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Pre-Assessment—Excerpt from Sadako and the Thousand Paper Cranes, Chapter 1, Good Luck Signs
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Sadako was born to be a runner. Her mother always said that Sadako had learned to run before she could walk. 
One morning in August 1954 Sadako ran outside into the street as soon as she was dressed. 


The morning sun of Japan touched brown highlights in her dark hair. There was not a speck of 
cloud in the blue sky. It was a good sign. Sadako was always on the lookout for good luck signs. 

Back in the house her sister and two brothers were still sleeping on their bed quilts. She poked 
her big brother, Masahiro. "Get up, lazybones!" she said. "It's Peace Day!”
Masahiro groaned and yawned. He wanted to sleep as long as possible, but like most fourteen- 
year-old boys, he also loved to eat. When he sniffed the good smell of bean soup, Masahiro got up. Soon Mitsue and Eiji were awake, too. 

Sadako helped Eiji get dressed. He was six, but he sometimes lost a sock or shirt. Afterward, 
Sadako folded the bed quilts. Her sister, Mitsue, who was nine, helped put them away in the 
closet. 

Rushing like a whirlwind into the kitchen, Sadako cried, "Oh, Mother! I can hardly wait to 
go to the carnival. Can we please hurry with breakfast?”
Her mother was busily slicing pickled radishes to serve with the rice and soup. She looked sternly at Sadako. "You are eleven years old and should know better," she scolded. "You must 
not call it a carnival. Every year on August sixth we remember those who died when the atom 
bomb was dropped on our city. It is a memorial day.”
*********

"Sadako chan," her mother said softly, "we aren't leaving until seven-thirty. You can sit quietly until it is time to go." 

Sadako plopped down with a thud onto the tatami mat. Nothing ever made her parents hurry. 
While she sat there a fuzzy spider paced across the room. A spider was a good luck sign. Now Sadako was sure the day would be wonderful. She cupped the insect in her hands and carefully set it free outside. 

"That's silly," Masahiro said. "Spiders don't  really bring good luck." 

"Just wait and see!" Sadako said gaily.
Appendix A1
Pre-Assessment— Excerpt from Sadako and the Thousand Paper Cranes, Chapter 1 
DIRECTIONS:  After reading the selection, answer the following questions by writing the letter of the BEST answer in the blank before each question. You may look back at the selection as you answer the questions. 

_____1. The main idea of this part of the chapter is 
a. Masahiro is a lazybones and will not get up.
b. Sadako is excited to go to the memorial.
c. Eiji sometimes loses a shirt or a sock.
d. Mother is slicing radishes to go with breakfast.

_____2. The season of the year is
a. spring.
b. summer. 
c. autumn.
d. winter. 

_____3. The setting of this passage is
a. Japan.
b. America. 
c. China.
d. all of the above. 

_____4. According to the passage, the family breakfast will include all of the following except 
a. cereal
b. bean soup
c. pickled radishes
d. rice  
_____5. The author used the word plopped in line 23 to show that Sadako was
                         a. disappointed. 
                         b. impatient.
                         c. anxious
                         d. all of the above..

_____6. Sadako wanted her parents to
                         a. give her money. 
                         b. help her sister. 
                         c. hurry up.
                         d.stay home .

Appendix A2
_____7. One good luck charm in the passage is
a. a cloudy sky.
b. a rushing whirlwind.
c. a pickled radish.
d. a fuzzy spider.
_____8. How many children were in the family?
a. one  
b. two
c. three
d. four

_____9. The author develops this passage through
a. dialogue.  
b. persuasion.
c. description. 
d. argument.

_____10. August 6th was 
a. a memorial day.
b. a carnival day.
c. an ordinary day.
d. a festival day.

Appendix A3
Walk Through:  Previewing the Text
What is a Walk Through?  

Prior to reading a new text or portion of the text, it is important to guide students in finding out how the book or article “works” or is written.  By doing this, the teacher provides scaffolding so students will be successful with their first attempt at reading the text.

Procedure:

Prior to the first read, the teacher has the students look through the text. While skimming the passage, the teacher guides the students to:

1. Recognize the genre of the text.

2. Understand the text structure, i.e. comparison/contrast, description, cause/effect, question/answer, or sequence. 
3. Attend to the text features such as cover, title page, table of contents, headings, illustrations and captions, graphs, charts, boldface print, glossary, index, author information, etc.

4. Notice and understand key vocabulary words.

5. Be aware of the layout and organization of the words on the page.

6. Activate prior knowledge.

7. Predict based on heading, illustrations, chapters, vocabulary, etc.

The teacher should decide what features or other organizational information to focus on during the Walk Through. Some of the things chosen may be discussed later as they become more important to that particular section of the text.

Extensions:

1. Create a scavenger hunt for students to do to find various text features in a new text.

2. Use the SQP3R. (Survey the text, form Questions from the headings, Predict answers, Read to find answers, Respond to the text, and Review the information.) 

3. Have students work with partners and share a particular feature they notice and how this feature helps them understand the text better.

Appendix 1a1
Book Features Defined
· Cover:  The cover identifies the title and author and gives readers an idea of what the book will be about.  Have students make predictions from the title and illustration. Record on chart paper.
· Back cover:  Question: Why did the publisher include this “blurb” on the back? (The “blurb” is put there to encourage a reader to want to read and purchase the book.)  If the students need more scaffolding, use such questions as: 

· What do you predict will be the race of Sadako’s life? 

· What does it mean when the blurb says, “Based on a true story…?”

The questions engage people so they will want to read the book.  Record predictions and comments on chart paper.
· Title page:  The title page contains the title, author(s), and publisher.
· Copyright page: Copyright is the exclusive legal right, given to an author/originator, to print, publish, perform, film, or record literary, artistic, or musical material, and to allow others to do the same. The copyright page on the back of the title page gives the date of copyright and publication; this tells readers how new or old the information is. This page also gives the publishing information and the ISBN number; The International Standard Book Number (ISBN) is a 10-digit system or 13-digit coding system allowing publishers, libraries, and book dealers to identify books. Each book has its own ISBN.
· Prologue: A prologue is an introduction to a book often giving information that will be useful in understanding the book. What information in the Prologue do you think will be important to know?

· Illustrations (throughout the book) Illustrations (all drawings in this book) are included to interest and inform readers. Have students predict on the basis of the pictures. For example, ask students to try to identify where Sadako is during most of the book (in a hospital room). Ask students to think about the title–Sadako and the Thousand Paper Cranes–and how that relates to the pictures.

· Epilogue:  The Epilogue explains what happens after the end of the book.

· Appendix:  “How to Fold a Paper Crane” This appendix gives additional information at the end of a book. Ask students to predict what they will learn to do from this part of the book.
· Author Note:  The author note gives information about the author that is related to the book. This information about the author will help the reader figure out if the author is an expert on the topic. Ask students to skim page 65 for information about the author’s interests and her writing experience. Have students share what they have discovered. Record information on chart paper.
Appendix 1a2
Sadako and the Thousand Paper Cranes Scavenger Hunt
	Question
	Page  Number
	Answer
	Which text feature did you use to help you?

	What is the girl folding in the illustration?
	34
	
	

	What is the ISBN number for this edition of the book?
	4
	
	

	Is this book based on a true story?

	Back Cover
	
	

	How do you fold a paper crane?


	69-80
	
	

	What happens after the book ends?
	64
	
	

	Who is the illustrator for this book?
	3
	
	

	Who is the author of the book?


	cover
	
	

	When was Sadako born?


	7
	
	

	What does the author look like and where did she get the idea for the book?
	Inside back cover
	
	


Appendix 1a3
Sadako and the Thousand Paper Cranes Scavenger Hunt Key
	Question
	Page  Number
	Answer
	Which text feature did you use to help you?

	What is the girl folding in the illustration?
	34
	A paper crane
	Illustration

	What is the ISBN number for this edition of the book?
	4
	ISBN 0-14-240113-7
	Copyright Page

	Is this book based on a true story?


	Back Cover
	yes


	Blurb

	How do you fold a paper crane?


	69-80
	Follow the step-by-step directions and diagrams.
	Appendix

	What happened after the book ended?
	64
	A memorial statue was dedicated in Sadako’s honor in 1958.
	Epilogue

	Who is the illustrator for this book?
	3
	Ronald Himler
	Title Page

	Who is the author of the book?


	cover
	Eleanor Coerr
	Cover

	When was Sadako born?


	7
	1943
	Prologue

	What does the author look like and where did she get the idea for the book?
	Inside back cover
	See the picture. 

Eleanor Coerr got the idea for the book from a story she heard about Sadako and from Sadako’s letters.
	Author’s Note




Appendix 1a4
READING ALOUD          Shared Reading         Guided Reading          Independent Reading
“Reading to [students] enables the teacher to demonstrate the nature, pleasures, and rewards of reading, and to increase [students’] interest in text and their desire to be readers.” (Mooney, Margaret, Reading To, With, and By Children, 1990) Reading aloud in classrooms “…improves listening skills, builds vocabulary, aids reading comprehension, and has a positive impact on students’ attitudes toward reading. It is the easiest component to incorporate into any language program at any grade level. Reading [aloud] is cost effective, requires less preparation, and results in few discipline problems.” (Routman, Regie, Invitations, Heinemann, 1994) The teacher selects and reads aloud to the whole class texts rich in meaning and/or language that will be used as the base for other activities. 

WHY DO IT? READING ALOUD:

· Models fluent reading (phrasing) and allows the teacher to model specific strategies that will be taught later in shared and guided reading.

· Demonstrates to students that there are more interesting, enticing materials than what they are reading at their instructional level.

· Develops listening skills, builds language skills, enhances vocabulary, positively impacts fluency, strengthens reading comprehension, and improves attitudes towards reading.

· Improves students’ reading and writing performance and increases their desire to read.

         Adapted from Anderson, Sandra, The Book of Reading and Writing, 2003, Corwin Press.

· Develops higher-level thinking skills and makes complex concepts available to students.

· Builds content area background knowledge as well as general world knowledge.

· Develops knowledge of how texts are structured (narrative: story grammar; expository: description/enumeration, comparison/contrast, cause/effect, etc.).

· Facilitates students’ abilities to compare and contrast by providing opportunities to look at commonalities among themes, texts, authors’ perspectives, etc.

· Promotes oral language development and fine-tunes students’ observational/listening skills.

· Establishes known texts to use as a basis for writing

Adapted from Fountas and Pinnell, Guided Reading, 1996 and Allen, Yellow Brick Roads, Stenhouse, 2000.

HOW DO YOU DO IT? PROCEDURE: 

· The teacher selects the text from all daily curricular areas with specific teaching goals in mind.

· The teacher introduces the text and builds necessary background knowledge.

· The teacher gives a focus for listening.

· The teacher reads the text with expression, intonation, and appropriate pacing.

· The teacher stops to clarify confusions or confirm understandings of the text.

· After reading, the teacher might share a rereading of the whole text or segments of text while discussing text features, content, or plot (narrative) prompting for literal or inferential content.

· The teacher expects students to respond to the text by talking, thinking, sharing, comparing, substantiating, reflecting on and analyzing content, and extending beyond the text:

· During whole-class discussion.
· During small-group discussion.
· During partner discussion.
· In writing (quick writes, focus questions, response journals, etc.).
            Adapted from Prescott-Griffin and Witherell, Fluency in Focus, Heinemann, 2004 and Allen, Yellow 

Brick Roads, Stenhouse, 2000.
Appendix 1b
Getting the Most from Discussions, Presentations, and Teamwork

	How to Get the Most from Discussions

· Come to discussions prepared, having read or studied required material;

explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

· Follow agreed-upon rules for discussions:

· Be attentive and civil.

· Gain the floor politely.

· Pose appropriate questions.

· Tolerate lack of consensus.

· Carry out assigned roles.

· Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others.

· Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions.



	How to get the most out of listening:

· Monitor message for clarity and understanding.

· Ask relevant questions.

· Provide verbal and nonverbal feedback.

· Notice cues such as change of pace and emphasis that indicate a new point is about to be made.

· Take notes to organize essential information.


	How to be a good team member: 

· Fulfill roles and responsibilities.

· Pose relevant questions.

· Give and follow instructions.

· Acknowledge and build on ideas of others.

· Offer dissent courteously.




                                                       Based on Common Core Language Standard #1 2010 and MI GLCES 2004 

Appendix 1c
THINK ALOUD PROCEDURE
· “Several studies have shown that students who verbalize their reading strategies and thoughts while reading, score significantly higher on comprehension tests (Anderson & Roit, 1993;Bereiter & Bird, 1985; Loxterman, Beck, & McKeown,1994; Schunk & Rice, 1985: Silven & Vaurus, 1992; Ward & Traweek, 1993).

· “Think-alouds, which are found in most reading strategy books, make the invisible more visible.  If you use think-alouds on a regular basis, students can gradually acquire any comprehension habit.” (Davey, 1983; Farr, 2001; Robb,2003) 

· “The think-aloud is a technique in which students verbalize their thoughts as they read and thus bring into the open the strategies they are using to understand a text “(Baumann, Jones,& Seifert-Kessell,19923;Davey,1983;Wade,1990). 

WHY DO IT? THINK ALOUDS:

· Raise student awareness of what it means to be a strategic reader.
· Scaffold students to monitor comprehension, recognize when meaning breaks down, and use the appropriate comprehension strategy to determine meaning.
· Provide a mental rehearsal of the inner voice that becomes the natural part of our thinking.
· Encourage students to recognize the difference between reading the words and comprehending the text.
· Assist students in using context clues to determine the meaning of unfamiliar words.
· Help students gain insights into the complexity of reading.
· Give the students strategies to try in lieu of giving up.
                               Adapted from Jeff Zwiers, Building Comprehension Habits in Grades 6-12, IRA ,2004

Teachers can scaffold students to take on the effective comprehension habit of thinking aloud, by first modeling the strategy often for students, next doing shared think-alouds in which students share their thinking, then allowing opportunity for students to try the strategy with partners monitored by the teacher, and finally setting up opportunities for students to do think-alouds independently with decreasing teacher monitoring. 

HOW DO YOU DO IT? PROCEDURE:

· Select a text appropriate to the content.
· Stop and describe aloud your thinking process while you are reading in whole group or small group moving toward independence.
· Continually pause and ask, “Does this make sense?”

· Express the difference between your own knowledge and beliefs and ideas expressed in the text.
· Express awareness or lack of awareness of what the content means.
· Think-alouds are beneficial when instructing the following strategies:

· Drawing on background knowledge.
· Making predictions and inferences and seeing if they are answered or confirmed.
· Visualizing the events of the text and modifying as text dictates.
· Asking yourself questions.
· Monitoring your understanding of the author’s purpose.
· Summarizing.
· Recognizing text structure and organization.
                 Adapted  from Jeff Wilhelm, Improving Comprehension with Think-Aloud Strategies, Scholastic, 2001
Appendix 2a 
Sadako and the Thousand Paper Cranes by Eleanor Coerr, Chapter 1

	Strategies That Work
1-Asking Questions:  Why did the author give this name to the chapter?
5-Inferring:  Is the author saying a good luck charm will be important in the chapter? I’ll look for more about good luck charms.   

2-Visualizing:  I can visualize Sadako rushing into the kitchen because the author compares her to a whirlwind using like. That’s a simile.

3-Determing Importance:  
· First we learn that Sadako is a runner.

· She seems excited about Peace Day. (5-Inferring)

· They have breakfast, but will not be leaving right away. Sadako is anxious to go.

· Mr. Sasaki calls the family together for morning prayers at a little altar shelf.

· During the prayers, Mr. Sasaki reveals a number of reasons for Peace Day. It’s a memorial for the many people, including Sadako’s grandmother, who died when the bomb was dropped on Hiroshima. He also reveals that people are still dying from leukemia, a disease caused by radiation.

· At the end of the chapter, Sadako finds and rescues a spider because it is a good luck charm. Her brother thinks such things are silly.
6-Making Connections, 1-Asking Questions, and 4-Synthesizing:  I have heard that when somebody comes in contact with radiation, he or she can get leukemia. I wonder if the radiation from the bomb has caused leukemia. That’s what the author is saying. I wonder why the author is writing about leukemia. Is it going to come back up in the novel? I’ve heard that authors sometimes do something called foreshadowing to hint to the reader that something will happen later in the book. I think that is what the author is doing. 
7- Repairing Comprehension:  I don’t know what tatami means. I have to stop and think and reread. I think it must be something flat to sit on.
6-Making Connections:  Here is more about good luck charms. This time it is a spider.

1-Asking Questions:  I wonder what will happen next. Will it have something to do with good luck?  
	Chapter 1:  GOOD LUCK SIGN

   Sadako was born to be a runner. Her mother always said that Sadako had learned to run before she could walk. 
   One morning in August 1954 Sadako ran outside into the street as soon as she was dressed. The morning sun of Japan touched brown high- lights in her dark hair. There was not a speck of cloud in the blue sky. It was a good sign. Sadako was always on the lookout for good luck signs. 

   Back in the house her sister and two brothers 
were still sleeping on their bed quilts. She poked 
her big brother, Masahiro. 

   “Get up, lazybones!” she said. “It's Peace Day!” 

   Masahiro groaned and yawned. He wanted to sleep as long as possible, but like most fourteen- year-old boys, he also loved to eat. When he sniffed the good smell of bean soup, Masahiro got up. Soon Mitsue and Eiji were awake, too. 

   Sadako helped Eiji get dressed. He was six, 
but he sometimes lost a sock or shirt. Afterward, 
Sadako folded the bed quilts. Her sister, Mitsue, who was nine, helped put them away in the closet. 

   Rushing like a whirlwind into the kitchen, 
Sadako cried, "Oh, Mother! I can hardly wait to go to the carnival. Can we please hurry with breakfast?” 

   Her mother was busily slicing pickled radishes to serve with the rice and soup. She looked sternly at Sadako. "You are eleven years old and should know better," she scolded. "You must not call it a carnival. Every year on August sixth we remember those who died when the atom bomb was dropped on our city. It is a memorial day.”

   Mr. Sasaki carne in from the back porch. "That's right," he said. "Sadako chan, you must show respect. Your own grandmother was killed that awful day." 

   "But I do respect Oba chan," Sadako said. "I pray for her spirit every morning. It's just that I'm so happy today." 

   "As a matter of fact, it's time for our prayers now," her father said. 

   The Sasaki family gathered around the little 
altar shelf. Oba chan's picture was there in a gold 
frame. Sadako looked at the ceiling and wondered 
if her grandmother's spirit was floating somewhere 
above the altar. 

   "Sadako chan!" Mr. Sasaki said sharply. 
   Sadako quickly bowed her head. She fidgeted 
and wriggled her bare toes while Mr. Sasaki spoke. 
He prayed that the spirits of their ancestors were happy and peaceful. He gave thanks for his bar-bershop. He gave thanks for his fine children. And he prayed that his family would be protected from the atom bomb disease called leukemia. 

   Many still died from the disease, even though 
the atom bomb had been dropped on Hiroshima 
nine years before. It had filled the air with radiation-a kind of poison-that stayed inside people for a long time. 

   At breakfast Sadako noisily gulped down her soup and rice. Masahiro began to talk about girls who ate like hungry dragons. But Sadako didn't hear his teasing. Her thoughts were dancing around the Peace Day of last year. She loved the crowds of people, the music, and fireworks. Sadako could still taste the spun cotton candy. 

   She finished breakfast before anyone else. When she jumped up, Sadako almost knocked the table over. She was tall for her age and her long legs always seemed to get in the way. 

   “Come on, Mitsue chan,” she said. “Let’s wash the dishes so that we can go soon.”

   When the kitchen was clean and tidy, Sadako tied red bows on her braids and stood impatiently by the door. 

   "Sadako chan," her mother said softly, "we aren't leaving until seven-thirty. You can sit quietly until it is time to go." 

   Sadako plopped down with a thud onto the tatami mat. Nothing ever made her parents hurry. While she sat there a fuzzy spider paced across the  room. A spider was a good luck sign. Now Sadako was sure the day would be wonderful. She cupped the insect in her hands and carefully set it free outside. 

   "That's silly," Masahiro said. "Spiders don't really bring good luck." 

   "Just wait and see!" Sadako said gaily. 


Appendix 2b2
Strategies that Work

Strategies That Work by Stephanie Harvey and Ann Goudvis

1. asking questions

2. visualizing

3. determining importance

4. synthesizing

5. inferring

6. making connections

7. repairing comprehension

1. Asking questions means stopping while reading to ask questions such as “What is the author’s purpose or theme for this selection?” or “Why did the author include that information or that event?”

2. Visualizing means to make pictures in your mind about what is going on in the selection so you can understand the selection better.  

3. Determining importance is asking what is most important in a selection—main ideas and author’s purpose as opposed to the details.  

4. Synthesizing means combining new ideas from what you are reading with what you already know to come up with an ahah—a new understanding.  

5. Inferring means “reading between the lines” or filling in ideas and meaning that the author leaves out.  It is using what you know to figure out what the author does not come right out and tell you.  

6. Making connections means putting things together from what you know, other selections you have read, and/or what you have experienced and know about the world. Making connections makes reading more interesting because you are relating the text to your own life. This also helps you understand and remember what you read.

7. Repairing comprehension means using strategies to help you make sense out of the text when what you are reading is not making sense. You might say something such as the following:  “As good/expert readers read, they monitor their comprehension; they repair their comprehension when it breaks down. Good readers use some or all of the following strategies when reading is not making sense:

· Slow down—adjust your reading rate.
· Stop and think—make connections to your own knowledge and experience, to related text(s), and/or to the world in general.
· Reread—try to find the thread of meaning.
· Continue reading—look for clues to meaning.
· Retell or summarize—think through or briefly write what you have discovered so far in reading.
· Reflect in writing—write down what you have learned so far.
· Visualize—picture in your mind what is happening or described in the text.
· Ask questions of the author, then predict answers and read to confirm your predictions.
· Think about how the text is organized—like cause and effect—to see if that helps you make sense of the text.
· Use the text resources like illustrations, captions, charts, headings, boldfaced and italicized words to help you understand the text consult another student or the teacher.
Appendix 2c
Elements of Biography

The elements of a biography include: 
· Characters: Who is the main character in the biography? Who are the other characters in the biography?

· Setting:  When and where does the biography take place?

· Problem/Goal:  What problem does the main character have, or what does the main character want?

· Events:  What does the main character do to solve his/her problem or get what he/she wants?

· Resolution:  How is the problem solved?  OR How does the main character learn to deal with the problem?

· Central Idea/Theme:  What is the central idea or theme of the biography?

Appendix 2d
Explanatory Prompt

Explanatory writing helps readers understand an idea such as courage. The aim is to make the reader understand, not to tell a story or persuade.  
When people face a dangerous or difficult situation, they need courage or bravery. For example, one would have to have courage to dive from a high diving board for the first time, to perform for an audience, to make a speech, to stick up for a friend, or to stand up to a bully.

Think about the following as you plan, write, and revise:

· How can I explain what I have learned about courage from a brave person? 
· What details will I give to explain the difficult or dangerous situation the person faced?
· What details will I give to explain how that person showed courage in dealing with the situation?  

Use the checklist that follows to help you in plan, write, and revise your response. 

1. Have I clearly introduced my topic?

2. Have I organized my information logically? 

3. Have I used facts, details, examples, and experiences to develop my topic?
4. Have I used words specific to my topic to help my reader understand courage?
5. Have I written a clear and interesting conclusion?

6. Have I checked my spelling, grammar, and handwriting to make sure my readers will be able to understand my writing?

Use the back of this page for writing down and organizing your ideas.

Appendix 2e1
Writing an Explanation

	Introduction:  State your main idea about your topic:  showing courage 



	Development:  Support your main idea with relevant evidence, facts, definitions, concrete details, quotations, information, and examples.


	Conclusion:  End by briefly restating the main idea and the most important evidence for the main idea.  



	Revising/Proofreading:

· Reread your writing to see if you have explained things in order and by giving related details and examples.

· Check to make sure you have linked ideas with words such as another, for example, also, especially.
· Check to make sure you have used precise language and domain-specific vocabulary to explain your main idea.

· Check and correct your spelling, punctuation, and capitalization to make sure your reader will understand your explanation.


Appendix 2e2

Remember the steps in the writing process:

Brainstorming:  Brainstorming is thinking about the topic or theme of the writing.  Brainstorming is asking questions such as:  

· How can I explain what I have learned from a courageous person? 

· What details will I give to explain the difficult or dangerous situation the person faced?
· What details will I give to explain or show how that person showed courage in dealing with the situation?  

· What details or evidence can I use to explain what courage means?  

· How should I organize my writing? 

Drafting:  Drafting is getting ideas down on paper, trying to organize as the writer is drafting.  Drafting is asking questions such as:  

· How will I start my writing to get my reader to want to read it?  
· What details, examples, and/or explanations should I write to help my reader understand what courage is?  
· How shall I end my writing?
Revising:  Revising, the real work of writing, begins when the writer makes sure that the writing has everything it should have, that it will appeal to the reader (audience) and tell or prove what it is supposed to (accomplish the purpose).  Revising is asking questions such as:  
· Will my reader (audience) know what my point (purpose) is?  
· Is my point or central idea clear and connected to the theme or topic?  

· Have I given important and relevant details or examples to support my explanation?  

· Is my writing well-organized with a beginning that makes my audience want to read on, a middle that makes and explains my point, and an end that satisfies my audience?  

· Have I used interesting words and a variety of sentence lengths and types to engage my reader?

Proofreading and Editing:  Proofreading and editing mean making sure that the audience can read and understand the words and the point.  Proofreading and editing involve asking questions such as: 

· Have I checked and corrected my spelling, punctuation, and capitalization to help my audience understand what I have written?  

· Have I read my work to a friend or myself to make sure it sounds good?  

· Have I looked my writing over to make sure that it’s neat and it invites my audience to read it?
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DRAFT 5-pointCommon Core Informative/Explanatory Writing Rubric Grade 4 (6-2-10) (For on-demand writing.)

	CC Anchor Standards
	5 Exceeds the Standard
	4 Meets the Standard
	3 Generally Meets the 

Standard
	2 Partially Meets the 

Standard
	1 Minimally Meets the Standard

	2. Write informative/ explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content.
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4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,

purpose, and audience.


	2. The response is an informative/explanatory text that effectively examines a topic and conveys ideas and information quite clearly.

a. The response skillfully introduces a topic clearly, capably groups related information in paragraphs and sections (organization), and includes well-crafted formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

b. The response develops the topic especially well with relevant facts, definitions, concrete details, quotations, or other information and examples related to the topic.

c. The response skillfully links ideas within and across categories of information using precise, appropriate,  and varied words and phrases (e.g., another, for example, also, because). (transitions) 

d. The response uses exceptionally precise language and well-chosen domain-specific vocabulary to inform about or explain the topic. (word choice)

e. The response provides a well-crafted concluding statement or section related to the information or explanation presented.

4. The response, for the most part, provides especially clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.
	2. The response is an informative/explanatory text that examines a topic and conveys ideas and information clearly.

a. The response introduces a topic clearly, groups related information in paragraphs and sections (organization), and includes formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

b. The response develops the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

c. The response links ideas within and across categories of information using words and phrases (e.g., another, for example, also, because). (transitions) 

d. The response uses precise language and domain-specific vocabulary to inform about or explain the topic. (word choice)

e. The response provides a concluding statement or section related to the information or explanation presented.

4. The response, for the most part, successfully provides clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.
	2. The response is an informative/explanatory text that in general examines a topic acceptably and conveys ideas and information relatively clearly.

a. The response in general introduces a topic clearly, groups related information in paragraphs and sections  (organization) reasonably well, and includes formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

b. The response for the most part satisfactorily develops the topic with facts, definitions, details, quotations, or other information and examples related to the topic.

c. The response links ideas within and across categories of information in a generally successful manner, typically using appropriate words and phrases (e.g., another, for example, also, because). (transitions)

d. The response uses generally effective precise language and domain-specific vocabulary to inform about or explain the topic. (word choice)

e. The response provides a generally effective concluding statement or section related to the information or explanation presented.

 4. The response, for the most part, satisfactorily provides clear and coherent writing in which the development and organization are basically appropriate to task, purpose, and audience.
	2. The response is an informative/explanatory text that somewhat acceptably examines a topic and conveys ideas and information.

a. The response introduces a topic somewhat clearly, groups mostly related information in paragraphs and sections (organization), and includes some formatting (e.g., headings), illustrations, and multimedia that might be useful to aiding comprehension.

b. The response partially develops the topic with some facts, definitions, details, quotations, or other information and examples related to the topic.

c. The response links ideas within and across categories of information in a partially successful manner, sometimes using connecting words and phrases (e.g., another, for example, also, because) with limited success. (transitions)

d. The response usually uses somewhat satisfactory precise language and some domain-specific vocabulary to inform about or explain the topic. (word choice)

e. The response provides a partially effective concluding statement or section related to the information or explanation presented.

4. The response provides partially clear and coherent writing in which the development and organization are somewhat appropriate to task, purpose, and audience.
	2. The response is an informative/explanatory text that minimally examines a topic and lacks clarity in conveying ideas and information.

a. The response minimally introduces the topic, lacks clarity, and groups related information illogically (organization), neglecting formatting (e.g., headings), illustrations, and multimedia that might be useful to aiding comprehension.

b. The response weakly develops the topic with few if any facts, definitions, details, quotations, or other information and examples related to the topic.

c. The response rarely links ideas within and across categories of information and uses few if any connecting words and phrases (e.g., another, for example, also, because). (transitions)

d. The response uses little or no precise language or domain-specific vocabulary to inform about or explain the topic. (word choice)

e. The response provides an ineffective or no concluding statement or section related to the information or explanation presented.

4. The response provides unclear writing that lacks coherence and in which the development and organization are inappropriate to task, purpose, and audience.

	Conventions
	Tight control over language use and mastery of writing conventions contribute to the effect of the response.
	The language is well controlled, and occasional lapses in writing conventions are hardly noticeable.
	Lapses in writing conventions and usage are not distracting.
	Incomplete mastery of writing conventions and usage interferes with meaning some of the time.
	Lack of control over writing conventions may make the writing difficult to understand.


(See the checklist of standard English conventions and usage from Common Core Language Standards for this grade level.)              (pg. 2 of 4th)       MACOMB ISD 11-11-11

Condition codes that will result in a score of 0 for each trait:  6. Off-topic. 7.  Illegible or written in a language other than English. 8. Blank. 9. Insufficient to rate.

Appendix 2g2

Checklist of Standard English Conventions and Usage from 

Common Core Language Standards Grade Four

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

_____Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, 

why).

_____Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses.

_____Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

_____Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather 

than a red small bag).

_____Form and use prepositional phrases.

_____Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.*

_____Correctly use frequently confused words (e.g., to, too, two; there, their).*

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

_____Use correct capitalization.


_____Use commas and quotation marks to mark direct speech and quotations from a text.

_____Use a comma before a coordinating conjunction in a compound sentence.

_____Spell grade-appropriate words correctly, consulting references as needed.

Note:  The following skills, marked with an asterisk (*) in Language standards 1–3, will require continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking.

L.3.1f. Ensure subject-verb and pronoun-antecedent agreement.

L.3.3a. Choose words and phrases for effect.
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Peer Editing Questions
· Is the central idea or point of the writing clear?
· Is the central idea or point supported by important and relevant evidence, details, and examples?
· Does the writing begin with an engaging lead, continue with a middle that supports and develops the point, and an end that is a summary of the point and support?
· Does the writer use linking words, precise words, domain specific vocabulary, and different sentence lengths and types?
· Has the writer checked his/her spelling, grammar, and handwriting to make sure readers will be able to understand the writing? 
· What do I, as the listener, think is good about the writing?
· Do I have any questions and/or suggestions for the writer?
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Genre: Biography

Definitions:
· “A biography is an account of a person’s life written by someone else.” (Kathleen Buss and Lee Karnowski. Reading and Writing Literary Genres, IRA, 2000)

· A biography is “…a written account of a person’s life that focuses on character and career or achievements.” (Margaret E. Mooney. Text Forms and Features, Richard C. Owen, 2001)

Purpose:
· To tell about a person’s life, highlighting achievements.
· To make sure that people’s view of the person is accurate.
· To make the person well known.
· To show the person’s influence on people and events (in history). 

Form and Features:
· A biography gives an accurate history of a person’s life or part of his or her life and accurately shows the time and place in which he or she lived.

· Details may include family background, childhood experiences, education, personality, comments by others (favorable and not), and contributions or influences on people and events.

· Biographies are well-researched from sources such as diaries, newspapers, documents, letters, etc. 

· Biographies often include quotes, anecdotes, and comments from other people.

· Biographies are usually organized sequentially and told in the third person.

· Illustrations are usually photographs.

· Chapters often have descriptive titles, not just numbers.

                                    (adapted from Mooney, Text Forms and Features, Owen, 2001)
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Reading Aloud          SHARED READING        Guided Reading          Independent Reading


“Shared reading is a procedure that is used to help students see how reading is “done.” It enables students to participate in reading with guaranteed success.” (First Steps, Longman, 1994) “Presenting a number of structures through the shared reading approach develops an attitude of familiarity and expectation about the elements of various genres. This leads to [students] becoming confident about taking more responsibility for the readings.” (Mooney, Margaret, Reading To, With, and By Children, 1990) Shared reading “…could take a variety of forms depending on the purpose. It could include the reading of [excerpts of] novels or short stories, excerpts from fiction and nonfiction, poetry, or drama, recorded books, or texts used in literature circles. Students might have copies of the text, or the teacher might have the text on overhead transparencies or in Power Point presentations. The first goal of shared reading is a relatively uninterrupted fluent reading of text.” (Allen, Janet. Yellow Brick Roads, Stenhouse, 2000) 

WHY DO IT? SHARED READING:  

· Demonstrates fluent reading so students can experience high-quality mentor text.

· Provides guided practice of strategies that make text understandable.

· Models fluent reading behaviors for transfer to students’ guided and independent reading. (Allen, 2000) 

· Explicitly demonstrates reading strategies and provides opportunities for usage of those strategies. 

· Builds knowledge of text structure (narrative: story grammar; expository: description/ enumeration, comparison/contrast, cause/effect, etc.)   

· Engages students in an enjoyable and purposeful way and provides social support.

· For struggling readers it encourages following along with print to build fluency and word recognition.

· Creates a body of known texts for independent reading and as resources for writing, vocabulary development, and word study. (Adapted from Fountas and Pinnell, Guided Reading, 1996.)

HOW DO YOU DO IT? PROCEDURE:

· The teacher selects the text from all daily curricular areas with specific teaching goals in mind.

· Text must be in the hand of or visible to all students.

· The teacher introduces the text telling the purposes of the shared reading. 

· The teacher reads the text with expression, intonation, and appropriate pacing, encouraging students to join in as they can.

· During reading, the teacher encourages students to join in, take risks, and look for information.
· The teacher pauses as necessary during reading to discuss text features, to ask students for predictions and conclusions, and to ask students to make connections to their own experience, another text, or the world.

· After reading, the teacher might share a reread of the whole text or of segments of text while discussing text features, content, or plot (narrative), prompting for literal or inferential content.

After reading, the teacher encourages and expects students to respond to the text by talking, thinking, sharing, comparing, substantiating, reflecting on, and analyzing content, and extending beyond the text during whole-class discussion, small-group discussion, and partner discussion, as well as, in writing (quick writes, focus questions, journals, etc.). Adapted from Prescott-Griffin and Witherell, Fluency in Focus, Heinemann, 2004 and from First Steps: Reading Resource, Longman, 1994.                                                                                                          Appendix 4b
Reading Aloud          Shared Reading          Guided Reading          INDEPENDENT READING


“Students learn to read by reading and seeing others read. The ultimate goal of any reading program must be to produce independent readers. By allocating time for students’ independent reading, teachers are able to reinforce the idea that reading is valued and worthwhile.” (First Steps: Reading Resource, Longman, 1994) “Reading independently provides opportunities for [students] to rehearse and refine the attitudes, understandings, and behaviors they gained from models of [texts] that have been read to them and the approximations they have been encouraged to make in shared and guided reading. The teacher’s role changes from one of initiating, modeling, and guiding to one of providing and then observing, acknowledging, and responding.” (Mooney, Margaret, Reading To, With, and By Children, 1990) “I believe that the choices, attention, and purpose required during independent reading allow students to begin or continue the transition from teacher-directed learning in school to the kind of reading we do as adult readers.” (Allen, Janet. Yellow Brick Roads, Stenhouse, 2000) 

WHY DO IT?
In independent reading, students read on their own or with partners; this experience: 

· Provides the opportunity to read and apply reading strategies to a wide variety of texts.

· Provides time to sustain reading behavior and builds confidence through sustained successful reading.

· Provides opportunities to use strategies independently on extended text.

· Challenges the reader to process independently both expository and narrative texts:  text structures and features, central idea/thesis/theme, point of view/style/mood/tone, imagery, figures of speech, quality of information, author’s perspective, etc. 
· Promotes fluency through rereading.  Adapted from Fountas and Pinnell, Guided Reading

HOW DO YOU DO IT?  PROCEDURE:

· The teacher provides an appropriate amount of time for independent reading of texts that are at the student’s independent reading level.

· The teacher may read or confer, meet with small groups, or if time permits read silently during independent reading time to show that reading is valued.

· The teacher (and school district) ensures that there is an adequate classroom library, school library, library time, and access to computers and media.

· The teacher sets guidelines for book selection and response to text.

· Students take ownership of what they read and set their own purpose of reading.

· Students and teacher confer, share, and discuss texts read. The teacher encourages students to share and discuss what they are reading independently:

· During whole-class discussion.
· During small-group discussion.
· During partner discussion.
· In writing (quick writes, focus questions, response journals, critiques, etc.).
                                       Adapted from First Steps: Reading Resource, Longman, 1994.
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Reading Aloud          Shared Reading         GUIDED READING          Independent Reading

“Guided reading is a teaching approach designed to help individual students in small groups learn how to process a variety of increasingly challenging texts with understanding and fluency.” (Fountas and Pinnell, Guiding Readers and Writers Grades 3-6 Heinemann, 2000) “The aim of guided reading is to develop independent readers who question, consider alternatives, and make informed choices as they seek meaning.” (Mooney, Margaret, Reading To, With, and By Children, 1990) “The first goal of shared reading is a relatively uninterrupted fluent reading of the text; the first goal of guided reading is establishing or reinforcing strategic processes by interrupting the text at key points…to reinforce reading strategies, introduce new strategies, help students make critical connections between texts and readers, and do careful observations of readers in the process of reading.” (Allen, Janet. Yellow Brick Roads, Stenhouse, 2000) 

WHY DO IT? GUIDED READING:

· Provides the opportunity to read many texts and a wide variety of texts as close as possible to the students’ instructional reading level.

· Provides opportunities to problem solve while reading for meaning.

· Provides opportunities to use strategies on extended text.

· Challenges the reader and create a context for successful processing of unfamiliar (new) texts.

· Ensures that teacher selection of text, demonstration, and explanation is available to all readers.

· Provides opportunities to attend to words in text. 

                                                              (Adapted from Fountas/Pinnell, Guided Reading, 1996.)

HOW DO YOU DO IT?  PROCEDURE:

· The teacher selects a text as close as possible to the students’ instructional reading level with specific teaching goals in mind.

· The teacher introduces the text setting the stage by activating and building background knowledge and discussing with students a purpose or focus for reading.

· Before reading, students are encouraged to look over the text, share comments, and predict:  the text type or genre, the format or lay-out, the content, and the likely purpose of the reading.

· During reading, students are encouraged to:  
· Read for meaning.
· Monitor understanding. (Ask: Does this make sense?)

· Adjust reading rate if necessary and select a pace to suit the purpose.

· Read on or read back to retain meaning.

· Predict, take risks, connect, and visualize.
· After reading, the teacher encourages students to respond to the text by talking, thinking, sharing, comparing, substantiating, reflecting on and analyzing content, discussing their perceptions of the author’s intentions, generalizing, reflecting on and criticizing content, and extending beyond the text during whole-class discussion, small-group discussion, and partner discussion, as well as, in writing (quick writes, focus questions, journals, summaries, retellings, research, etc.).          

                                                              Adapted from First Steps: Reading Resource, Longman, 1994.
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Vocabulary in Context Strategy
Learning vocabulary in context is much more powerful and effective.  Students understand the words better, will remember them, and will more often recognize the word and its meaning when next encountered.  This is a simple vocabulary strategy that only involves dictionary work as a last resort.

Procedures:

· Assign or let students choose partners.

· Display the vocabulary words with page numbers.

· Tell students in partners to:

1. find each listed word,

2. read the sentences (context) around the word, then try to figure out what the word means,

3. check their definitions with the dictionary (if necessary), jot down their “working definition” in their own words, and

4. also write down why this word is important to the selection.

Encourage students to begin to keep a personal dictionary of new words that they might use in conversation and in writing.

Appendix 5b

Quick Write/Reflection
Description 
Quick write is a versatile strategy used to develop writing fluency, to build the habit of reflection into a learning experience, and to assess student thinking informally. The strategy asks learners to respond in 2–10 minutes to an open-ended question or prompt posed by the teacher before, during, or after reading. 

Purpose 
Use before, during, and after reading to: 

• Activate prior knowledge by preparing students for reading, writing, or a discussion. 

• Help students make personal connections.

• Promote reflection about key content concepts. 

• Encourage critical thinking.

• Organize ideas for better comprehension.

• Increase background knowledge when shared.

• Synthesize learning and demonstrate understanding of key concepts. 

• Reinforce vocabulary. 

• Provide a purpose for reading. 

• Assess student knowledge on the topic prior to reading. 

Directions 
1. Explain that a quick write helps engage students in thinking about a content topic before, during, and after reading. Stress that in a quick write, students respond to a question or prompt related to the text by writing down whatever comes to their minds without organizing it too much or worrying about grammar. 

2. Select a topic related to the text being studied and define the purpose for the quick write: 

Examples: 
• Summarize what was learned.
• Connect to background information or students’ lives.
• Explain content concepts or vocabulary.
• Make predictions, inferences, and hypotheses. 

• Pose a question that addresses a key point in the reading selection. 

3. Tell the students how long they will have to do the writing, typically 2–10 minutes. 

4. Use the quick write as part of instruction, assessment, add/or discussion. 

Note: Typically a quick write is graded only for completion, not for quality or accuracy. 

Extensions 
• Quick Writes can be assigned as part of students’ learning logs or journals. 

• Quick writes can be used to think/brainstorm for a think-pair-share. 

• Students can generate their own quick write questions and prompts. 

• Students can share their responses in small groups and compare their answers. 

• Students can work in small groups to create a quick write, with each student offering one sentence in a round-robin fashion. 
                                                  Adapted from PCG’s Center for Resource Management, 2006, rev. 3/07

Appendix 5c
Class Generated Character Map

Sadako
Sadako, the name of the main character, was written in the middle of a large piece of butcher paper. The traits were brainstormed and written as a web.  The trait was written and the supporting detail was written under it.

Determined

Wants to be on the Junior High running team.

Wants to get well and make 1,000 paper cranes.

Happy

Is always looking for lucky stuff.

Seems always to be in a hurry to get to the next place.

Courageous

Runs even when she is dizzy.

Stays in the hospital even though it takes courage.

Has the courage to keep making cranes.

Athletic

Is always running

Strong

Never gives up hope.

Never gives up making the cranes.
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Preparing for Guided Highlighted Reading

· Choose a complex text.

· Prepare the text by numbering the paragraphs or lines in a text or the stanzas or lines in a poem.  

· Determine which purpose(s) you want the students to practice:  summary, author’s craft, vocabulary, and/or answering multiple-choice questions.

· Prepare the prompts based on the text and the purpose(s) chosen. 

· If you are reading for summary you might want to write a short summary yourself to help you frame the prompts easily. Prepare prompts that will scaffold students to be able to:

· Restate in their own words what the text says explicitly.

· Make logical inferences.

· Cite specific textual evidence to support conclusions drawn from the text.

· Determine central ideas.

· Summarize the key supporting details and ideas.

                       From Common Core Reading Anchor Standards #1 and #2

· When preparing for author’s craft, first analyze the text for elements of craft including genre, organization, text features, point of view, mood, tone, figures of speech, and writing techniques such as word choice. Use the information gained in your analysis to write a paragraph answering the question “How does the author say it?” to help you frame the craft prompts more easily. Prepare prompts that will scaffold students to be able to:

· Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

· Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.

· Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

· Assess how point of view or purpose shapes the content and style of a text.

                From Common Core Reading Anchor Standards #3, #4, #5 and #6
from Guided Highlighted Reading:  A Close-reading Strategy for Navigating Complex Text by Elaine Weber, Cynthia Schofield, and Barbara Nelson to be published by Maupin House in 2012
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· Vocabulary could be handled with summary if there are only a few potentially troublesome words. The academic vocabulary is rarely defined in context and needs to be addressed before the student can do the close reading required.  In this case, identify the words, find content-appropriate synonyms, and build prompts. Prepare prompts that will scaffold students to be able to:

· Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

· Demonstrate understanding of word relationships and nuances in word meanings.

· Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.

                     From Common Core Language Anchor Standards #4, #5, and #6
· If you are asking students to read to answer multiple-choice questions, analyze the questions to determine how you can prompt students to find the answers to the questions. Prepare prompts that will scaffold students to be able to identify and analyze the following:

· Main ideas.
· Supporting details, examples, facts, claims, arguments, evidence.
· Organization and genre.
· Author’s craft.
· Vocabulary important to the understanding of the text.
· Theme/central idea/purpose.
· Give each student (or group of students) a copy of the text, along with a highlighter pen. In some schools, the same piece of paper is used to explore all four purposes; in that case, students can use different colored highlighters for each purpose, or they can combine underlining and circling text with highlighting for each successive purpose.

· Have students do a “fly-over” or skim to look for topic and big ideas. Briefly give students background information needed to understand the text and to help them access their prior knowledge.

· As you read a prompt, students re-read the text to respond to the prompts. At first, you will read the prompts fairly slowly; after multiple practices, you pick up the pace to build reading fluency and prepare students for time-limited multiple-choice assessments.

from Guided Highlighted Reading:  A Close-reading Strategy for Navigating Complex Text by Elaine Weber, Cynthia Schofield, and Barbara Nelson to be published by Maupin House in 2012
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Leukemia

Leukemia is a cancer of the tissues in the body that make blood cells. Blood is made in the bone marrow of the flat bones of the body, including hip, head and sternum. People with leukemia have bodies that cannot make normal blood cells. Scientists are not sure what causes leukemia. One possible cause of leukemia is exposure to radiation. When the atom bomb was dropped it released radiation on Hiroshima. Today doctors know there are many kinds of leukemia. Today, some forms of leukemia can be cured.
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Leukemia

Guided Highlighted Reading Prompts for Vocabulary
Read the following prompts as students highlight as directed:
In line #1, find and highlight another word for a disease with uncontrolled growth of harmful cells. (cancer)

In lines #1, find and highlight the word that means cell groups that make up the body. (tissues)

In line #2, find and highlight the words that mean tissue found in the hollow inside of bones. (bone marrow)

In lines #4, find and highlight the three words that mean coming in contact with harmful rays from an atomic explosion. (exposure to radiation)

In line #5, find and highlight the word that means let go. (released)

In line #6, find and highlight the word that means kinds. (forms)

Appendix 6c2
Cloze to Assess Vocabulary Understanding
DIRECTIONS:  In the blank, write the appropriate word or phrase from the list below that is the correct synonym/definition for each of the word or phrase in parentheses. To make sure that the synonym/definition makes sense, read the sentence substituting the synonym/definition for the word or phrase in parentheses.
	· cell groups

	· let go

	· a disease with uncontrolled growth of harmful cells

	· coming in contact with harmful rays from an atomic explosion

	· kinds

	· tissue found in the hollow inside of bones


Leukemia is a (cancer)________________________________________________________ in the (tissues)________________________________ in the body that make blood cells. Blood is made in the (bone marrow)___________________________________________________________________ of the flat bones of the body, including hip, head and sternum. People with leukemia have bodies that cannot make normal blood cells. Scientists are not sure what causes leukemia. One possible cause of leukemia is (exposure to radiation)_____________________________________________________. When the atom bomb was dropped it (released)__________________ radiation on Hiroshima. Today doctors know there are many kinds of leukemia. Today, some (forms)_____________ of leukemia can be cured.
Appendix 6c3
Leukemia

Guided Highlighted Reading Prompts for Summary

Read the following prompts as students highlight as directed:
In line #1, find and highlight the definition of leukemia. (“cancer of the tissues”) 
In line #2, find and highlight where blood is made. (“…bone marrow of the flat bones of the body, including hip, head and sternum.”)

In line #3, find and highlight what makes people with leukemia different. (“…bodies that cannot make normal blood cells.”)

In line #4, find and highlight one possible cause of leukemia.  (“…exposure to radiation.”)

In line #6, find and highlight the good news. (“Today, some forms of leukemia can be cured.”)

Appendix 6c4
How to Write A Group Summary

Following the reading and discussion of a selection of guided highlighted text, have students call out (popcorn) important words and phrases from the text that have been highlighted.

The teacher records suggestions on chart paper, overhead, or board.  Accept all offerings.

Discuss how a summary is different from a retelling.  It is not everything we can remember, but only the most important facts. 

As a group, review the terms on the list and star the words and phrases most important to the summary.  

Encouraging student input, compose a summary as a group with teacher guidance.  Include all the starred items.

This summary is a scaffolding that will lead to students writing summaries independently. 

Appendix 6d
The Japanese Red-Crowned Crane

         

	



                                    Red-crowned Cranes (Wikipedia, the free encyclopedia)


In Japan, this crane is known as the tancho and is said to live for 1,000 years. It is also known as a symbol of luck and longevity. An old Japanese legend said that anyone who folds a thousand paper cranes is granted a wish. Folded paper cranes are also given to ill people to wish them a quick recovery. 
Adapted from http://en.wikipedia.org/wiki/Red-crowned_Crane 

Appendix 7a1

The Japanese Red-Crowned Crane

Guided Highlighted Reading Prompts for Vocabulary
Read the following prompts as students highlight as directed:

In line #6, find and highlight another word for magnificent. (majestic)

In lines #7, find and highlight the word that means homes. (habitats)

In line #12, find and highlight the word that means sign or something that stands for something else. (symbol)

In lines #12, find and highlight the word that means long life. (longevity)  
In line #12, find and highlight the word that means folktale. (legend)

In line #13, find and highlight the word that means given. (granted)

In line #14, find and highlight the word that means healing. (recovery)

Appendix 7a2
Cloze to Assess Vocabulary Understanding
DIRECTIONS:  In the blank, write the appropriate word or phrase from the list below that is the correct synonym/definition for each of the word or phrase in parentheses. To make sure that the synonym/definition makes sense, read the sentence substituting the synonym/definition for the word or phrase in parentheses.
	· folktale

	· long life

	· healing

	· homes

	· sign

	· given

	· magnificent


Adult Red-crowned Cranes (Grus japonensis) are snow white with black necks and tails and a patch of red skin on the crown. This patch of skin becomes brighter red when the crane becomes angry or excited The Japanese crane is among the most (majestic)_________________ of all cranes, standing nearly 5 feet tall with a 5 foot wing span. Their (habitats)_______________ are marshes, riverbanks, rice fields, and other wet areas. The cranes eat small amphibians, insects, and plants that grow in marshes and swamps. 

In Japan, this crane is known as the tancho and is said to live for 1,000 years. It is also known as a (symbol)_______________ of luck and (longevity)______________________. An old Japanese (legend)________________ said that anyone who folds a thousand paper cranes is (granted)__________ a wish. Folded paper cranes are also given to ill people to wish them a quick (recovery)_____________________.
Appendix 7a3

The Japanese Red-Crowned Crane 

Guided Highlighted Reading Prompts for Summary

Read the following prompts as students highlight as directed:

In the two photographs, circle the part of the crane that gives it, its name.  (the head or crown) 

In line #1, find and highlight the scientific name for the Japanese red-crowned crane. (“Grus japonensis”)

In line #6, find and highlight the height of the crane. (“5 feet”)

In lines #8 and #9, find and highlight where these cranes usually live.  (“…marshes, riverbanks, rice fields, and other wet areas.”)

In lines #9 and #10, find and highlight what these cranes usually eat. (“…small amphibians, insects, and plants that grow in marshes and swamps.”)

In line #13, find and highlight what legend says will happen to someone who folds 1,000 paper cranes. (“granted a wish”)  
Appendix 7a4
The Japanese Red-Crowned Crane 

Guided Highlighted Reading Prompts for Craft
Read the following prompts as students highlight as directed:

In line #1, find and highlight the scientific name for the Japanese red-crowned crane that the author includes to make the passage more scientifically authentic. (“Grus japonensis”)

In lines #2 and #3, find and highlight the description of the colors of the crane. (“…snow white with black necks and tails and a patch of red skin on the crown.”)

When an author uses two or three words in a row with the same letter or sound at the beginning, it is called alliteration. In line #6, find and highlight an example of alliteration. (“…most majestic”)
Above line #11, find and highlight the words in the caption that identify the source. (Wikipedia, the free encyclopedia)

In line #12, find and highlight what the crane symbolizes. (“…luck and longevity.”)

In lines #12 and #13, find and highlight what an old Japanese legend says. (“An old Japanese legend said that anyone who folds a thousand paper cranes is granted a wish.”)  
Appendix 7a5
“The Japanese Red-Crowned Crane”
Close and Critical Reading—Suggested Response
What does the text say? (Restatement:  Briefly summarize “The Japanese Red-Crowned Crane” at the literal level.)

Japanese red-crowned cranes are white with black, red, and white heads. They grow to be five feet tall with a wing span of five feet. These cranes live in wet areas and eat plants, insects, and small animals that live there. Japanese legends say that these cranes live to be 1,000 years old and are symbols of luck and long life. Legends also say that anyone who folds 1,000 paper cranes will be granted a wish.
How does the author say it? (Description:  In other words, what techniques of craft and structure does the author use? What are the genre, format, organization, features, word choice, figures of speech, etc.?)

This narrative excerpt is an informative/explanatory organized by description with specific description (“snow white with black necks and tails and a patch of red skin on the crown.”) and information about habitat and food sources. The source of the passage is identified revealing that the reader should check other sources for accuracy as information in Wikipedia can be changed by every visitor to the site. The author uses figurative language—alliteration, for example, “…most majestic….” The author also includes two color photographs with a caption as well as information from a Japanese legend. (Words in boldface refer to author’s craft, structure, and perspective.)
What does the text mean? (Interpretation:  What is the theme or thesis and how do the author’s choice of content, structure, and craft combine to achieve his/her purpose?)

Cultures have chosen majestic animals as symbols of things men wish to achieve. The Japanese chose the red-crowned crane to symbolize luck and longevity. Cultures use legends to disseminate these symbols, for example the legend that anyone who folds a thousand paper cranes will be granted a wish.  
So what? (Evaluation and Integration:  What does the theme or thesis mean in your life and/or in the lives of others—text-to-self, text-to-text, and/or text-to-world?)

Answers will vary but should include at least one of the relationship:  text-to-self, text-to-text, and/or text-to-world.

Appendix 7a6
Reader’s Theater Explanation 
Definition

Reader's theater is a style of theater in which the actors do not memorize their lines. Rather, they sit/stand together on a stage and read through the script together. In Reader's theater, actors use vocal expression to help the audience understand the story rather than visual storytelling such as sets, costumes, etc.

A reader’s theater, a form of a play, is a presentation of text read aloud expressively and dramatically by two or more readers (Young & Vardell, 1993).  The message is expressed primarily through reader’s expressive and interpretive readings rather than through actions, costumes or props.  Reader’s theater performances add enjoyment to reading and help build fluency.

Research

According to some drama teachers, plays/reader’s theater has built-in strategies to help students improve their reading skills. The reading of dialogue causes students to work more closely with the text to project and interpret meaning into the reading experience. Consequently, students gain improvement in vocabulary, comprehension and retention. Reading in a small group provides reading role models which is also proven to improve reading skills in students. Research has shown that Reader's theater can improve reading fluency, vocabulary, and comprehension. 
Note to Teachers

A critical literacy skill developed through the lessons in each genre unit, is fluent oral reading. Many activities are included which help teachers and students become increasingly more proficient in oral reading for an audience. Students need opportunities to read text as the author intended it to be read. They should be taught to pay close attention to punctuation, dialogue, sentence rhythm, etc., so they can read with proper intonation, pace, and emphasis.  Students should also hear oral reading only when it has been practiced and reflects the author’s message. For all of these reasons, teachers and students should practice reading any text before reading to an audience.  Cold reads for either students or teachers are not appropriate; it is expected that time will be spent practicing and perfecting oral reading skills.
Appendix 7b
Sadako Learns to Make a Paper Crane
This script is adapted from Sadako and the Thousand Paper Cranes by Eleanor Coerr (pages 33-36) 
	Characters
	

	Narrator
	

	Sadako
	

	Nurse Yasunga
	

	Chizuko
	

	Dr. Numata
	

	Voice off stage 
	


Place:  A pediatric hospital room in Hiroshima, Japan

Time:  A morning in February of 1955

The scene opens as 12-year-old Sadako wakes up.  She is in the hospital because she fainted at school.  (Sadako is sitting on a chair.  A small table is at her side.  A chair is behind the table.  A folded paper crane is on the seat of the chair.)

	Narrator:
	Sadako woke up slowly and looked around the room.  (Sadako yawns, rubs her eyes, and sleepily looks around the room.)  For a moment she thought getting sick at school and spending the night in the hospital was only a bad dream.  (Nurse Yasunga enters the stage carrying a small tray)  When Nurse Yasunga walked into the room, Sadako knew she wasn’t dreaming.  She also knew she was going to get a needle and that her arm was going to hurt.

	
	

	Nurse Yasunga:
	Good morning Sadako.  How are you feeling?

	
	

	Sadako:
	I am scared.  Do I have to have a shot?  I am afraid it will hurt.  

	
	

	Nurse Yasunga:
	Getting an injection is part of being in the hospital.  You’ll get used to it.

	
	

	Sadako:
	Why do I have to have a shot?  I want to go home.

	
	

	Nurse Yasunga:
	It is for your leukemia.  It will help you get better so you can go home.  You may cry if it hurts, but you have to hold still.

	
	

	Narrator:
	Sadako tightened her body so she wouldn’t move and turned her head away from Nurse Yasunga.  (Sadako straightens her arm and turns her head away from Nurse Yasunga.) Nurse Yasunga lifted up the sleeve of Sadako’s hospital kimono, wipes her arm with an alcohol prep pad, and quickly slips the needle into her arm.  (Nurse Yasunga pretends to give Sadako an injection.  Nurse Yasunga turns to walk off stage.  Sadako turns her head toward Nurse Yasunga.)
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	Sadako:
	What is leukemia?

	
	

	Nurse Yasunga:
	Leukemia is a cancer of the part of your body that makes blood.  Leukemia stops your body from making normal or good blood cells.

	
	

	Sadako:
	How did I get leukemia?

	
	

	Nurse Yasunga:
	Doctors aren’t sure what causes leukemia.  They believe it comes from radiation poisoning.  You probably got it from the radiation created from the atom bomb.

	
	

	Sadako:
	Is leukemia the same disease as the atom bomb disease?

	
	

	Nurse Yasunga:
	Yes.  Now it is time for you to rest.

	
	

	Narrator:
	Sadako could get out of bed only to go to the bathroom.  She had to eat breakfast, lunch, and dinner on a table beside her bed.  Nurse Yasunga was busy, so Sadako had to eat all by herself.  She was only allowed to have visitors at certain times of the day.  There wasn’t a television in her room.  Sadako was very lonely.  That afternoon she was able to have visitors.

	
	

	Nurse Yasunga:
	Sadako, you have a visitor.

	
	

	Chizuko:
	(Smiling and holding her hands behind her back.)  Shut your eyes. (Sadako closes her eyes.  Chizuko puts paper and scissors on the table beside Sadako.  Chizuko stands in front of the chair behind the table, and then faces the audience.)

	
	

	Chizuko:
	Now you can look!  (Sadako opens her eyes.)

	
	

	Sadako:
	What is it?

	
	

	Chizuko:
	I have found a way to make you well!  Watch!  (Chizuko takes a square piece of paper and folds it and over and over and then holds up the pre-folded paper crane located on the seat of the chair.)

	
	

	Sadako:
	How can that paper bird make me well?

	
	

	Chizuko:
	Remember the story about the crane?  (Chizuko says excitedly.)  A crane can live for 1000 years.  If you fold 1000 paper cranes, then you will be granted a wish.  You can wish to be well again.  Here is your first crane!  

	
	

	Narrator:
	Chizuko handed the golden crane to Sadako just as Dr. Numata walked by Sadako’s room.  
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	Dr. Numata:
	Dr Numata walks onto the stage.  The crane is a symbol of courage.  

	
	

	Chizuko:
	It is?

	
	

	Dr. Numata:
	According to an ancient legend, a warrior sent his hawk into the air to catch a crane.  The crane was more courageous than the hawk, so the warrior sent another hawk to help the first.  Together, the hawks finally brought the crane down.  
The warrior watched the crane as he walked towards it.  He was going to cut off a piece of its body to give to the hawks as a reward.  The crane was not afraid and the warrior decided that the bird had the spirit of a great warrior.

	
	

	Sadako:
	What happened next?

	
	

	Dr. Numata:
	The warrior released the crane without cutting off a piece of its body.  Some people believe that the warrior lived to be 95 years old because he let the crane go free.  

	
	

	Voice off stage:
	Dr. Numata!  Report to the emergency room!  Dr. Numata!  Report to the emergency room!  Dr. Numata!  Report to the emergency room!  Dr. Numata!  Report to the emergency room!  (Dr. Numata glances off stage.)  

	
	

	Dr. Numata:
	Sadako you are courageous warrior.  I will see you tomorrow.  (Dr. Numata smiles as he quickly leaves the stage.)


	Sadako:
	Oh!  Thank you Chizuko chan!  (Sadako says with excitement.) You have brought me a good luck charm and the courage to fight my disease.  I will always cherish your gift.  Please show me how to fold the paper cranes.  I want to make 1000 by next week.  (Chizuko and Sadako begin folding the paper on the table.)

	
	

	Narrator:
	Chizuko taught Sadako to make the paper cranes.  By the time Sadako’s family arrived that evening she had folded twelve.  As long as she folded the paper cranes Sadako felt like a courageous warrior.  She no longer felt lonely or scared.


Appendix 7c3
Dear Parent or Guardian, 

In our class, we are beginning a project called reader’s theater. Just as the name suggests, this is a very special kind of theater production in which there are no lines to be memorized, no costumes to make, and no scenery to build. The play is dramatized through the expressive reading of character parts. 

Your child will be practicing a specific role or character part in the script. A copy of that script is attached to this letter. We will be practicing in class, but it will also be important that your child practice at home tonight. It is important that the child read with expression so that the listener can hear when the character might be happy, angry, or embarrassed. It is also important that the listener can hear complete ideas, questions, or statements that are meant to be read with more excitement as indicated by an exclamation mark. 

Please help your child figure out unknown words and provide support and encouragement for practice. You might even read with him/her with each member of the family reading a part. This is an important project focusing on improving your child’s comprehension and fluency as a reader–two critical aspects of being an effective reader. 

Thank you so much for your continuing support.

Sincerely,

Appendix 7d

Focus Questions for Comprehension

A Focus Question is meant to “focus” students’ attention on the most important ideas, concepts, or points in a text. The idea was adapted from the work of Nancy C. Boyle in her book Teaching Written Response to Text (Maupin, 2001). The answer format in her book has been adapted to provide the model of focus question, answer plan, and possible answer for teachers and students to use. The focus questions, modeled answers, and formats (not worksheets) can be used to set up discussion about and learning from text toward a deeper understanding of the issues and content of the text and of the author’s craft. If students are guided through and practice this questioning procedure, they will be more proficient in thinking about, having discussions regarding, and writing answers to questions similar to these focus questions that are asked about other novels, videos, and articles. Their thinking and writing skills and strategies will improve.

The Focus Question asks about the most important ideas, concepts, or points in a text. The Answer Plan suggests a format or template for students to use in answering the question. The Possible Answer gives students and teachers a model of a good response to the question—a response that would receive the highest rating on the rubric that follows.

Focus Question Directions:  Students need to be explicitly taught to answer response-to-literature (open-ended, constructed-response) questions. Explicit teaching involves modeling (To: showing), practice (With: guiding), and independence (By: working independently).  The following are suggestions for moving students from guided practice to independence: 
· The teacher uses the answer plan and possible answer to model answering focus questions (for one or two focus questions on the basis of student understanding). (To)

· Students work with partners using the answer plan, write a shared answer, consult the possible answer, and revise the answer to the focus question.  (four or more focus questions) (With)

· Students work individually to build an answer plan and answer the question.  (Option:  Students could consult the answer plan and the possible answer to score their own or others’ papers.) (By)

· Have students answer the focus questions in discussion form.  After students have had a brief discussion, have them individually answer focus questions using the answer plan. (With/By)

Below is a template for focus questions:

Focus Question:  A question is posed about the most important ideas, concepts, or points in a text. Give specific and relevant details or evidence to support your answer.   

Answer Plan:  What to do

1. Write a sentence to restate the question and begin your response.

2. Write about_____. Include a quote, if possible.

3. Choose _____ and use information the text to support and prove your response. 

4. Include a _____ with relevant information from the text.

5. Conclude by restating the question, predicting what the character might do next, or giving your opinion of_____.
Possible Answer:

[1]   [2]  [3]  [4]  [5]
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Focus Question # 1

Sadako continues to show her courage, even though she is not feeling well.  How does she demonstrate this?

Answer Plan – What to do:
1. Restate the question.

2. Tell the ways that Sadako shows her courage by saying or doing things to make others feel better.

3. Make a connection in your own life about a time that you made an effort to help someone feel better.

Possible Answer:

(1) Even though Sadako is not feeling well, she shows her courage in a number of ways.  (2) Sadako encourages another leukemia victim, Kenji, to make paper cranes “so that a miracle can happen.”  She makes a paper crane, using her prettiest paper, for Kenji, hoping it will bring him luck, since he has no family to visit him or help make paper cranes.  She makes an attempt to eat her favorite foods brought to the hospital by her mother. Sadako jokes about the silver paper given to her by her brother to use for another paper crane.  It is a chocolate candy wrapper.  She says that she “hope[s] the gods [like] chocolate.”  Her family laughs at her joke.  She never complains about her pain or taking medication.  She brings hope to herself and others by making comments about what she will do when she feels better.  She tries on the kimono that her mother has made.  (3) I know about trying to make people feel better, because when my mom couldn't talk because of a stroke, I sang to her, and she tried to sing.  That made her smile.

Appendix 10b

Focus Question Rubric

	
	3 (complete)
	2 (partial)
	1 (minimal)

	Traits:

Content

· Answers the question.

· Uses relevant details from text to support the answer.

· Stays on topic.


	Develops a relevant answer with many details and examples.
	Develops a relevant answer but has few details to support or explain the answer.
	Answers the question with misinterpretation.  

Develops little or no relevance to the text or the question.  

Does not develop or connect ideas and content.

	Organization 
· Restates the question (beginning).

· Provides details in support (middle).

· Concludes (end).
	Restates the question in his/her own words. 

Provides details that support points.  

Writes a response in a logical sequence that makes connections. 


	Restates the question in the answer. 

Retells events in a somewhat disconnected structure.
	Answers either “yes,” “no,” or “I agree” without reference to the question.  

Writes a response that lacks sequence.

	Style/Voice 
· Uses quotes to support.

· Concludes with prediction of characters’ feelings, opinions, etc.


	Uses precise words.

Uses quotations effectively.  

Develops a conclusion that engages the reader.
	Uses a basic vocabulary.

May use quotations, but reference is unclear.

Develops a partially successful conclusion.
	Uses a limited vocabulary.

Does not use quotations.

Develops a conclusion that is ineffective or does not exist.

	Conventions/Presentation 
· Writes neatly.

· Uses proper conventions


	Presentation makes the writing inviting. 

Shows control over conventions. 
	Writing is readable.

Includes errors in conventions that do not distract from meaning.
	Writing may not be legible.

Includes errors in conventions that distract from meaning.


                                                                                                                                                         ©Macomb Intermediate School District 2011

Appendix 10c

Racing with the Wind

As Sadako grew weaker, she thought more about death.  Would she live on a heavenly mountain?  Did it hurt to die?  Or was it like falling asleep?

If only I forget about it, Sadako thought.  But it was like trying to stop the rain from falling.  As soon as she concentrated on something else, death crept back into her mind.

Toward the middle of October, Sadako lost track of days and nights.  Once, when she was awake, she saw her mother crying.  “Don’t cry,” she begged.  “Please don’t cry.”

Sadako wanted to say more, but her mouth and tongue wouldn’t move.  A tear slid down her cheek.  She had brought her mother so much grief.  And all Sadako could do now was make paper cranes and hope for a miracle.

She fumbled with a piece of paper.  Her fingers were too clumsy to fold it.  Quickly, quickly, Sadako tried with all her strength to fold the paper before she was swept into darkness.

It might have been minutes or hours later that Dr. Numata came in and felt Sadako’s forehead.  He gently took the paper out of her hands.  She barely heard him say, “It’s time to rest.  You can make more birds tomorrow.”

Sadako gave a faint nod.  Tomorrow…tomorrow seemed such a long, long way off.  The next time she awoke, the family was there.  Sadako smiled at them.  She was part of that warm, loving circle where she would always be.  Nothing could change that.

Already lights were dancing behind her eyes.  Sadako slid a thin, trembling hand over to touch the golden crane.  Life was slipping away from her, but the crane made Sadako feel stronger inside.

She looked at her flock hanging from the ceiling.  As she watched, a light autumn breeze made the birds rustle and sway.  They seemed to be alive and flying out through the open window.  How beautiful and free they were!  Sadako sighed and closed her eyes.  She never woke up.

Appendix 11a
Buzz Group Discussions

Buzz groups are small groups chosen in a variety of ways so that the students are mixing with a different group each time.  For example, children can number off, and then find the rest of their group. When students are sitting in their groups, a leader is chosen to begin the discussion and then taps the person next to him/her to speak.  When everybody has had a turn to speak, the leader will choose the best response to report back to the whole class.  A new leader can be chosen for each discussion question.

Turn and Talk

Turn and talk means just that; turn to an elbow partner and talk about the issue/question/idea that has just been raised. Teachers find that many of their students respond well to “turn and talk” and stay on task while other students have random conversations. One teacher has suggested that the following expectations work in her classroom:

· You have 45 seconds.
· You may only talk about the question or topic presented.
· You need to be a good listener.
· The teacher will choose a student at random to either share what s/he said, or share what s/he heard from a partner. (accountability)
Appendix 11b
From Children’s Haiku Garden

Winter rainy day



Duckling in the pond

Playing in the big puddles

Paddling his little legs

Water everywhere


Reaching for his home.

By Karie Henry (9 yrs.)



(Unknown)

Drip, drop, drip, drop, drip

Little tortoise

Drip, drop, raining in the spring
Sitting in the summer sun

And I’m soaking wet.


Eating lettuces

By Jen Peterson



By Hollie Noble (12 yrs.)

Little kitty cat

Was just born from its mother

It is sleeping now.

By Lisa Evans (9 yrs.)

Turtle walking slow

Moving alone on the bank

Swimming in a stream.

By Tyson Worrell

Golden aspen trees

Tingle lightly in the breeze

In the high mountains.

By Sarah Mayhew

A lovely best friend

Silky hair covers her head

And she makes me laugh.

By Dannielle Moore (8 yrs.)

A noisy rock band

With guitars on the big stage

Music in my mouth.

By Mark Dobson (7 yrs.)

Tackle, pass, score, goal

I play in my position

It’s great when we win.

By Damien Beer (8 yrs.)
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Sadako Sasaki, Biographical Information
	Strategies That Work

1-Asking Questions:

2-Visualizing:  

3-Determing Importance:  
4-Synthesizing:  

5-Inferring:  

6-Making Connections:

7- Repairing Comprehension:  
	Sadako Sasaki, Biographical Information

Sadako was at home, about one mile from Ground Zero, when the explosion occurred. In November 1954, Sadako was diagnosed with leukemia. She was hospitalized on February 21, 1955.

On August 3, 1955, Sadako's best friend Chizuko Hamamoto came to the hospital to visit, and cut a golden piece of paper into a square to fold it into a paper crane. Chizuko told Sadako about the ancient Japanese story that promised that anyone who folds a thousand origami cranes will be granted a wish. Chizuko hoped that this story would come true for her friend Sadako. Sadako fell short of her goal of folding 1,000 cranes, having folded only 644 before her death, but her friends completed the 1,000. 

Though she had plenty of free time during her days in the hospital to fold the cranes, she lacked paper. She would use medicine wrappings and whatever else she could scrounge up. This included going to other patients' rooms to ask to use the paper from their get-well presents. Chizuko would bring paper from school for Sadako to use.

During her time in the hospital her condition progressively worsened. After her family urged her to eat something, Sadako requested tea on rice and remarked "It's good." Those were her last words. With her family around her, Sadako died on the morning of October 25, 1955 at the age of 12.  
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Sadako Sasaki, Biographical Information
	Strategies That Work

6-Making Connections:  It says “Biographical,” and I know that means it’s information about a real person.
6-Making Connections and 2-Visualizing:  So Sadako’s friend, Chizuko, was a real person too, and she gave Sadako the idea to make the 1,000 paper cranes. From the descriptions in the book, I can still see Sadako’s hospital room with the cranes hanging from the ceiling.

6-Making Connections and 3-Determing Importance:  This is all evidence that what is in the book is true:  

· Sadako had leukemia.

· Her friend told her the legend of the cranes.

· She found paper to make the cranes. 

· She died courageously with her family around her.

7- Repairing Comprehension and 5-Inferring:   I don’t know what scrounge up means, but I think the words must mean to get something by looking around and maybe by asking or begging for it.

1-Asking Questions, 6-Making Connections, and 4-Synthesizing:  I wonder if this Ground Zero has anything to do with the Ground Zero in New York City that commemorates 9/11. I think it does. Both of these involved explosions and caused terrible damage. Now in both places people have made these “Ground Zeroes” into places of remembrance so people can try not to let anything like that happen again.


	Sadako Sasaki, Biographical Information

Sadako was at home, about one mile from Ground Zero, when the explosion occurred. In November 1954, Sadako was diagnosed with leukemia. She was hospitalized on February 21, 1955.

On August 3, 1955, Sadako's best friend Chizuko Hamamoto came to the hospital to visit, and cut a golden piece of paper into a square to fold it into a paper crane. Chizuko told Sadako about the ancient Japanese story that promised that anyone who folds a thousand origami cranes will be granted a wish. Chizuko hoped that this story would come true for her friend Sadako. Sadako fell short of her goal of folding 1,000 cranes, having folded only 644 before her death, but her friends completed the 1,000. 

Though she had plenty of free time during her days in the hospital to fold the cranes, she lacked paper. She would use medicine wrappings and whatever else she could scrounge up. This included going to other patients' rooms to ask to use the paper from their get-well presents. Chizuko would bring paper from school for Sadako to use.

During her time in the hospital her condition progressively worsened. After her family urged her to eat something, Sadako requested tea on rice and remarked "It's good." Those were her last words. With her family around her, Sadako died on the morning of October 25, 1955 at the age of 12.  


Appendix 15a2

September 11, 2001

Ten years ago on September 11, a group of men took over two planes and flew them into the World Trade Center, a pair of skyscrapers in downtown Manhattan. (New York City)  After several enormous explosions, both buildings collapsed, killing many people. On that same day, two additional planes were hijacked by the same group. One was flown into the Pentagon in Washington, DC, while the other crashed in a field in Pennsylvania killing all on board. Though it was never proven, that last plane was thought to be on its way to the White House or the Capitol. 

In the days after 9/11, people in New York City came together to console and support each other during this difficult time. They set up impromptu memorials to remember the victims, including some that called for peace and no war. People from other parts of the country, including children and young people, sent cards and gifts, and some came to the city to help out. At the same time, some people were threatened and attacked because other people thought they looked like those who were behind the attacks. Political leaders, including then President George W. Bush, cautioned that 9/11 should not be an excuse for discriminating against anybody. The site where the buildings came down has been known as Ground Zero ever since. It has become a place for people to go and honor and remember those who were killed that day.

Appendix 15b1

September 11, 2001

Guided Highlighted Reading Prompts for Vocabulary
Read the following prompts as students highlight as directed:
In line #3, find and highlight another word for huge. (enormous)

In line #3, find and highlight the word that means fell down. (collapsed)

In line #8, find and highlight the words that mean comfort. (console)

In line #9, find and highlight the word that mean unplanned. (impromptu)

In line #12, find and highlight the word that means bullied. (threatened)

In line #14, find and highlight the word that means warned. (cautioned)

In line #14, find and highlight the words that mean showed prejudice against. (discriminating against)

In line #15, find and highlight the word that means place. (site)

Appendix 15b2
Cloze to Assess Vocabulary Understanding
DIRECTIONS:  In the blank, write the appropriate word or phrase from the list below that is the correct synonym/definition for each of the word or phrase in parentheses. To make sure that the synonym/definition makes sense, read the sentence substituting the synonym/definition for the word or phrase in parentheses.
	· showing prejudice against

	· unplanned

	· huge

	· comfort

	· bullied

	· fell down

	· place

	· warned


Ten years ago on September 11, a group of men took over two planes and flew them into the World Trade Center, a pair of skyscrapers in downtown Manhattan. (New York City)  After several 
(enormous)_____________________ explosions, both buildings (collapsed)___________________, killing many people. On that same day, two additional planes were hijacked by the same group. One was flown into the Pentagon in Washington, DC, while the other crashed in a field in Pennsylvania killing all on board. Though it was never proven, that last plane was thought to be on its way to the White House or the Capitol.

In the days after 9/11, people in New York City came together to (console)______________________ and support each other during this difficult time. They set up (impromptu)_______________________ memorials to remember the victims, including some that called for peace and no war. People from other parts of the country, including children and young people, sent cards and gifts, and some came to 
Appendix 15b3
the city to help out. At the same time, though, some people were (threatened)_____________________ and even attacked because other people thought they looked like those who were behind the attacks. Political leaders, including then President George W. Bush, (cautioned________________________ that 9/11 should not be an excuse for (discriminating against)_______________________________ anybody. The (site)___________________ where the buildings came down has been known as Ground Zero ever since. It has become a place for people to go and honor and remember those who were killed that day.
Appendix 15b4

September 11, 2001

Guided Highlighted Reading Prompts for Summary

Read the following prompts as students highlight as directed using a clean copy of the selection or a different color highlighter:

In line #1, find and highlight the date when two planes were taken over. (September 11)

In line #2, find and highlight the name of two buildings in New York City. (“World Trade Center”)
In line #5, find and highlight two places where other planes were crashed.  (Washington, D.C., Pennsylvania)

In lines #6 - #7, find and highlight two places the planes might have been headed for. (the White House or the Capitol)

In lines #8 and #9, find and highlight what the people of New York City did. (“…came together to console and support each other during this difficult time.”)

In line #13, find and highlight the reason why some people were threatened and attacked. (“…they looked like those who were behind the attacks.”)

In line #16 , find and highlight the reason people go to Ground Zero. (“…honor and remember those who were killed that day.”)

Appendix 15b5

September 11, 2001

Guided Highlighted Reading Prompts for Craft
Read the following prompts as students highlight as directed using a clean copy of the selection or a different color highlighter: 

In line #4, find and highlight the name of the building that describes its shape as having five sides.  (Pentagon)
In line #6, find and highlight the phrase the author chooses to introduce the sentence. (“Though it was never proven….”)

In line #8, find and highlight the words the author chooses to introduce the sentence and identify when this was taking place.  (“In the days after 9/11. . . .”)

In line #12, find and highlight the words the author chooses to introduce the sentence and tell when this was taking place.  (“At the same time. . . .”)
In line #15, find and highlight the words that are capitalized to show their importance. (Ground Zero)
Appendix 15b6

“September 11, 2001”

Close and Critical Viewing—Suggested Response
What does the text say? (Restatement:  Briefly summarize 9/11 Memorial Animations at the literal level.) 

On September 11, 2001, two planes were taken over and flown into the World Trade Center in New York City. Two other planes that may have been headed for the White House or the Capitol were flown into the Pentagon in Washington, D.C. and a field in Pennsylvania. After this, many people in New York City came together to comfort and help each other. Some people chose to threaten and attack other people just because they looked like those who had taken over the planes. Now people go to Ground Zero to remember 9/11.
How does the author say it? (Description:  In other words, what techniques of craft and structure does the author use? What are the genre, format, organization, features, word choice, figures of speech, etc.?)

This passage is informative/explanatory organized by time order (paragraph #1) and cause and effect (paragraph #2). The author uses two introductory phrases to indicate time such as “In the days after 9/11. . . .” and “At the same time. . . ,” and one introductory phrase to point out a difference of opinion “Though it was never proven….” The author also capitalized Ground Zero to emphasize its importance. (Words in boldface refer to author’s craft, structure, and perspective.)
What does the text mean? (Interpretation:  What is the theme or thesis and how do the author’s choice of content, structure, and craft combine to achieve his/her purpose?)

Times of danger or loss bring people together. “In the days after 9/11, people in New York City came together to console and support each other during this difficult time. They set up impromptu memorials to remember the victims, including some that called for peace and no war. People from other parts of the country, including children and young people, sent cards and gifts, and some came to the city to help out.” 

So what? (Evaluation and Integration:  What does the theme or thesis mean in your life and/or in the lives of others—text-to-self, text-to-text, and/or text-to-world?)

Answers will vary but should include at least one of the relationship:  text-to-self, text-to-text, and/or text-to-world.

Appendix 15b7
Lansing 9/11 Memorial 



Lansing’s 911 Memorial in Wentworth Park on the Grand River was dedicated in 2002.

It was designed and built in one month. On its main face is the City of Lansing Seal, followed by a commemorative inscription. On the remaining sides, each has the state seal of one of the 3 states that were part of the attack. The state Trees of those three states - a Flowering Dogwood, Eastern Hemlock, and Sugar Maple - are positioned on the edge of the memorial on the side of their respective state seal (Virginia, Pennsylvania, and New York respectively). The steel is a 10 foot high. Lansing was the 137th of 150 cities to get the steel.

From http://web.archive.org/web/20080829202533/http://911memorials.org/usa/archives/2005/11/24/lansing-911-memorial-in-wentworth-park/ 
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Lansing 9/11 Memorial
Guided Highlighted Reading Prompts for Summary

Read the following prompts as students highlight as directed using a clean copy of the selection or a different color highlighter:

In photograph, find and circle the wreath that is hung at the top of the memorial. 

In the caption under the photograph, find and highlight the year in which the memorial was dedicated. (2002)
In line #1, find and highlight how long it took to design and build the memorial. (“one month”)

In line #2, find and highlight the word that means in memory of. (commemorative)

In line #5, find and highlight which three states are memorialized by their state trees and seals. (“Virginia, Pennsylvania, and New York”)    
In lines #5 - #6, find and highlight the height of the memorial. (“10 foot high.”)

In line #6, find and highlight how many cities received steel from Ground Zero. (150)
Appendix 15c2
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Go to http://makehistory.national911memorial.org/photos/38173
The caption:  

Out of the 1200 pictures photographer Ron Agam took at Ground Zero in New York City on 9/11/2001, he was most affected by this picture of these two firefighters. Lenny Terrell had just emerged from a cloud of dust “like an angel.” Lenny went to fellow firefighter, Leon Maraskaj, and they embraced. The photographer thought to himself, “This is what America is all about—the courage and this feeling of pride and brotherhood.”
Appendix 16 

Optional Classroom Activities for Grade 4

(Adapted from http://www.teachablemoment.org/9-11anniversary.html#3to5

Objectives—Students will:

· Share knowledge, experiences, feelings, and questions about September 11.
· Correct misinformation and increase their understanding.
· Develop their critical thinking and research skills.
Ask the students why September 11 is an important date for our country. Building on what students know (They have done a GHR on these two paragraphs.), explain that ten years ago on September 11, a group of men took over two planes and flew them into the World Trade Center, a pair of skyscrapers in downtown Manhattan. After several enormous explosions, both buildings collapsed, killing almost 3,000 people. On that same day, two additional planes were hijacked by the same group. One was flown into the Pentagon in Washington, DC, killing 125 people, and the other crashed in a field in Pennsylvania killing all on board. Though it was never proven, that last plane was thought to be on its way to the White House or the Capitol. 

In the days after 9/11, people in New York City came together to console and support each other during this difficult time. They set up impromptu memorials to remember the victims, including some that called for peace and no war. People from other parts of the country, including children and young people, sent cards and gifts, and some came to the city to help out. At the same time, though, some people were threatened and even attacked because other people thought they looked like those who were behind the attacks. Political leaders, including then President George W. Bush, cautioned that 9/11 should not be an excuse for discriminating against anybody. The site where the buildings came down has been known as Ground Zero ever since. It has become a place for people to go and honor and remember those who were killed that day. 

Explain that this lesson will focus on September 11. Students will have a chance to share what they know, ask questions, and deepen their understanding of this important event.

Community Agreements
At the beginning of a school year, and whenever you introduce a potentially controversial and emotional topic, it's appropriate to establish "community agreements"--guidelines for creating a safe space for sharing opinions and feelings. It is especially important to do this when discussing 9/11. You may have students in your class who have been deeply affected by 9/11. For instance, they may have family members who were killed on 9/11, have family members who were part of the 9/11 rescue/recovery/cleanup effort (and who may be ill as a result), have family members who are serving in Iraq or Afghanistan or were killed or injured in those wars, or have family members who were targeted after 9/11 because they are Muslim or for some other reason. These students may need special support before and after the tenth anniversary observances. Before doing a lesson on 9/11, you may want to tell your students that anyone who fits into the above categories--or is sensitive about the topic for any reason--should feel free to talk with you privately. You should mention that because some students may have been personally affected by 9/11, it's essential that the class establish and abide by some community agreements. 

Appendix 17a1
Ask the students to reflect for a moment about what they need so that they can participate freely in class and be fully present. Then ask them to share ideas for guidelines they'd like the students in the class to agree to. Chart their ideas. Your list might look something like this:

COMMUNITY AGREEMENTS  
· One person speaks at a time.   
· Say no put-downs, verbal or nonverbal. 
· Listen respectfully.
· Agree to disagree.
· Speak from your own experience; avoid sweeping generalizations about groups of people.
· Use I-statements, not you-statements.
Once you've completed your list, take each item in turn and ask the students to raise their hands if they're willing to agree to it. If some students balk at any of the proposed agreements, discuss it and try to come to agreement. Post the agreements and remind students of them each time you meet. You can add additional agreements as needed throughout the year.

Remembering September 11
Show the class a photo from a newspaper or a short video clip depicting some aspect of the remembrance ceremonies that took place on September 11, 2011. Explain that on September 11, 2011, the tenth anniversary of the attacks, there were special ceremonies to remember those who died and honor those who did what they could to help. Did any of the students watch any of the ceremonies on television? Did any hear adults talking about September 11 or have conversations with their parents about it? (Students will watch a video of the 9/11 Memorial.) 

Appendix 17a2

Guided Highlighted Viewing for Summary:  9/11 Memorial Animations, Student

DIRECTIONS:  Have students watch the 9/11 Memorial Video. (1:34 minutes long) Then provide them with student copies of the GHV for summary and have them read the prompts. Finally, have students watch the video a number of times again, filling in the blanks on the GHV sheet. After viewing the video http://www.911memorial.org/animations  write the word or words that fit into the blank in each prompt.

1. The color you see first is ______________________.

2. The black is really _________________________ with boats.

3. Next, you see what appears to be an ___________________________surrounded by water.

4. The sky is _____________with___________________.

5. The video zooms in on a city that looks like New York City showing many differently shaped
________________________________.  
6. Then the camera zooms out and then in again on two tree-lined square ______________with a building between them.
7. Each pool contains another square________________.
8. Again, the camera zooms out and then in again to reveal that each pool consists of __________ pools, one within the other.
9. Each pool has _____________________ on all four sides.
10. The pools must be ____________________as the people walking around the pool look very small.
11. There seem to be _____________________________ around the outside of the pool.
Appendix 17b1

Guided Highlighted Viewing for Summary:  9/11 Memorial Animations, Teacher

DIRECTIONS:  Have students watch the 9/11 Memorial Video. (1:34 minutes long) Then provide them with student copies of the GHV for summary and have them read the prompts. Finally, have students watch the video a number of times again, filling in the blanks on the GHV sheet. After viewing the video http://www.911memorial.org/animations  write the word or words that fit into the blank in each prompt.

1. The color you see first is black.

2. The black is really water with boats.

3. Next, you see what appears to be an island surrounded by water.

4. The sky is blue with clouds.

5. The video zooms in on a city that looks like New York City showing many differently shaped skyscrapers.
6. Then the camera zooms out and then in again on two tree-lined square pools with a building between them.
7. Each pool contains another square pool.
8. Again, the camera zooms out and then in again to reveal that each pool consists of three pools, one within the other.
9. Each pool has waterfalls on all four sides.
10. The pools must be large as the people walking around the pool look very small.
11. There seem to be names around the outside of the pool.
Appendix 17b2
Guided Highlighted Viewing for Craft:  9/11 Memorial Animations, Student
Videographers use a number of techniques such as zooming in and out, panning, and perspective to make the viewer notice specific things in the video.

DIRECTIONS:  Have students watch the 9/11 Memorial Video. (1:34 minutes long) Then provide them with student copies of the GHV for summary and have them read the prompts. Finally, have students watch the video a number of times again, filling in the blanks on the GHV sheet. After viewing the video http://www.911memorial.org/animations  write the word or words that fit into the blank in each prompt.

1. The creators of the video began with the color _______________ to make the reader anticipate what the first view would be.
2. The videographers chose to have no _______________probably so viewers would concentrate on what they were seeing, not hearing. 

3. The video makes use of reflections to make the video more ___________________________.

4. The videographers use zoom-ins and zoom-outs to make sure ____________________ focus on certain things.

5. The videographers use perspective to show viewers that the memorial pools are large in 

comparison with the _________________________ who are walking around.
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Guided Highlighted Viewing for Craft:  9/11 Memorial Animations, Teacher
Videographers use a number of techniques such as zooming in and out, panning, and perspective to make the viewer notice specific things in the video.

DIRECTIONS:  Have students watch the 9/11 Memorial Video. (1:34 minutes long) Then provide them with student copies of the GHV for summary and have them read the prompts. Finally, have students watch the video a number of times again, filling in the blanks on the GHV sheet. After viewing the video http://www.911memorial.org/animations  write the word or words that fit into the blank in each prompt.

1. The creators of the video began with the color black to allow the reader to anticipate what the first view would be.
2. The videographers chose to have no sound probably so viewers would concentrate on what they were seeing, not hearing. 

3. The video makes use of reflections to make the video more interesting/beautiful/________.

4. The videographers use zoom-ins and zoom-outs to make sure viewers focus on certain things.

5. The videographers use perspective to show viewers that the memorial pools are large in comparison with the people who are walking around.

Appendix 17b4

9/11 Memorial Animations
Close and Critical Viewing—Suggested Response
What does the text say? (Restatement:  Briefly summarize 9/11 Memorial Animations at the literal level.) How does the author say it? (Description:  In other words, what techniques of craft and structure does the author use? What are the genre, format, organization, features, word choice, figures of speech, etc.?)
First, we see black, and then we realize that it is water with boats and bridges to what appears to be an island. The sky is blue with puffy clouds. The video zooms in on a city that looks like New York City, showing many different shaped skyscrapers. Then the camera zooms out and then in again on two tree-lined square pools with a building between them; each pool contains another square pool. Again, the camera zooms out and then in again to reveal that each pool consists of three pools, one within the other, with waterfalls on all four sides of each of the three pools. The pools must be large, as the people walking around the pool look very small. Finally, the camera pans over the building in the middle to zoom even closer in on what seems to be names around the outside of the pool.
What does the text mean? (Interpretation:  What is the theme or thesis and how do the author’s choice of content, structure, and craft combine to achieve his/her purpose?)

Cultures choose to memorialize heroes and those who have died with memorials of different kinds. This memorial seems like it would be a quiet place to come and remember people. The quiet and the calmness of the place contrasts with the destruction that happened there.  

So what? (Evaluation and Integration:  What does the theme or thesis mean in your life and/or in the lives of others—text-to-self, text-to-text, and/or text-to-world?)

Answers will vary but should include at least one of the relationship:  text-to-self, text-to-text, and/or text-to-world.

Appendix 17b5
Guided Highlighted Viewing for Summary:  Sadako Sasaki Memorial Peace Park, Japan Student

DIRECTIONS:  Have students view the three photographs of the Sadako Peace Park Memorial. Then provide them with student copies of the GHV for summary and have them read the prompts. Finally, have students view the photographs a number of times again, filling in the blanks on the GHV Summary sheet.

Photograph #1:  http://www.molon.de/galleries/Japan/Hiroshima/Peace/img.php?pic=11 (dome with statue of Sadako)
1. Sadako is holding the outline of a __________________________________.

2. Around the base of the dome are _______________ glass or plastic and metal containers.
3. From the color of some of the trees the viewer can tell that it is probably ________________.

Photograph #2:  http://www.molon.de/galleries/Japan/Hiroshima/Peace/img.php?pic=15 (close-up of statue) 

4. The second photograph is a ________________________view of Sadako statue.
5. Sadako is stretching out her ___________________to hold the metal outline of the crane.

6. The sky is ________________with clouds.

Photograph #3:  http://www.molon.de/galleries/Japan/Hiroshima/Peace/img.php?pic=19 (close-up of display boxes with strings of paper cranes and peace posters made with paper cranes)

7. On the posters the word that is repeated twice in English is ______________________.

8. The posters are in the languages _____________________and ________________________.

9. The viewer can judge, by the size in relation to the display boxes in the photo, that the man could 

be _____________________feet tall.

Appendix 17c1
Guided Highlighted Viewing for Summary:  Sadako Sasaki Memorial Peace Park, Japan Teacher
DIRECTIONS:  Have students view the three photographs of the Sadako Peace Park Memorial. Then provide them with student copies of the GHV for summary and have them read the prompts. Finally, have students view the photographs a number of times again, filling in the blanks on the GHV Summary sheet.

Photograph #1:  http://www.molon.de/galleries/Japan/Hiroshima/Peace/img.php?pic=11 (dome with statue of Sadako)
10. Sadako is holding the outline of a paper crane.

11. Around the base of the dome are nine glass or plastic and metal containers.
12. From the color of some of the trees the viewer can tell that it is probably fall or autumn.
Photograph #2:  http://www.molon.de/galleries/Japan/Hiroshima/Peace/img.php?pic=15 (close-up of statue) 

13. The second photograph is a close-up view of Sadako statue.
14. Sadako is stretching out her arms to hold the metal outline of the crane.

15. The sky is blue with clouds.

Photograph #3:  http://www.molon.de/galleries/Japan/Hiroshima/Peace/img.php?pic=19 (close-up of display boxes with strings of paper cranes and peace posters made with paper cranes)

16. On the posters the word that is repeated twice in English is Peace.

17. The posters are in the languages English and Japanese.
18. The viewer can judge by the size of the man in relation to the display boxes in the photo could be five to six feet tall.

Appendix 17c2
Explanatory Writing Organized by Description and Comparison and Contrast
Explanatory writing answers questions about what and how. The aim of description is to make the reader “see” what the writer is describing.  

You have viewed a video of the 9/11 Memorial in New York City and viewed pictures of the Sadako Sasaki Memorial in Peace Park in Japan. You will now describe both memorials so that your readers will be able to “see” what you saw.


Think about the following as you plan, write, and revise:

· Introduce your piece by giving a brief description of each of the memorials—9/11 and Sadako. 
· What details will you give to describe the memorials?

· What details will you give to describe each memorial so your reader will be able to see what you saw?

· How will you end your writing to tie everything together?  

Use the checklist that follows to help you in plan, write, and revise your response.

1. Have I clearly introduced my topic?

2. Have I organized my information using description?

3. Have I used details and examples to develop my topic?

4. Have I used words specific to my topic to help my reader understand.

5. Have I written a clear and interesting conclusion?

6. Have I checked my spelling, grammar, and handwriting to make sure my readers will be able to understand my writing?

Use the back of this page for writing down and organizing your ideas.
Appendix 18a1
Writing an Explanation through Description and Comparison and Contrast
	Introduction:  Introduce your piece by giving a brief description of each of the memorials—9/11 and Sadako.


	Development:  Support your main idea with relevant evidence, facts, definitions, concrete details, quotations, information, and examples.

· Give concrete details to describe each memorial so your readers will be able to see what you saw.
· Describe in detail how the memorials are the same.

· Describe in detail how the memorials are the different.



	Conclusion:  End by summarizing the similarities and differences.  



	Revising/Proofreading:

· Reread your writing to see if you have explained things in order and by giving related details and examples.

· Check to make sure you have linked ideas with words such as another, for example, also, especially.
· Check to make sure you have used precise language and domain-specific vocabulary to explain your main idea.

· Check and correct your spelling, punctuation, and capitalization to make sure your reader will understand your explanation.
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Remember the steps in the writing process:
Brainstorming:  Brainstorming is thinking about the topic or theme of the writing.  Brainstorming is asking questions like:  

· What details will I give to describe each memorial so my reader will be able to see what I saw?  

· How should I organize my writing? I should use description as my main organizer. I will need one paragraph for my introduction, at least one paragraph to descried each of the memorials, and one concluding paragraph. 

Drafting:  Drafting is getting ideas down on paper, trying to organize as the writer is drafting.  Drafting is asking questions like:  

· How will I start my writing to get my reader to want to read it?  
· What details and examples should I write to help my reader “see” what I saw?  
· How shall I end my writing?
Revising:  Revising, the real work of writing, begins when the writer makes sure that the writing has everything it should have, that it will appeal to the reader (audience) and tell or prove what it is supposed to (accomplish the purpose).  Revising is asking questions like:  

· Will my reader (audience) know what my point (purpose) is?  
· Is my point or central idea clear and connected to the theme or topic?  

· Have I given important and relevant details or examples to support my description?  

· Is my writing well-organized with a beginning that makes my audience want to read on, a middle that helps my reader “see” my description, and an end that satisfies my audience?  

· Have I used interesting words and a variety of sentence lengths and types to engage my reader?

Proofreading and Editing:  Proofreading and editing mean making sure that the audience can read and understand the words and the point.  Proofreading and editing involve asking questions such as: 

· Have I checked and corrected my spelling, punctuation, and capitalization to help my audience understand what I have written?  

· Have I read my work to a friend or myself to make sure it sounds good?

· Have I looked my writing over to make sure that it is neat and it invites my audience to read it?

Appendix 18b
Peer Editing Questions
· Is the central idea or point of the writing clear?
· Is the central idea or point supported by important and relevant evidence, visual details, and examples?
· Does the writing begin with an engaging lead, continue with a middle that supports and develops the point, and an end that summarizes this point and the support?
· Does the writer use linking words, precise descriptive words, domain specific vocabulary, and different sentence lengths and types?
· Has the writer checked his/her spelling, grammar, and handwriting to make sure readers will be able to understand the writing? 
· What do I, as the listener, think is good about the writing?
· Do I have any questions and/or suggestions for the writer?
Appendix 19a

Explanatory Prompt

My Definition of Courage

Think about your own definition of courage:

· Write your own definition of courage. Explain how your ideas about courage have changed because of what you have read, listened to, and viewed during this unit. Use examples from the unit and from your life as evidence to support your definition of courage. 

OR

· You may choose one of the definitions below and explain why it describes your feelings about courage. Explain how your ideas about courage have changed because of what you have read, listened to, and viewed during this unit. Use examples from the unit and from your life as evidence to support your definition of courage.

· Courage is not the absence of fear, but rather the judgment that something else is more important than fear. –Ambrose Redmoon
· Courage is not living without fear. Courage is being scared to death and doing the right thing anyway. –Chae Richardson
· True courage is keeping everything together when everyone expects you to fall apart. –Unknown
Appendix 20
Modified I-Search Report 

	Quick write:  In the space provided, write for 2-3 minutes on what you know about your topic/term.

Topic:  Sadako Sasaki


	Formulating Research Questions:   In the space provided, write three clarifying questions relating to your main research question:

“Since Sadako and the Thousand Paper Cranes is a biography, how closely does the book mirror her real life?”


	“I-Plan” Statement:  Write an “I-Plan” statement that indicates what you plan to do to find answers to your questions.




Appendix 21a

My Topic:  ________________________Name:  ______________________
	Research question I am answering:  

“Since Sadako and the Thousand Paper Cranes is a biography, how closely does the book mirror her real life?


	Reference source where I found my answer:



	What I learned:



	Connections (text-text; text-world; text-self):
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Writing Prompt





Explain how a person you admire has shown courage in a difficult or dangerous situation.
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Adult Red-crowned Cranes (Grus japonensis) are snow white with black necks and tails and a patch of red skin on the crown. This patch of skin becomes brighter red when the crane becomes angry or excited. The Japanese crane is among the most majestic of all cranes, standing nearly 5 feet tall with a 5-foot wing span. Their habitats are marshes, riverbanks, rice fields, and other wet areas. The cranes eat small amphibians, insects, and plants that grow in marshes and swamps.








� HYPERLINK "http://en.wikipedia.org/wiki/File:Mandschurenkranich_2009_k1.JPG" ���
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Writing Prompt


Describe both the 9/11 Memorial in New York City and the Sadako Sasaki Memorial in Peace Park in Japan.





Explain how a person you admire has shown courage in a difficult or dangerous situation.
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