there are 5 different lunch shifts.

1) School schedule 

2) School overcrowding

3) School needs remodeling
#2 In the margin, note the topics you notice in your statement.

#3 Translate your topics into issues that affect others students in your school or even students at other schools.

1) The school schedule is not most conducive to student learning. 

2) School overcrowding nationally results in larger class size.

3) A lack of tax dollars means facilities don’t get updated.
#4 What solution would you propose for the original problem?  Explain it below.

Final Thoughts

Identifying the broader issues related to a problem that is the focus of a complaint letter makes the letter that much more persuasive.  When the problem presented is a problem of scale--a problem that affects multiple people and even large groups—the audience will be more likely to fix the problem.
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	Essential Questions
	· What are the components of the complaint letter?

· What is the purpose of each textual component?

	Preparation
	Select another model complaint letter to share with your students.  This mentor text will be used during sessions 5 and 6.  
Review the components of a complaint letter and each component’s purpose. 

	Teaching Point
	Different types of writing have particular traits and follow particular rules that are recognized and expected by a given audience. The components of a type are determined by the goal of that type.  The complaint letter’s components are determined by the fact that the writer is attempting to have the responsible parties make up for a service, situation, event or product that did not meet his/her standards, felt s/he was wronged in some way, or wants to see an immediate change to an ongoing situation.  
Skills:

· Identify the components of a complaint letter.
· Clarify each component’s purpose.

· Decode a rubric to understand the expectations of a writing task.

Strategies:

· Write about and discuss to define key terms.

· Closely read and annotate the Complaint Letter Rubric.

	Writing and Reflecting
	Introduce the Teaching Point: Different types of writing have particular traits and follow particular rules that are recognized and expected by a given audience.  The conventions of a type are determined by the goal of that type.  
Five minute free write
Pass out a new sample complaint letter and read it together as a class.  Without any discussion, have students record in their writers’ notebooks a list of all the components they believe a complaint letter should include (what do its different parts have to do?) given this example and the previous example they worked with.

	Active Engagement
	The Components of a Complaint Letter

Component List

As a full class, have the students generate a list from their free writes of the components of a complaint letter.  It is likely students will list components that this unit has different terms for.  Put the students’ words on the board and later explain that everyone needs to use shared terminology.  Point out the fact that the student-generated words have writing terminology synonyms.  For example, “salutation” is the same as “opening.”  And “background” is the same thing as “context.”  Put the terminology next to the students’ words on the list as needed.
· The final list might look something like this:
· Sender and receivers’ addresses

· Date

· Salutation

· Background to set up the problem

· Problem statement 

· Details of the problem 

· Evidence of farther reaching effects/related issues

· Proposed solution

· Closing

· Carbon Copy (CC) list
Noting the Purpose

· Put the students in groups of three or four.  
· Ask them to annotate their list, noting what the purpose of each component is.  You might use the analogy of a house.  Each letter component is like a room in a house.  In the bedroom we sleep, in the den we watch TV, in the kitchen we cook.  All these rooms work together to provide us a place to live our lives.  With a complaint letter, each component has an individual purpose, but it works together with the other components to present a strong argument.

· Performing this activity in groups will help students puzzle out the purpose of more challenging components like the CC list and evidence of related issues. This annotation will ensure more active engagement rather than a full class discussion in which students might just copy down each component’s purpose.  
· Model what you’re looking for in terms of a purpose explanation for one or two components to get students started.  

· Circulate and check in with each group.

· The answers will vary for each component and the responses may focus more on business letter format or on argumentative purpose, depending on the nature of the component.  The goal is to get students thinking about all the information they’ll need to include to persuade their audience that their complaint is legitimate, important, and a problem worth solving.

	Assessment
	Collect students’ annotated component lists.  Assess their understanding of the purpose of each component.  Clarify the purpose of components as needed at the beginning of tomorrow’s session.  
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	Essential Questions
	· How do the components of a complaint letter work together to form an argument?

· How do content and style work together to persuade the intended audience?

· How do writers use rubrics?

	Preparation
	Review the Complaint Letter Rubric, marking all the high-frequency words (verbs and adjectives that provide direction) and writing terminology you will review with your students.  See the Complaint Letter Rubric – Highlighted Terminology & High Frequency, which is included after this session.  For more information about focusing on high-frequency words and terminology, read Heidi Hayes Jacobs’ book Active Literacy.
Prepare the rubric. Students will continue to use the letter from session 5.
Read and annotate the sample complaint letter (mentor text) to identify all its components.  See the highlighted sample complaint letter about the dog park for an example.  Consider which words and phrases contribute to the letter’s style.

	Teaching Point
	Different types of writing have particular traits and follow particular rules that are recognized and expected by a given audience. The components of a mode are determined by the goal of that mode.  The complaint letter’s components are determined by the fact that the writer is attempting to have the responsible parties make up for a service, situation, event or product that did not meet his/her standards, felt s/he was wronged in some way, or wants to see an immediate change to an ongoing situation.  The content of the letter is delivered in a style that will best persuade the intended audience.  Rubrics provide student writers with a clear understanding of how they can meet the expectations of a particular mode and assignment.
Skills:

· Identify the components of a complaint letter.

· Annotate a text.

· Consider complaint letter organization.

Strategies:

· Write about and discuss to define key terms.

· Apply key terms to mentor texts.

· Map a sample complaint letter.

	Active Engagement
	Review Teaching Point

Clarify Purpose of Components
Review and clarify the purpose of the complaint letter components as needed based on your review of the annotated component lists.

Rubric Review

Introduce the Teaching Point

Rubrics provide student writers with a clear understanding of how they can meet the expectations of a particular writing type and assignment.
Close Reading of the Rubric
· Distribute copies of the Complaint Letter Rubric.  

· Discuss why the rubric is divided into 3 categories: content, organization, and style, defining/reviewing what each of these terms means.

· Have students highlight in one color all the writing terminology they recognize and don’t recognize.

· In another color, have the students highlight any high-frequency words they don’t recognize or understand.  These are typically verbs that give direction.  Students encounter them all the time on standardized tests but don’t always know what they mean. (Define, discuss, explore, summarize, compare, analyze etc.)  The point is to make sure students fully understand what the rubric is asking of them.
· Discuss the meanings and purposes of these terms.

· Ask the students to notice and explain the differences between what constitutes advanced, on-target, and novice in the content, organization, and style of this writing task.

	Independent Practice
	Mapping the Components of a Complaint Letter 
Using the rubric and the annotated component list, have students identify and annotate the parts of the sample complaint letter.  This can be done individually, in pairs or groups then shared as a class.  For an example, see the sample complaint letter about the dog part.  Each component is highlighted a different color.

	Active Engagement
	Group Share and Focus on Style
· As a class, come to some agreement about which components of the letter are where.
· Ask the students why a complaint letter would contain these components.  What is the writer’s goal?  
· Present the Teaching Point: The content of the letter is delivered in a style that will best persuade the intended audience. 
· Focus on style.  
· On a scale of 1-10, how formal is the language of this letter?

· Which words and phrases indicate this level of formality?

· Describe the tone of the letter.  Is it angry?  Polite?  Outraged?  Friendly?  Forgiving?

· Point to words and phrases that support the description of the letter’s tone.

· Who is the intended audience?

· Which words and phrases in the letter remind us who the intended audience is?

· How would this letter be different if the intended audience had been ___________?  (Teacher fills in the blank.)
Experimenting with Organization

· Explain to the students that these components do not always have to come in a particular order.  
· Have them imagine which elements of the sample complaint letter could have been re-arranged.  
· If you have a computer and projector in the classroom, have the students instruct you on which highlighted sections to move where on the screen.  
· Alternatively, you can have students cut the letter up and move sections of it around at their desks or on the floor.  

· Another option is to have students number the components and come up with a numbered outline for the new component order.
· Ask students which components need to precede which and why.

· Reinforce the point that the structure of the body of the letter is flexible.  For example, the solution can come last in the letter or it can come early in the letter and then be reiterated.  And the details of the problem can come first and be followed by the related issues or vice versa.

	Assessment
	Collect students’ annotated complaint letters.  Assess how clear each student is regarding the components of the complaint letter and how to identify them.   
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Complaint Letter Rubric

Writing Terminology
High-Frequency
	Element
	Advanced
	On-Target
	Novice

	Content
	The writer:

· Begins with a compelling introduction that provides thorough background knowledge to understand the problem.

· Presents the cause(s) and effect(s) of the problem in a well-worded problem statement, then explains the connections between multiple causes and effects.

· Provides carefully selected details to fully illustrate the problem. 

· Includes well-selected evidence to show the long-term effects of the problem and also points to related issues.

· Suggests an innovative solution that is logical for the evidence presented. 


	The writer:

· Introduces the problem by providing background knowledge.

· Presents the cause(s) and effect(s) of the problem in a clearly worded problem statement.

· Provides most of the relevant details that illustrate the problem. 

· Includes enough evidence to show the long-term effects of the problem or to point to related issues.

· Suggests a solution for the problem.
	The writer:

· Introduces the problem by providing little background knowledge.

· Does not provide a complete problem statement.  It presents the problem and either its causes or effects but not both; or presents both cause and effect but does not make clear the connection between them. 

· Does not provide enough relevant details to fully illustrate the problem; key points are missing.

· Does not provide any or enough evidence of the problem’s long-term effects and/or related issues.

· Either does not suggest a solution or the suggested solution is illogical.  

	Organization
	· The chosen structure consistently reveals the writer’s line of reasoning both in the presentation of the problem and its effects and long-term outcomes and related issues.
· Transitions also make clear the line of reasoning and create a logical flow between sentences and paragraphs.
	· The chosen structure usually logically reveals the cause, effect, and long-term outcomes of the problem, as well as related issues.

·  Only occasionally contains misplaced sentences or ideas.
	· The chosen structure does not make clear the cause and effect of the problem or its long-term outcomes and related issues.

· The arrangement of paragraphs and sentences often lacks logic. 

	Style,  Mechanics, and Format
	· Voice is persuasive, authoritative and consistently appropriate for the intended audience.

· The word choice is interesting, reflects the intended audience, and is specific to the chosen topic. 

· The essay contains no errors in punctuation.

· Proper business letter format is used:

· Sender and recipient’s address in the proper place.

· Date included.

· Salutation, closing and CC list included.


	· Voice is appropriately persuasive and formal for the intended audience.

· The word choice usually reflects the intended audience and is specific to the chosen topic. 

· Sentences are properly punctuated in most cases.

· Proper business letter format is used:

· Sender and recipient’s address in the proper place.

· Date included.

· Salutation, closing and CC list included.


	· Voice is not appropriate for the intended audience; or shifts from informal to formal throughout the essay.

· The word choice is simplistic and/or general and is not specific to the topic or intended audience.

· Letter contains numerous punctuation errors that affect meaning and fluidity.

· Proper business letter format is inconsistently or not used:

· Sender and recipient’s address is missing or misplaced.

· Date not included or misplaced.

· Salutation, closing or CC list missing.

	Process Checklist
	The writer:

· Generated ideas to discover multiple topics and selected the most viable.

· Drafted to explore and revise his/her topic choice. 

· Revised his/her draft to create a better organized and more clear essay.  

· Edited for stronger word choice, simpler sentences, and an error-free essay.
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Sample Complaint Letter with Components Highlighted
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Ann Arbor, MI   48103
March 29, 2011

Doug Washington, Director

Washtenaw County Parks and Recreation Commission

2230 Platt Rd.

Ann Arbor, MI  48105
Dear Mr. Washington,
My dog and I are frequent users of the Swift Run Dog Park at the corner of Platt and Ellsworth Roads.  I am writing to express deep concern about the lack of enforcement of the park rules posted both at the park and on the Recreation Commission’s website.  My dog was attacked by another dog at Swift Run last Saturday.  But because there are no park employees who police the grounds, the aggressive dog and his owner will go unpunished.  Meanwhile, my dog has ten stitches in his left ear and this same vicious dog could attack others at Swift Run in the future.  

On Sunday afternoon, March 27, I took my dog, Macy, a border collie, to Swift Run to play.  She has her current registration, license and vaccination tags, and I obtained a permit for her to use the park last fall.  After half an hour of playing, Macy befriended a group of four dogs.  Macy is a submissive, sweet dog.  They were all having a good time and romping around until one of the larger dogs, an Airedale, attacked her.  He approached her, grabbed her by the throat, shook her, and in the process ripped her ear.  The dog would have continued the attack if I hadn’t pulled him off of Macy.  The Airedale’s owner, an elderly woman who clearly didn’t have control of her dog, said once the fight ended, “I just don’t know what sets him off when he does things like that.”  Clearly, the dog has attacked before.  There was blood all over my hands and my dog, so I left the park quickly to take Macy to the vet.  I did not get the Airedale owner’s name or phone number.  

I want my dog and all other dogs to be safe when they’re playing at Swift Run.  But this clearly isn’t the case.  I have witnessed other aggressive dog encounters.  In fact, just last week, a Husky became highly aggressive with Macy.  When I intervened and pulled the dog off of Macy, the Husky’s owner told me I shouldn’t come to the park if I didn’t want my dog to play.  But this was not play.  It was highly aggressive behavior.  After the women took her dog to another part of the park, another dog owner informed me that just a few months ago, the same Husky had attacked his Boxer, sending his dog to the vet with a serious eye injury.  Sadly, this kind of aggressive behavior is common and unchecked at Swift Run.  This is especially surprising since according to the park website: “Dogs that fight or exhibit aggressive behavior must be immediately removed from the park by their owner,” and “Individuals failing to comply with posted rules are subject to citation, expulsion, or arrest, as well as dog impound.”  These rules are wonderful in theory, but if they are not enforced, what’s the point of having them?
For the sake of Macy and all the dogs that enjoy the wonderful fenced 10-acre space at Swift Run, I implore you to have a staff person on site during peak hours both during the week and on weekends.  This will ensure that the park can be used as it is intended.  Just as there are park personnel at many county parks collecting admission, answering questions, and dealing with crises, Swift Run should have someone present to enforce the dog park rules.  During off-peak hours, park volunteers could play this same role.  Otherwise, the threat of citation, expulsion, or arrest if rules are not followed is just an empty threat.
Sincerely,

James Santoni

cc: City of Ann Arbor Parks and Recreation Services
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	Essential Questions
	· When does it make sense to write a letter of complaint?

· What are the differences between an individual’s problem and a problem of scale?
· How do you know if a topic is viable for a writing task?

	Preparation
	Familiarize yourself with the concepts of problem of scale and topic viability. 
Problem of Scale- a problem that affects multiple people and even large groups.

Viable- practical, feasible, usable, adaptable; able to live and grow.

Review and make copies of the handouts When Complaining is Productive: Determining Complaint Viability, Writing Topic Viability Anchor Chart, Problem Viability Anchor Chart. They are included after this session.

	Teaching Point
	Writers need to consider the viability of their topic before launching into writing any text.  A complaint letter is necessary and productive when 1.) the problem is clearly defined and is the fault of someone other than the writer, 2.) the letter has the potential to alleviate future problems for the writer and others, and 3.) potential solutions to the problem exist. 

Skills:
· Differentiate between self-created problems and problems resulting from the actions of others.
· Differentiate between individual problems and problems of scale.

· Determine the viability of a topic for a given writing task.
Strategies:

· Explore situations in which students complain and when complaint letters tend to be written.

· Perform the viability test on selected complaint letter topics.

	Active Engagement
	Use the handout When Complaining is Productive: Determining Complaint Viability and Anchor Charts to explore with your students the meaning of the word “viable,” to examine different types of problems and who they affect, and to apply the concept of viability to problems as complaint letter topics.
Introduce the Teaching Point: Writers need to consider the viability of their arguments before launching into writing a complaint letter.  A complaint letter is necessary and productive when 1.) the problem is clearly defined and is the fault of someone other than the writer, 2.) the letter has the potential to alleviate future problems for the writer and others, and 3.) potential solutions to the problem exist. 

1.) What is Viability?

· In defining the word, be sure to discuss the meanings of the words practical, useable, and adaptable.  Ask the students to provide synonyms for them.

· Explore the examples with your students.  Alter them as necessary to appeal to your population of learners.
· On the “you try” section, assess how the students are doing.  If their examples of a viable solution are not, in fact, viable, do another reinforcement activity with a different scenario.
When is a Writing Topic Viable?

· Consider asking your students this question before they turn over their handouts and move on to this section.  You might get them thinking about the answer to this question before they are given some answers.

· The introduction of this concept is important because it’s one they’ll need to consider for the rest of their writing lives.  It involves selecting a writing topic that they care about, that is narrow enough/broad enough to suit the prompt, and is one they can actually argue.  Review with your students the elements they must consider as they select a topic for any writing task. Use the Writing Topic Viability Anchor Chart.
A viable writing topic is one the writer:

· cares a lot about
· can make an argument for
· has enough to say to engage the reader
· thinks the reader will care about

· can find enough evidence to support a claim regarding
· knows will fulfill the expectations of the rubric
Problems: who is at fault?
· This section is intended to get students thinking about who their target audience is when they write a complaint letter.  They may have several topics/problems they can consider writing about, but they must be honest with themselves about who is at fault.

Problems: individual or a problem of scale?
· The challenge with this section will be helping students see how an individual problem can translate to a problem of scale—how to think through whether one person’s experience suggests that the same thing is happening to many people.
· Also be sure to discuss which problems are worth writing a complaint letter about and actually have a potential solution.
Topic Viability Face-Off
· The activity can be done in small groups or as a full class, depending on what you think will work best for your students.

	Assessment
	Collect the When Complaining is Productive handout and skim through students’ responses, especially on the Topic Viability Face-Off, particularly if they worked in small groups.  This will help you assess individual students’ grasp of the concept of viability. 
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When Complaining Is Productive: Determining Complaint Viability

What is Viability?

Viability is a noun.  The adjective form is viable.  

Viability (noun): the ability to live and grow

Viable (adj.): practical, usable, adaptable.

Examples

· A solution – Recently, Langston Hughes Middle School has been experiencing a problem.  Books have been disappearing from the library.  The librarian has proposed a solution.  She wants to install a video camera in the back of the library that will monitor the reference section where most of the books are disappearing from.  This will allow her to view the video and determine who is taking books without checking them out.  The principal has approved this solution as viable because it’s not too expensive (it’s practical) and if books begin disappearing from another library section, the librarian can simply shift the direction of the camera’s lens (adaptable).

· A friendship – Tanesha and Samantha meet on the first day of school.  They are both wearing pink shirts and love listening to Beyonce.  At lunch, they discover that they both love peanut butter and banana sandwiches, hate tomatoes, and think math is fun but don’t usually tell anyone that.  They both have an older brother and a younger sister, love Harry Potter movies, and prefer Nike to Adidas. This friendship would appear to be viable.  It will probably live and grow because of Tanesha and Samantha’s similarities and shared likes and dislikes.

· A political candidate – A former senator from North Carolina decides he wants to run for President.  There are a few problems though.  In the last election for senate, he was not re-elected to Congress.  And there are recent rumors that he spent campaign funds in illegal ways.  Then there’s the fact that he hasn’t raised enough money for a presidential campaign.  He really, really wants to run, but his candidacy is not viable because the senator doesn’t have the support of the state’s voters, and he doesn’t have enough money.  A run for president is not practical because he will most certainly lose.

You Try 

You have been complaining to your parents that your older brother hogs the TV and always gets to control what you watch.  They say you have to work it out yourselves, but there’s no reasoning with your brother.  You have called a family meeting.  Write out a solution below that you believe your parents will see as viable and are likely to accept.  Remember, it must be practical, adaptable, and able to exist in your household.

When is a Writing Topic Viable?

A viable writing topic is one the writer:

· Cares a lot about
· Can make an argument for
· Has enough to say to engage the reader
· Thinks the reader will care about
· Can find enough evidence to support a claim regarding
· Knows will fulfill the expectations of the rubric
In this lesson, we are asking the question

Is a particular problem you select a viable topic for a complaint letter?

To answer this question, you have to figure out if your topic (which for this writing task is a problem) can live and grow in the form of a complaint letter.

You have a viable topic for a complaint letter when:

· You have enough to say about this problem that you can write a whole letter about it
· This problem was someone else’s fault
· It affects you negatively and possibly other people as well
· There is a solution for the problem
Let’s first look at kinds of problems.

Problems: Who Is at Fault?

To write a complaint letter, you must first figure out who is at fault for the problem.  Let’s practice.  In the margin, write who you believe is responsible for each of the following problems.

1. Ling has trouble getting up when her alarm goes off, so she misses the bus many mornings.

2. The bus arrives late in Juan’s neighborhood every Wednesday, so he is late to school.

3. Jabali’s mom takes him to school every day.  They leave at the same time each morning, but on Thursdays, the traffic is especially bad, so he’s late to first period.

4. Donia doesn’t like school.  Sometimes she walks to the bus stop really slowly so she’ll miss the bus.  On those days, she walks back home, and her mother drives her to school.

Put a star next to the situations in which the student would be able to write a complaint letter.  Notice that when the student is at fault, there’s no one to complain to!

Problems: an Individual Problem or a Problem of Scale?

A complaint letter can solve a problem just one person had, but it also has the potential to fix a problem that affects many people—even better!  Both these scenarios are just fine reasons to write a complaint letter.  But a letter about an individual’s problem can also point to a problem of scale.  Let’s see how that works.

Individual Problem – a problem that affects only one person. (Examples- bad customer service, a newly purchased iPod breaks.) 

Problem of Scale - a problem that affects multiple people and even large groups. (Examples- the elevator in a skyscraper keeps breaking, a country fails to produce enough food to feed its people.)

Mark each of the following items in the table with an I for individual problem or an S for a problem of scale.
	Problem
	I or S

	Water is seeping out of nuclear reactors in Japan.


	

	The Super Bowl halftime show has significant sound problems so half of the band’s song can’t be heard.


	

	A student finds several pages missing from her social studies textbook in the chapter on the American Revolution.  They were not ripped out—instead they were never printed.
	

	A woman goes to Barnes and Noble to buy a book.  When she approaches the help desk, she is ignored by the staff and when someone does eventually help her, the person is rude and discovers this best-selling novel is not carried in the store.
	

	Southwest Airlines flights are delayed in Dallas due to cracks found in the wings of a single plane.


	

	A newly purchased Wii is broken when taken out of the package.
	


Challenge!

1. Look at the problems you marked with an “I.”  Which ones point to a possible problem of scale?  Put a *star* next to them. (For example, the woman who went to Barnes and Noble experienced poor customer service—an individual event.  But it’s likely that the staff is treating many customers this way.  Do you see other individual problems that point to problems of scale?) 

2. Explain why you put a star next to one of the problems above.

3. Which situations above would you write a letter of complaint about?  Why? Explain your response below.

Remember—

You have a viable topic for a complaint letter when:

· You have enough to say about this problem that you can write a whole letter about it.

· This problem was someone else’s fault.

· It affects you negatively and possibly other people as well.

· There is a solution for the problem.

Topic Viability Face-Off
Okay, time to put everything you’ve learned to work.  Perform a topic viability test on the problems listed below. 

1. For each item, circle the problem that is more viable as a complaint letter topic.

2. Mark whether the problem is I (individual) or S (problem of scale).
3. Briefly explain what your recommended solution would be in the complaint letter.

	Topics/Problems
	I or S?
	Your Solution

	A. My father ran over my bike when I left it in the driveway.

B. The bike path in our neighborhood was washed away in the last flood.
	
	

	A. The service at Red Lobster was slow, and my food had a hair in it.

B.  I got a stomachache after eating at Red Lobster.
	
	

	A. Several students suffered from heat stroke during football practice yesterday.

B. I get bored during gym class.
	
	

	A. I left my watch in the kitchen, and when I came back, the face was cracked.

B. My watch doesn’t keep correct time.
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Writing Topic Viability Anchor Chart

A viable writing topic is one the writer:

· cares a lot about.

· can make an argument for.

· has enough to say about to engage the reader.

· thinks the reader will care about.

· can find enough evidence to support a claim regarding.

· knows will fulfill the expectations of the rubric.

Building an Argument 6: Session 8
Problem Viability Anchor Chart

1.)  The problem is clearly defined and is the fault of someone other than the writer.
2.)  The complaint letter has the potential to alleviate future problems for the writer and others.
3.)  Potential solutions to the problem exist.

	
	Session 9


	Essential Questions
	· What is pre-writing generation?
· Is my selected topic viable for an effective complaint letter?

	Preparation
	Determine how to best define/review pre-writing idea generation (brainstorming) for students and how to get them freely generating ideas as a group before settling into independent writing sessions.

	Teaching Point
	Writers need to generate and consider the viability of their topics before launching into writing a complaint letter. A complaint letter is necessary and productive when 1.) the problem is clearly defined and the fault of someone other than the writer, 2.) the letter has the potential to alleviate future problems for the writer and others, and 3.) potential solutions to the problem exist. 

Skills:

· Generate ideas to select a viable topic for the writing task.

· Analyze a situation to determine the problem.

· Write a problem statement by identifying the cause and effect of a problem.

Strategies:

· Generate possible topics

· Perform the viability test on selected complaint letter topics.

	Active Engagement


	Idea Generation: what it is and how it’s done

Teaching Point:  Writers need to generate many possible topic ideas before considering their viability and launching into writing a complaint letter. 

Defining Idea Generation/Brainstorming

· Define/review the term idea generation.

· a first stage process where the writer produces a list of ideas, topics, or arguments without crossing any possibilities off the list.  The goal is to create a “storm” of creative energy to open up thinking about the writing task and access ideas the writer might not have realized she had.  

· Explain its purpose in the writing process per the teaching point.

· Practice idea generation activity 

· Have students generate potential solutions for a problem they see at school (i.e., bullying, long lines at the cafeteria, congested hallways between classes).
Brainstorming by Listing: Finding a Topic for Your Letter of Complaint

· Now have students put idea generation to work for the Complaint Letter writing task.  To assist in developing a true creative storm, have students work together as a class to generate problem/topic ideas.  

· Problem Categories

· Problems that trouble you in your home environment.
· Problems that trouble you in your school environment.
· All the problems in your immediate neighborhood.
· Problems you see in the larger community.
· Task Organization

· Option A: Post 4 large pieces of chart paper around the room with one problem type written at the top of each piece of paper.  Have students rotate to each station and list as many problems as possible after reading what is already on the list.  They can work together as a small group.  When the 4 rotations are finished, read the lists together as a full class.

· Option B: Give each student several sticky notes.  Put the four problem types as categories on the board.  Work through each category together, having students write down one problem idea per sticky note, then posting the notes under the category currently being generated about.  Share all the problem ideas as a class before moving on to the next category.

· Option C: If you have laptops or desktops in your classroom, use http://www.edmodo.com.

Viability Test

Review the Teaching Point: 

Ask the students to recall the 3 criteria of the problem viability test using the Anchor Chart as needed.
A complaint letter is necessary and productive when 1.) the problem is clearly defined and the fault of someone other than the writer, 2.) the letter has the potential to alleviate future problems for the writer and others, and 3.) potential solutions to the problem exist.

Test Generated Ideas as a Class 

· Have students select their favorite 2 or 3 problems from the four lists and test their viability as a class.


	Independent Practice
	Further Topic Viability Testing

· Have students select one problem from each list that interests them or their favorite 4 problems overall to perform the viability test on.

Writing a Problem Statement
Instruct students:
· In your Writer’s Notebook, free write about the problems that passed your viability test by answering these questions:

· What is the specific problem?

· What is its cause?

· What are its effects?

· Who does it affect?

· What are some possible solutions?

· Who would you send your complaint to?

Summarizing the Situation: Write a Problem Statement

Ask students to:

· Select your most viable problem for a complaint letter that you care most about.

· Write a brief (1-2 sentence) problem statement that pinpoints the cause and its effects.  

· Remember what a problem statement looks like:

· Cause + Effect(s)

· Effect(s) + Cause

	Assessment
	Collect students’ problem statements.  Assess whether they have chosen viable problems and written clearly defined problem statements before they move on to research.
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	Essential Questions
	· How and why reflect on the thinking and writing process?
· What kinds of evidence can be used in a complaint letter?

	Preparation
	Review and make copies of the Topic Selection Reflection handout, included after this session.
Review and make copies of the Evidence Anchor Chart, included after this session.

	Teaching Point
	Writers reflect on their writing process to learn what worked well and how they will alter the process for their next writing task. Arguments are opinions that can be backed up with evidence.  The evidence used to support arguments comes in the form of details, facts, and reasons.  In a complaint letter, writers employ factual and anecdotal evidence to prove their argument.
Skills:

· Reflect on the topic selection portion writing process.

· Distinguish between factual and anecdotal evidence.

· Generate anecdotal evidence.

Strategies:

· Write about the topic selection process.
· Analyze a complaint letter to identify anecdotal and factual evidence.
· Record anecdotal evidence to support a problem statement.

	Writing and Reflecting
	1.) Topic Selection Reflection
· Introduce the teaching point: Writers reflect on their writing process to learn what worked well and how they will alter the process for their next writing task.

· Have students complete the Topic Selection Reflection handout to help them consider how they landed on their topic, which part of the process helped them the most, and whether or not they’re happy with that topic.

· If in your review of yesterday’s problem statements or students reflecting on their chosen topics they decided they want to shift, give them some time either during class or for homework to rework their topics.

· At this stage, it’s important to sign off on students’ chosen problems for the letter of complaint, otherwise their research and drafting can be fruitless.

	Active Engagement
	2.) Types of Evidence 

· Review/introduce the teaching point: Arguments are opinions that can be backed up with evidence.  The evidence used to support arguments comes in the form of details, facts, and reasons.  In a complaint letter, writers employ factual and anecdotal evidence to prove their argument.

· Ask students to generate their best guess on the definitions of anecdotal evidence and factual evidence.

· Present the Evidence Anchor Chart
· Discuss the definitions and examples on the chart.
· Look back at one of the sample complaint letters and have students identify examples of anecdotal and factual evidence in that letter.

3.) Generating Anecdotal Evidence

· Have students review their problem statements.

· In their writers’ notebooks, have students record all the anecdotal evidence they have that supports their claim.
· Emphasize that they must provide as much detail as possible in their anecdotes.  Details might include:
· Descriptions of the event, product, service or specific problem in question.
· Anecdotes from friends and family members to support claims.
· Have a few students share their problem statements and some examples of their anecdotal evidence.
· As a class, give kudos on the details each student provides that directly supports his/her problem statement.

	Assessment
	Collect the Topic Selection Reflection handout and assess students’ grasp of their own learning, as well as points that need clarification for the writing task.

	Homework/Extension
	Continue gathering and writing anecdotal evidence for your complaint letter.
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Reflecting on Your Topic Selection

Picking a great topic for a writing task is tough and important.  Reflect on the work you did yesterday as you generated ideas and selected a problem to better understand what you learned.

1. When did you feel most confused during the idea generation (brainstorming) process?  How come?

2. Which part of the idea generation process most helped you come up with a great idea for your complaint letter? Explain how/why.

3. If your topic selection process were a kind of weather, what would it be? (For example- sun showers, tornado, hurricane, tsunami, a hot cloudless day, snow.)  Why?

4. Are you happy with the topic you wrote a problem statement for?  If not, write about what topic you think you’ll write on instead.

5. What about this writing task still confuses you?

Building an Argument 6: Session 10
Evidence Anchor Chart for a Complaint Letter

Evidence- details, facts, and reasons that support a debatable claim.

	Factual Evidence

(found through research)
	Anecdotal Evidence

(gathered by the writer)

	· Statistics

· Soda consumption among teenage girls has doubled and among teenage boys has tripled since 1978.

· Confirmed facts

· High-fructose corn syrup is a fattening ingredient contained in almost all sodas, fruit juice drinks, and snack foods.   

· Research performed by experts and scholars

· According to the American Journal of Clinical Nutrition, the consumption of high-fructose corn syrup increased 1000% between 1970 and 1990.


	· Personal observation and experience

· Most of my friends don’t eat the lunch the school provides.  They either don’t eat at all or they bring their lunch from home.  Personally, I bring my lunch from home every day.
· The experience of a friend or family member

· My best friend, Ahmed, says that last week, the only thing he ate from the school’s cafeteria was French fries.
· Details provided by a reliable acquaintance

· One 6th grade student I talked to said that she would eat school lunch every day if there were healthier options like fruit and whole wheat bread.
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	Essential Questions
	· Why perform research?

· What is a research question?

· How do you search effectively using a search engine? 

	Preparation
	Review and make copies of the Using Google Search Engine handout. 
Practice performing Google searches and revising questions, terms, and phrases in order to anticipate student questions and issues.
Make sure the class has access o the Internet.

	Teaching Point
	One of the reasons writers perform research is to find evidence to support their arguments. They begin with a focused research question or questions so they know what they’re searching for.  Research involves searching and re-searching to find the best evidence and credible sources to support an argument.  Finding the right words and phrases to unearth the best sources requires search experimentation and revision.  
Skills:

· Devise research questions to guide research.

· Determine effective search words and phrases for a given topic.

· Analyze which search terms turn up the best results.

Strategies:

· Practice/review writing research questions.

· Generate search term lists and narrow as a class.

· Conduct, revise, and analyze Internet or library search results.

	Active Engagement
	Developing a Research Question 
Introduce the Teaching Point: One of the reasons writers perform research is to find evidence to support their arguments.  They begin with a focused research question or questions so they know what they’re searching for.  
Return to the sample school lunch problem statement in session 4 to illustrate how to come up with a strong research question that will help find evidence to support the existence of the problem.

My son, a student at John Smith Elementary, refuses to eat the school lunches.  He complains that they taste bad and there is no variety.  Students have one only lunch option per day and are served the same entrees every week.  Plus, the food lacks nutritional value.  As a result, I have to make my son’s lunch and spend additional money to send him to school with a balanced a meal.
Ask students:

· What information would support the claim of this mother’s complaint?

· List topics on the board

· the school’s monthly lunch menu

· nutritional value info on school lunch items

· what constitutes a balanced meal

· What question should we pursue as we search for evidence of this problem?

Research Questions: 

· What does John Smith Elementary serve for lunch and how could it be more nutritionally balanced? 

· What are the effects of poor school lunch?
Searching Words and Phrases

Introduce the Teaching Point: Research involves searching and re-searching to find the best evidence and credible sources to support an argument.  Finding the right words and phrases to unearth the best sources requires search experimentation and revision.  
· Practice generating words and phrases for the research question(s) the class generated, explaining that the more specific search terms are, the better.
· For example, food is too broad while school lunch nutrition is more narrow.
· Phrases tend to work better than single words.

· Put all student ideas on the board.
· Now explain that they will be performing research and need to narrow down the list to the words/phrases that are most relevant for the complaint and the evidence they wish to find.
· Define the word relevant as it pertains to research: having significant and demonstrable bearing on the matter at hand.
· Ask students to narrow down the search term list to what they believe will be the three best terms/phrases.

Performing Google Searches

· Review and complete the Using Google Search Engine handout, which will prepare students to perform key word and Boolean searches and understand their results.
· Using the words or phrases the students identified as most relevant to the school lunch complaint, perform searches.
· Illustrate the difference in Internet searches when phrases are put in quotations and when they aren’t.
· Have students note the differences in the results for each search.

· Which word or phrase turned up sources that seem most relevant to the complaint?

· Experiment a bit with other phrases to see if others are more effective and if similar results turn up.

	Homework/Extension
	Instructions: In your writing notebook, develop a research question from your problem statement.  Then devise a list of 5-6 search words or terms you will use to conduct your research.
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	Essential Questions
	· What makes a source credible?

	Preparation
	Review the Being an Internet Detective, and Analyze the URL and the Website Evaluation Form handouts.

	Teaching Point
	The best sources are also those that are credible.  To determine the credibility of an online source you must consider the URL, the author/institution who published the page, and evidence provided to support the facts presented.
Skills:

· Determine if digital sources are credible.

Strategies:

· Explore a variety of Internet sources and their credibility (blogs, wikis, .com pages, .edu and .gov pages)
· Examine sources for credibility.
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	Essential Questions
	· How do you decide which evidence is most relevant to your problem statement?

	Teaching Point
	 Once a writer has found credible and relevant sources for her claim, she must sort through all the evidence contained in a source and determine what will best support her claim (problem statement).
Skills:

· Find evidence to support your complaint.

· Sort and sift information from sources.

· Select evidence based on relevance and target audience.

Strategies:

· Map the evidence in a source.

· Select relevant evidence.

· Connect each piece of evidence to the cause or effect in a problem statement.
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	Essential Questions
	· How do you draft a complaint letter?  
· How do you find the best structure for your letter?

	Teaching Point
	 Writers compose rough drafts in full to get their ideas down and to explore the organizational structure that best fits their purpose and audience.  
Skills:

· Synthesize claim and evidence to complete a rough draft.

Strategies:

· Review the components of a complaint letter.

· Draft the complaint letter for a selected target audience.

· Explore various ways of organizing the letter of complaint when the initial draft is complete.
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	Essential Questions
	· How do you give helpful feedback to a writer?

· How do you revise?

	Teaching Point
	Writers ask for constructive criticism from other writers in order to determine how to best revise their pieces. This feedback can come from peers who carefully and respectfully critique another student’s writing.  This feedback is then used to revise the piece to improve on content, organization, and argumentation.

Skills:

· Giving constructive criticism.

· Creating and completing a revision plan.

Strategies:

· Define helpful and respectful feedback.

· Review the elements to give feedback on.

· Critique another student’s work.

· Devise a revision plan and carry it out.
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	Essential Questions
	· What grammatical issues should you look for as you edit?

· What have you learned about the argument and the writing process?

	Teaching Point
	The last step writers take before sharing their piece with the intended audience is to thoroughly edit.  
Reflecting on the writing process helps writers refine their process for future writing projects.

Skills:

· Editing.

· Metacognition about a completed writing task.

Strategies:

· Distinguish between revision and editing.

· Identify particular grammatical and formatting issues in one’s own and other students’ writing.

· Reflect on the writing process through discussion and free writing.

	Post-Unit Assessment Task
	Students will turn in their letters of complete for the post-unit assessment. The prompt, again, is: 

What problems do you notice or experience in your daily life that need to be addressed by the parties responsible for them?  These may be concerns you have about school, neighborhood, community, or even national problems.  After brainstorming about and defining a problem, write a letter of complaint to the person or people who are responsible for or who can address/solve this problem.  What effects of the problem will you point out to them?  Think carefully about the different kinds of evidence you will incorporate into your letter.


Resources
· Everything’s an Argument by Lunsford and Ruszkiewicz

· They Say, I Say: The Moves That Matter in Academic Writing by Gerald Graff and Cathy Birkenstein

· Teaching Argument Writing, Grades 6-12: Supporting Claims with Relevant Evidence and Clear Reasoning by George Hillocks, Jr.

· Active Literacy Across the Curriculum by Heidi Hayes Jacobs

· Internet Literacy Grades 6-8 by Heather Wolpert-Gawron

· http://www.channelone.com - news website for kids

· http://www.unc.edu/depts/wcweb/handouts/brainstorming.html - effective brainstorming techniques

· penzu.com – a free, private online journal tool that allows students to share their work with their teacher or other readers.  Permitted readers can comment on posts and the writer can respond.

· www.edmodo.com - an online classroom discussion forum with a Facebook-like interface.  Secure and no student email address required.  Teachers can set up class discussion pages that only allow members of that class to join and participate.
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