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Disposition, Theme, and Unit Essential Questions

Disposition:  Persistent Pursuit

Theme:  Persistence and desire prevail in the face of opposition.
Unit Essential Questions

· How do I find my own purpose?

· How do I use motivation to succeed?

· How do I face challenges?

· How do I pursue a solution to a problem?

· How do I collaborate to achieve goals? 

· How do I handle internal and external conflict?

· How do I identify and realize my dreams?
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Name_______________________

Frayer’s Model
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Inspirational Stories Remind Us to Never Give Up
By Jack Canfield and Mark Hansen

Henry Ford failed and went broke five times before he finally succeeded.

Beethoven handled the violin awkwardly and preferred playing his own compositions instead of improving his technique. His teacher called him hopeless as a composer.

Colonel Sanders had the construction of a new road put him out of business in 1967. He went to over 1,000 places trying to sell his chicken recipe before he found a buyer interested in his 11 herbs and spices. Seven years later, at the age of 75, Colonel Sanders sold his fried chicken company for a finger-lickin' $15 million!

Walt Disney was fired by a newspaper editor for lack of ideas. Disney also went bankrupt several times before he built Disneyland.

Charles Darwin, father of the theory of evolution, gave up a medical career and was told by his father, “You care for nothing but shooting, dogs, and rat catching.” In his autobiography, Darwin wrote, “I was considered by my father, a very ordinary boy, rather below the common standard in intellect.

Albert Einstein did not speak until he was four years old and didn’t read until he was seven. His teacher described him as “mentally slow, unsociable and adrift forever in his foolish dreams.” He was expelled and refused admittance to Zurich Polytechnic School. The University of Bern turned down his Ph.D. dissertation as being irrelevant and fanciful.

The movie Star Wars was rejected by every movie studio in Hollywood before 20th-Century Fox finally produced it. It went on to be one of the largest grossing movies in film history.

Louis Pasteur was only a mediocre pupil in undergraduate studies and ranked 15th out of 22 in chemistry.

When NFL running back Herschel Walker was in junior high school, he wanted to play football, but the coach told him he was too small. He advised young Herschel to go out for track instead. Never one to give up, he ignored the coach's advice and began an intensive training program to build himself up. Only a few years later, Herschel Walker won the Heisman trophy.

When General Douglas MacArthur applied for admission to West Point, he was turned down, not once but twice. But he tried a third time, was accepted and marched into the history books.

After Fred Astaire’s first screen test, the memo from the testing director of MGM, dated 1933, said, “Can’t act! Slightly bald! Can dance a little!” Astaire kept that memo over the fireplace in his Beverly Hills home.

The father of the sculptor Rodin [The Thinker Statue] said, “I have an idiot for a son.” Described as the worst pupil in the school, Rodin failed three times to secure admittance to the school of art. His uncle called him uneducable.

Babe Ruth, considered by sports historians to be the greatest athlete of all time and famous for setting the home run record, also holds the record for strikeouts.
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Eighteen publishers turned down Richard Bach’s Jonathan Livingston Seagull, before Macmillan finally published it in 1970. By 1975 it had sold more than seven million copies in the U.S. alone.

Margaret Mitchell's classic Gone with the Wind was turned down by more than twenty-five publishers.

Richard Hooker worked for seven years on his humorous war novel, M*A*S*H, only to have it rejected by 21 publishers before Morrow decided to publish it. It became a runaway bestseller, spawning a blockbusting movie and highly successful television series.

When the first Chicken Soup for the Soul book was completed, it was turned down by thirty-three publishers in New York and another ninety at the American Booksellers Association convention in Anaheim, California, before Health Communications, Inc., finally agreed to publish it. The major New York publishers said, "It is too nicey-nice" and "Nobody wants to read a book of short little stories." Since that time more than 8 million copies of the original Chicken Soup for the Soul book have been sold. The series, which has grown to thirty-two titles, in thirty-one languages, has sold more than 53 million copies.

In 1954, Jimmy Denny, manager of the Grand Ole Opry, fired Elvis Presley after one performance. He told Presley, “You ain’t goin’ nowhere… son. You ought to go back to drivin’ a truck.” Elvis Presley went on to become the most popular singer in America.

Dr. Seuss' first children's book, And to Think That I Saw it on Mulberry Street, was rejected by twenty-seven publishers. The twenty-eighth publisher, Vanguard press, sold six million copies of the book.

Never give up believing in yourself!!!
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Quick Write Procedure
What is it?

Quick writes are most often used to develop fluency.  In quick writes, students write rapidly and without stopping in response to literature and for other types of impromptu writing.  Quick writes, provide students with a means of quickly representing their thinking.  Rather than being concerned with correct spelling, punctuation, and word usage, the student is more interested in simply responding to the prompt in a personal way.  Students reflect on what they know about a topic, ramble on paper, generate words and ideas, and make connections among the ideas.  Young children often do quick writes in which they draw pictures and add labels.  Some students do a mixture of writing and drawing.

Students do quick writes for a variety of purposes:

· Learning logs:


Immediately following a particular lesson, engaging activity, or discussion, pause and allow students to reflect in their learning logs or journals.  Share responses.

· Constructed response to literature:



--to activate prior knowledge



--to reflect on a theme of a story and how it relates to them personally



--to describe a favorite character

· Reflections on new learning:



--students write an explanation of what something means 



--to define or explain a word on the word wall

How to do a quick write

1. The teacher selects a purpose for the students.  This prompt should be tied to a content area and elicit a personal response from the student.
2. After listening to the prompt, the student is instructed to write a response by jotting down whatever comes to mind.  The time limit should be no longer than 5-10 minutes in length.  When students are first doing quick writes, start with 2 minutes of writing and increase the time gradually.  Students write until instructed to stop. They are allowed to only finish their thought when “time” is called.
3. Quick writes may be used several times in a day.  They may provide a “nugget” for a more extended piece of writing.
4. When it is time to share, students read their writing to a small group of four or five students.  Volunteers could also share with the whole group.
Lesson 1 Quick Write Prompt:
Describe a time when you used persistence to make your life/world better.
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Genre: Biography
Biography

Definitions:

· “A biography is an account of a person’s life written by someone else.” (Kathleen Buss and Lee Karnowski.  Reading and Writing Literary Genres, IRA, 2000)
· A biography is “…a written account of a person’s life that focuses on character and career or achievements.” (Margaret E. Mooney.  Text Forms and Features, Richard C. Owen, 2001)
Purpose:

· To tell about a person’s life, highlighting achievements

· To make sure that people’s view of the person is accurate

· To make the person well known

· To show the person’s influence on people and events (in history)

Form and Features:

· A biography gives an accurate history of a person’s life or part of his or her life and accurately shows the time and place in which he or she lived.

· Details may include family background, childhood experiences, education, personality, comments by others (favorable or not), and contributions or influences on people and events.

· Biographies are well researched from sources like diaries, newspapers, documents, letters, etc.

· Biographies often include quotes, anecdotes, and comments from other people.

· Biographies are usually organized sequentially and told in the third person.

· Illustrations are usually photographs.

· Chapters often have descriptive titles not just numbers.

(adapted from Mooney, Text Forms and Features, Owen, 2001)
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Thematic T-Chart

   Character quote and page #



  Give a brief description of how this relates to our           

                                                                                      theme of persistence.
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Highlighted Reading for Middle and High School

 By Elaine Weber
Purpose:


Engage students in print


Develop fluent scanning


Highlight most important information


Prepare text for substantive conversation

Materials:


A copy of the text


A highlighter pen

Planning:

1. Select an article or piece of text that is accessible to all the students.

2. Identify the vocabulary that needs to be taught in advance.

3. Determine a context for the information that could frame it for the students’ prior knowledge.

4. Consider what kind of discussion you want to come out of the reading of the text.

5. Select the appropriate information to be highlighted based on the goal for the discussion.

6. Map out the text paragraph by paragraph with prompts to highlight the information.

Procedure:

· Build the context for the reading by activating prior knowledge.  Have students find the vocabulary in the text and highlight it as you give the definition.

· Move the students scanning through the text by telling them what to highlight.


(Like finding Waldo.)

Summary Activities:

· Create a Three-sentence pyramid summary.
· Circle the most important word or phrase in the text.

· Underline the most important things told about this word or phrase.

· Write a summary statement. Write two to three supporting sentences.

· Write a summary in one-syllable words. 
· Working in a group of three or four students, write a summary of the article in one-syllable words. The only difference between the last two is the size of the group?
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WILMA MANKILLER Biography

Born: November 18, 1945
Tahlequah, Oklahoma
Native American community activist, tribal chief, and tribal legislator
(Paragraph #1)

Wilma Mankiller was the first woman elected principal chief of the Cherokee Nation. She works to improve the lives of Native Americans by helping them receive better education and health care and urges them to preserve and take pride in their traditions.

(Paragraph #2)

Early Life

Wilma Mankiller was born in Tahlequah, Oklahoma, the capital of the Cherokee Nation, on November 18, 1945. Her father was Charlie Mankiller, a Cherokee, and her mother was Irene Mankiller, who was of Dutch-Irish ancestry. Wilma has four sisters and six brothers. Her great-grandfather was one of the more than sixteen thousand Native Americans and African slaves who were ordered by President Andrew Jackson (1767–1845) to walk from their former homes in the Southeast to new “Indian territory” in Oklahoma in the 1830s. The harsh weather, hunger, disease, and abuse from U.S. soldiers that the walkers experienced on what came to be called the Trail of Tears led to the deaths of at least four thousand of them.

(Paragraph #3)

The Mankillers were very poor in Oklahoma. Charlie Mankiller thought he could make a better life for them in California and accepted a government offer to relocate. However, promises that were made to the family were not kept, money did not arrive, and there was often no employment available, so their life did not improve after their arrival in San Francisco. The children were also homesick. As Mankiller recalled in her autobiography, called Mankiller: A Chief and Her People, “I experienced my own Trail of Tears when I was a young girl. No one pointed a gun at me or at members of my family. No show of force was used. It was not necessary. Nevertheless, the United States government, through the Bureau of Indian Affairs, was again trying to settle the ‘Indian problem’ by removal. I learned through this ordeal about the fear and anguish that occur when you give up your home, your community, and everything you have ever known to move far away to a strange place. I cried for days, not unlike the children who had stumbled down the Trail of Tears so many years before. I wept tears … tears from my history, from my tribe’s past. They were Cherokee tears.” 

(Paragraph #4)

Political Awakening
Mankiller finished high school and took a job as a clerk. She met and married Hector Hugo Olaya de Bardi in 1963, and they had two daughters. Wilma settled into the role of wife and mother. This was a time when there were many political and social movements taking place across America. In 1969 
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her life was changed. San Francisco State student and Mohawk Richard Oakes (1942–1972), along with other Native Americans of different tribes, occupied an abandoned prison on Alcatraz Island in the San Francisco Bay to call attention to the mistreatment of Native Americans by the U.S. government. The invasion was seen as a historic event by many Native American people, Mankiller included. “When Alcatraz occurred, I became aware of what needed to be done to let the rest of the world know that Indians had rights, too. Alcatraz articulated [expressed] my own feelings about being an Indian,” Mankiller stated in her autobiography. She began a commitment to serve the Native American people to the best of her ability in the area of law and legal defense.

(Paragraph #5)

In addition to wanting to help her people, Mankiller began to desire independence, and she began taking courses at a community college and later at San Francisco State. This caused a conflict with her marriage. “Once I began to become more independent, more active with school and in the community, it became increasingly difficult to keep my marriage together. Before that, Hugo had viewed me as someone he had rescued from a very bad life,” she noted in her autobiography. In 1974 she was divorced and became a single head of the household.

(Paragraph #6)

Personal Tragedies and Health Problems

In 1971 Mankiller’s father died from a kidney disease in San Francisco, which she said “tore through my spirit like a blade of lightning.” The family took Charlie Mankiller home to Oklahoma for burial, and then Wilma Mankiller returned to California. It was not long before she too had kidney problems, inherited from her father. Her early kidney problems could be treated, though eventually she had to have a transplant. Her brother Donald became her “hero” by donating one of his kidneys so that she could live.

(Paragraph #7)

In 1976 Mankiller returned to Oklahoma for good. She found a job as a community coordinator in the Cherokee tribal headquarters and enrolled in graduate courses at the University of Arkansas in Fayetteville. This required her to drive a long distance every day. She was returning home one morning in 1979 when a car approached her on a blind curve and, out of nowhere, another car attempted to pass it. She swerved to miss the approaching car but failed. The vehicles collided almost head-on. Mankiller was seriously injured, and many thought she would not survive. The driver of the other automobile did not. It turned out to be Sherry Morris, Mankiller’s best friend. Mankiller had to overcome both her physical injuries and the guilt she experienced after the accident. Then in 1980 she came down with myasthenia gravis, a muscle disease. Again her life was threatened, but her will to live and her determination to heal her body with the power of her mind prevailed.
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(Paragraph #8)

Becomes Principal Chief

In 1983 Ross Swimmer (1943–), then principal chief of the Cherokee Nation of Oklahoma, asked Mankiller to be his deputy chief in the election. While campaigning she was surprised by the criticism she received—not for her stand on any particular issue, but simply because she was a woman. Swimmer and Mankiller won the election and took office in August. On December 5, 1985, Swimmer was nominated to head the Bureau of Indian Affairs in Washington, D.C. Mankiller was sworn in to replace him as principal chief of the Cherokee Nation. She focused on education and health care, overseeing the construction of new schools, job-training centers, and health clinics.

(Paragraph #9)

Mankiller overcame many tragedies to become a guiding power for the Cherokee people of Oklahoma and a symbol of achievement for women everywhere. Throughout her life, Mankiller has managed to not complain about how bad things were for herself, for her people, and for Native Americans in general. She instead has worked to help make life better. Although she declined to seek another term as principal chief in 1995 for health reasons, she remains in the public eye, writing and giving lectures across the country. She has stressed that if all the Native Americans who were eligible to vote actually did so, officials elected with those votes would be forced to address the problems of Native Americans. She also has called for an end to the increasing problem of violence against women. Mankiller was inducted into the Women’s Hall of Fame in New York City in 1994 and was given a Presidential Medal of Freedom by then-president Bill Clinton (1946–) in 1998.
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Wilma Mankiller Biography

Highlighted Reading

Paragraph #1
Who is Wilma Mankiller? 
What does she work to do?

Paragraph #2

Where was Wilma Mankiller born?

Who was her great-grandfather?

What was the Trail of Tears?

Paragraph #3

Why did Charlie move his family to California?

What was California like for Wilma’s family?

What did Wilma learn from her experience in California?

Paragraph #4

What did Wilma do after finishing high school?

What changed Wilma’s life in 1969?

What did this event make her aware of?

What was Wilma committed to do?

Paragraph #5

What did Wilma begin to desire?

What problems arose because of her desire?

What she do in 1974?

Paragraph #6 

What tragedy did Wilma experience in 1971?

What medical condition did she inherit?

How was her medical condition corrected?

Paragraph #7

What did she do in 1976?

What tragedy did she experience in 1979?

What happened to her in 1980?

What ultimately helped Wilma heal her body?

Paragraph #8

What opportunity was Wilma given in 1983?

While campaigning, what surprised Wilma?

What position did Wilma receive in 1985?

Paragraph #9

What is Wilma a symbol of?

What great thing did Wilma manage to do in her life?

What does Wilma do now?

What honors did Wilma Mankiller receive in 1994 and 1998?
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Wilma Mankiller Biography- Answer Key
Highlighted Reading

Paragraph #1
Who was Wilma Mankiller?

She was the first woman elected principal chief of the Cherokee Nation.

What does she work to do?

She works to improve the lives of Native Americans by helping them receive better education and health care and urges them to preserve and take pride in their traditions.

Paragraph #2
Where was Wilma Mankiller born?

She was born in Tahlequah, Oklahoma, the capital of the Cherokee Nation.

Who was her great-grandfather?

He was one of the more than sixteen thousand Native American and African Slaves who were ordered by President Andrew Jackson to walk from their former homes in the Southeast to new “Indian Territory” in Oklahoma in the 1830s.

What was the Trail of Tears?

It was the walk of the of the Native Americans and African slaves in which they experienced harsh weather, hunger, disease, and abuse from U.S. soldiers that led to the deaths of at least four thousand of the people on the journey.

Paragraph #3
Why did Charlie move his family to California?

He thought he could make a better life for them in California by accepting a government offer to relocate.

What was California like for Wilma’s family?

Promises were not kept, money did not arrive, there was no employment, their life did not improve, and the children were homesick.

What did Wilma learn from her experience in California?

She learned about the fear and anguish that occur when you give up your home, your community, and everything you have ever known to move far away to a strange place.

Paragraph #4
What did Wilma do after finishing high school?                                                                            

She took a job as a clerk, met and married Hector Hugo Olaya de Bardi, and eventually had two daughters.

What changed Wilma’s life in 1969?

A San Francisco State student and Mohawk Richard Oakes, along with other Native Americans of different tribes, occupied an abandoned prison on Alcatraz Island in the San Francisco Bay to call attention to the mistreatment of Native Americans by the U.S. government.

What did this event make her aware of?

This made her aware of what needed to be done to let the rest of the world know that Indians had rights too.

What was Wilma committed to do?

She was committed to serving the Native American people to the best of her ability in the area of law and legal defense.
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Paragraph #5
What did Wilma begin to desire?                                                                                         
She began to desire independence, and she began taking courses at a community college and later at San Francisco State.

What problems arose because of her desire?

This caused a conflict with her marriage.

What she do in 1974?

She was divorced and became a single head of a household.

Paragraph #6 

What tragedy did Wilma experience in 1971?

Her father died from a kidney disease.

What medical condition did she inherit?

She inherited kidney problems from her father.

How was her medical condition corrected?

Her brother, Donald, donated one of his kidneys so she could live.

Paragraph #7
What did she do in 1976?

She returned to Oklahoma for good.

What tragedy did she experience in 1979?

She got in a terrible car accident in which she was terribly injured and her best friend, who was driving the other car, was killed.

What happened to her in 1980?

She came down with myasthenia gravis, a muscle disease.

What ultimately helped Wilma heal her body?

Her will to live and her determination helped Wilma live.

Paragraph #8
What opportunity was Wilma given in 1983?

Ross Swimmer asked Wilma Mankiller to be his deputy chief in the election.

While campaigning, what surprised Wilma?

She was surprised by the criticism she received for being a woman.

What position did Wilma receive in 1985?

She was sworn in to replace Ross Swimmer as principal chief of the Cherokee Nation.

Paragraph #9
What is Wilma a symbol of?

She is a symbol of achievement for women everywhere.

What great thing did Wilma manage to do in her life?

She managed not to complain about how bad things were for herself, for her people, and for Native Americans in general.

What does Wilma do now?

She writes and gives lectures across the country.

What honors did Wilma Mankiller receive in 1994 and 1998?

In 1994 she was inducted into the Women’s Hall of Fame in New York City and in 1998 she was given the Presidential Medal of Freedom by then president Bill Clinton.
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Getting the Most from Discussions and Presentations

	Group Discussion Guidelines

· Be attentive and civil.

· Gain the floor politely.

· Pose appropriate questions.

· Tolerate lack of consensus.
	How to get the most out of listening…

· Monitor message for clarity and understanding.

· Ask relevant questions.

· Provide verbal and nonverbal feedback.

· Notice cues such as change of pace and emphasis that indicate a new point is about to be made.

· Take notes to organize essential information.



	How to be a good team member… 

· Fulfill roles and responsibilities.

· Pose relevant questions.

· Give and follow instructions.

· Acknowledge and build on ideas of others.

· Offer dissent courteously.


	What to do in discussions…

· Pose questions.

· Listen to others.

· Contribute ideas. 

· Reflect on and revise initial responses.
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What is Close and Critical Reading?

Close and critical reading is the ability to comprehend information, analyze how it is presented, determine the purpose and perspective of the author, establish what it means, and apply it to your  life.  









Dr. Elaine Weber

The following four questions are used to move students from comprehending the information to the final application to their own lives. These four steps or modes of analysis are reflected in four types of reading and discussion: 

· What a text says    – restatement 

· What a text does    – description 

· What a text means – interpretation

· What does a text mean to me (So what?) – application 

You can distinguish each mode of analysis by the subject matter of the discussion:

· What a text says – restatement – talks about the same topic as the original        (summary or restatement)
· What a text does – description – discusses aspects of the discussion itself   (choices of content, language, and structure)
· What a text means – interpretation — analyzes the text and asserts a meaning for the text as a whole                                                                                                                      (putting the message in a larger context and determine theme)
· So what does it mean to me – application of the text to my life                                    (finding the relevance of the bigger meaning/theme to my life) 

The Tools of Critical Reading: analysis and inference. 

1. What to look for (analysis) - involves recognizing those aspects of a discussion that control the meaning

2. How to think about what you find (inference) - involves the processes of inference, the interpretation of data from within the text.
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7.2 Close and Critical Reading-- Persistent Pursuits--“Wilma Mankiller Biography”—Student 

Theme:  Persistence and desire prevail in the face of opposition.
What does the text say? (Briefly summarize the excerpt from “Wilma Mankiller Biography” at the literal level.)

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)

What does the text mean? (What message/theme/concept is the author trying to get across?)

So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
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7.2 Close and Critical Reading-- Persistent Pursuits--“Wilma Mankiller Biography”—Teacher 

Theme:  Persistence and desire prevail in the face of opposition.
What does the text say? (Briefly summarize the article at the literal level.) The article describes the life, adversities, and accomplishments of Wilma Mankiller. Wilma was a Native American activist, tribal chief, and tribal legislator. She was born in 1945 in Tahlequah, Oklahoma. Her father was a Cherokee and her mother of European ancestry. Wilma’s great-grandfather was a walker on the Trail of Tears. She spent her earlier years in Oklahoma and California. After high school, Wilma took a job as a clerk, married, and had two daughters. In 1969 the political and social movements in the U.S., changed her life.  The incident at Alcatraz Island drew attention to Wilma and other Native Americans’ mistreatment by the government. Wilma became committed to serving Native Americans in the area of law and legal defense. Her pursuit of independence caused problems in her marriage, and she divorced in 1974. Wilma’s also experienced health problems and the death of a close friend.  Her accomplishments included Chief of the Cherokee Nation, Women’s Hall of Fame, and Presidential Medal of Freedom by President Bill Clinton.

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?) The article is an informational article; the genre is biography.   The title of the article is similar to an encyclopedia entry; it introduces the subject: Wilma Mankiller Biography.  It is followed by the date of her birth, “November 18, 1945,” and the place of her birth, “Tahlequah, Oklahoma.”  The author uses bold lettering for the title and the information noted above; the author is emphasizing their importance.  The first paragraph is a two-sentence rationale for why Wilma Mankiller is being noted or recognized: “Wilma Mankiller was the first woman elected principal chief of the Cherokee Nation.  She works to improve the lives of Native Americans by helping them receive better education and health care and urges them to preserve and take pride in their traditions.”  The rest of the article is broken into four parts/sections divided by the following headings: “Early Life,” “Political Awakening,” “Personal Tragedies and Health Problems,” and “Becomes Principle Chief.” The headings are bolded and in larger text and capture the main message of each section.  The second paragraph reads like an encyclopedia entry.  It tells Wilma Mankiller’s family tree and puts her birth in historical context.  The author uses parentheses to convey the life span of individuals—for example, Andrew Jackson (1767 – 1845) or Mohawk Richard Oakes (1942 – 1972).  Also, the author uses quotation marks to denote the exact language of a time period, as in “Indian territory,” and to incorporate Wilma’s exact words from her autobiography.  In addition, the author uses italics to represent the title of Wilma’s autobiography.  The entire article switches between third person and first person.  The author effectively makes the Trail of Tears a historical event and a personal event by his/her choices of inclusion.  The Trail of Tears becomes a metaphor for the journey of the Cherokee people and Wilma Mankiller. In this section the occupation of Alcatraz Prison becomes a symbol of the era and represents the symbolic awakening of Wilma Mankiller.  Once more, the author effectively ties together (parallels) the journey of the Native American with the journey of Wilma Mankiller.  The author’s word choice regarding Alcatraz Prison gives mixed messages.  The author refers to it as an “occupation” in one part of a paragraph and several lines down calls it an “invasion.”  One word suggests a peaceful event, and the other word implies a battle situation.  There is not much figurative language in this article, though the author incorporates a simile through Wilma’s words about her father’s death: “tore through my spirit like a blade of lightning.”  The organization of this article is chronological, emphasized by the continuous notation of dates.  The author concludes the article with Wilma’s inclusion into the Women’s Hall of Fame.  The author provides a picture of Wilma Mankiller to give the reader a visual image of this extraordinary woman.  The author also 
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makes statements and then supports the statement with examples and details.  For example, the author states, “Mankiller overcame many tragedies to become a guiding power for the Cherokee people of Oklahoma and a symbol of achievement for women everywhere.”  The author then supports this statement with numerous examples such as Mankiller being a principle chief, giving “lectures across the country” that stress Native American concerns, and calling “for an end to the increasing problem of violence against women.”

What does the text mean? (What message/theme/concept is the author trying to get across?) It’s the sand in the oyster that that produces the pearl. It’s adversity.
So what? (What does the message/ theme/ concept mean in your life and /or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and or to the lives of others?) Answers will vary but may resemble the following.
· The article reminds me of the time about fifteen years ago when I suddenly lost the use of my legs. One day my legs became painful and numb, and I was unable to stand on them. The doctors could not find the reason my legs were useless. I was a mother with young children, working full-time and taking graduate classes. Life had to go on. Like Wilma, I had to persist through this health problem. Even though I was in a lot of pain, my children were too young to care for themselves. It was difficult, but I had to persist. We can all learn a lesson from Wilma. No matter what life throws in our way, don’t complain, and work to help make things better.

· I am struck by the metaphor of “The Trail of Tears.”  To be human is to experience the peaks of life as well as the valleys of life.  The Cherokee Nation experienced this as a group experience in “The Trail of Tears.”  Wilma experienced it as a child when she relocated to California. I have experienced it, but the story that comes to my mind is the story of one of my students.  Nick’s mother was diagnosed with cancer when he was eight years old.  During the year of chemotherapy he helped raise his new baby sister.  It was a journey of tears.  Yet, his mother recovered and is now ten years later still in remission.  He is the most driven young man I have ever met.  His mother told me the experience completely changed him.  So, perhaps we attain gifts through these trials and tribulations, through these trails of tears.  Wilma’s trail of tears resulted in positive change for her people.  Who knows what Nick’s trail of tears will yield.
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MISD ELA Unit Assessment: Close and Critical Reading Rubric (R.CS.07.01, W.PR.07.01-05)

	Questions
	3 (meets assignment)
	2 (partially meets)
	1 (minimally meets)
	Score

	What does the text say?  (Briefly summarize the story.)

R.CM.07.02
	Answer is accurate, significant, and relevant with many details and examples.

Details support point.
Word choice/conventions support meaning.
	Answer is accurate, significant, and relevant but has few details to support or explain the answer.

Attempts at organization are partially successful.
Word choice and errors in conventions do not distract from meaning.
	Answer is inaccurate or a misinterpretation with little or no relevance to text or question.  

Ideas and content are not developed with details or appear random.
Word choice and errors in conventions may distract from meaning.
	__/3


	How does it say it? In other words, how does the author develop the text to convey his/her purpose?  (What are the genre, format, organization, features, etc.?)R.NT.07.02, R.NT.07.04,  R.IT.07.01, R.IT.07.02, R.IT.07.03
	Answer is relevant with many details and examples.

Details support point.
Word choice and conventions support meaning.
	Answer is relevant but has few details to support or explain the answer.

Attempts at organization are partially successful.
Word choice and errors in conventions do not distract from meaning.
	Answer contains misinterpretation and has little or no relevance to text, question, or genre.  

Ideas and content are developed with few or no details.
Word choice and errors in conventions may distract from meaning.
	__/3


	What does the text mean?  (What theme/concept is the author trying to get across?) R.NT.07.04, R.IT.07.01, R.CM.07.03
	Answer is relevant with many details and examples.

Details support point.
Word choice and conventions support meaning.
	Answer is relevant but has few details to support or explain the answer.

Attempts at organization are partially successful.
Word choice and errors in conventions do not distract from meaning.
	Answer contains misinterpretation and little or no relevance to text or question or is a retelling or summary.  

Ideas are not developed with details.
Word choice and errors in conventions may distract from meaning.
	__/3


	So what?  (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?) R.CM.07.01, R.CM.07.03
	Answer is relevant and/or insightful with many details and examples.

Details support point.
Word choice and conventions support meaning.
	Answer is relevant but has few details to support or explain the answer.

Attempts at organization are partially successful.
Word choice and errors in conventions do not distract from meaning.
	Answer contains misinterpretation and has little or no relevance to text or question. Answer appears random or inappropriate. 

Ideas and content are not developed with details.
Word choice and errors in conventions may distract from meaning.                                              
	__/3
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Strategies that Work

Strategies That Work by Stephanie Harvey and Ann Goudvis

· asking questions

· visualizing

· determining importance

· synthesizing

· inferring

· making connections

· repairing comprehension

· Asking questions means stopping while reading to ask questions like, ‘What is the author’s purpose or theme for this selection?’ or ‘Why did the author include that information or that event?’  

· Visualizing means to make pictures in your mind about what’s going on in the selection so you can understand the selection better.  

· Determining importance is asking what is most important in a selection as opposed to the details.  

· Synthesizing means combining new ideas from what I have read with what I already know to learn something that will help me understand a selection or my own life better.  

· Inferring means ‘reading between the lines’ or filling in ideas and meaning that the author leaves out.  It is using what you know to figure out what the author does not come right out and tell you.  

· Making connections means putting things together from what I know, other stories I have read and/or what I have experienced and know about the world, to help me understand what I read better

· Repairing comprehension means to use strategies to make sense when comprehension is interrupted.  You might say something like the following:  ‘As good/expert readers read, they monitor their comprehension; they repair their comprehension when it breaks down.  Being aware of this monitoring/repairing and knowing and using strategies, helps readers to better understand and remember what they read.  Expert readers use some or all of the following strategies when reading is not making sense:

· slow down—adjust reading rate,

· stop and think—make connections to own knowledge and experience, to related text(s) and/or to the larger world,

· reread—try to find the thread of meaning,

· continue reading—look for cues and/or use context clues,

· retell or summarize—think through or briefly write what has been discovered so far in reading,

· reflect in writing—make comments about what reader feels about what he/she has learned so far,

· visualize—see in one’s mind what is happening or described in the text,

· ask questions of the author—then predict answers and read to confirm,

· use text patterns or text resources, and/or

· consult another student or the teacher.
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Think Aloud Procedure

Making Thinking Public

The Literacy Dictionary (Harris and Hodges, 1995, IRA) defines a think aloud as “1. oral verbalization, 2. in literacy instruction - a metacognitive technique or strategy in which the teacher verbalizes aloud while reading a selection orally, thus modeling the process of comprehension (Davey, 1983).”

Put another way, a think aloud is making thinking public.  A teacher models what an expert would be thinking as s/he were reading, visualizing, listening; or preparing to write, speak or visually represent.  The goal of thinking aloud is to graphically show students what they might do to understand what they are reading, viewing or listening to, as well as, plan for writing or speaking.

Following is an example of a think aloud for figuring out the meaning of an unfamiliar word in context:

“It’s important while we read to be able to figure out the meaning of an unfamiliar word.  When I come to a word I don’t know the meaning of, I read the words and sentences around that word to try to figure out what the word might mean.

The other day I was reading this great mystery, The Westing Game by Ellen Raskin.  I read the following paragraph with lots of challenging words:

‘Sam Westing was not murdered, but one of his heirs was guilty – guilty of some offense against a relentless man.  And that heir was in danger.  From his grave Westing would stalk his enemy and through his heirs he would wreak his revenge.’

It was a paragraph about Sam Westing who had just died and left a challenge behind to find his killer(s).  I knew most of the words.  I knew ‘relentless’ meant that Sam Westing never gave up until he got what he wanted.  I knew that ‘stalk his enemy’ meant that even after death, Sam Westing would somehow go after and find his enemy.  But I wasn’t sure what ‘wreak his revenge’ meant.  I knew that revenge meant Sam Westing would get even with his enemy, so I figured that “wreak” must be a stronger way to say, ‘get his revenge.’

I’ve heard the word ‘wreak’ before, and now I’ll keep it in my mind and may be able to use it in writing sometime.  I will know it when I see it in print”.
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One-Sentence Summary Directions
Students need explicit instruction in how to summarize, not a simple directive to do so. Expert summarizers use various strategies. They actively read by taking notes, by selectively highlighting or underlining text, and by rereading portions of the passage to monitor their comprehension and the accuracy of their writing. Poor summarizes simply read the passage and begin writing.

One-sentence summaries are framed activities that can clearly indicate to teachers the level of their students’ understandings. They prompt students to actively engage with the text in order to complete the brief exercise. Once the teacher has modeled the process of completing a one-sentence summary and students are comfortable with the concept, these summary activities can be used effectively in a number of ways.

After lecturing on a topic, the teacher can have students combine key ideas from their notes into a summary statement. Teachers can include one-sentence summaries in examinations by listing three or four key concepts which students are to combine into a one-sentence summary. At the end of a class period, the teacher can have students write one-sentence summaries expressing what they learned during the period. Since they are brief statements, students can write their summaries on note cards or “sticky-notes” and hand them to the teacher as “exit slips.” The teacher can quickly read through the students’ summaries to efficiently check for understanding or misunderstandings that need to be clarified the following day.

One-Sentence Summary Frames for Common Text Structures

Description/Definition:

A __________________ is a kind of _______________ that …

Compare/Contrast:

___x____ and ____y___ are similar in that they both …, but ___x___ …, while ___y____ …

Sequence:

______ begins with …, continues with …, and ends with …

Problem-Solution:

_________ wanted …, but …., so …

Cause/Effect:

_________ happens because ….

Santa, C.M., Havens, L.T., Maycumber, E.M. (1998). Creating independence through student-owned strategies, 2nd Ed. Dubuque, IA: Kendall/Hunt.
http://sharepoint.chiles.leon.k12.fl.us/lcsreadingstrategies/main%20idea%20plot%20and%20purpose/One%20Sentence%20Summary.pdf
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Genre: Drama
A drama tells a story, usually of human conflict, through dialogue and action. 

Drama

Definition:
· “A story in dramatic form, typically emphasizing conflict in key characters and written to be performed by actors” (from Harris, et al. The Literacy Dictionary, IRA, 1995)

· “…three necessary elements in drama:  (1) a story (2) told in action (3) by characters who impersonate the characters of the story” (Thrall and Hibbert, A Handbook to Literature, Odyssey Press,1960)
Purpose:
· To entertain

· To provoke thought and emotion

· To present a visual and aural experience for the audience
Form and Features:
· Dramas/plays consist of two parts:  spoken dialogue and stage directions:

· Stage directions describe setting, lighting, movement of characters and props, intonation of dialogue, costumes.

· Setting for each scene is given in italics at the beginning of the text for that scene.

· Stage directions are usually in italics and square brackets at the appropriate place in the script.

· Stage directions begin with a capital letter and end with a period, even if not complete sentences.

· Lines and sections are sometimes numbered on the left-hand side of the page so references can be made, like definitions.
· There is usually at least one antagonist and one protagonist.  
· Characters names are listed at the beginning of the drama/play, usually in the order of their appearance.  This listing often includes brief information including age, appearance, role in the play, and/or relationship to other characters in the play.

· Conflict, the tension that exists between the forces in the character’s life, is important in drama and can be in four forms:

              -  Person – against – self.
              -  Person – against – person.
              -  Person – against – nature.
              -  Person – against – society.
· Dramatic structure has been compared to the tying and untying of a knot.  The structure of dramatic conflict includes the following:

· Exposition creates the tone, introduces the setting and some of the characters, and gives background

· Rising Action or Complication sets the action in motion and continues through stages of Conflict to the Climax.

· Falling Action stresses the activity of the forces opposing the hero as the action moves to the Denouement or resolution.
· Dramas may include flashbacks and/or soliloquies.                                       Appendix #5a1
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Screenplay Elements
ACTION-The scene description, character movement, and sounds as described in a screenplay. 
For example: 

The sounds of TYPING rise above all the rest as MAX sits at his computer writing his essay. He stops to sigh. Looks at what he's written. Reaches over to the mouse. Highlights it all. And erases it.

ANGLE ON- A type of shot. This usually occurs in scenes taking place in large settings. 

For example: if you're at a playground and little Billy is playing in the grass while his sister Jenny is playing on the structure. To get from a detail shot of Billy playing to Jenny playing you'd use "ANGLE ON STRUCTURE" to suggest a new shot featuring Jenny. You're still in the same location, but the director knows to point the camera a different direction. 

BEAT- Many scripts will use “beat” to interrupt a line of dialogue. A "beat" suggests the actor should pause a moment, in silence, before continuing the scene. "Beats" are often interchangeable with ellipses 

b.g. ( BACKGROUND)- Used to describe anything occurring in a rear plane of action (the background as opposed to the main action or attention is focused in the foreground). Always use this term in lower case initials or written in full ("background"). For example: two people talk as Bill and Ted fight in the b.g.

CHARACTER- In a screenplay, the name appears in all caps the first time a character is introduced in the "Action." The character's name can then be written normally, in the action, the rest of the script. 

For Example: The limo pulls up to the curb. DAISY, an elderly woman sits in the car as MORGAN, the driver, steps out and opens the door for her. Daisy is dressed in eveningwear, ready for an Opera. Character's names always appear in all CAPS when speaking. 

For Example: 

	
	DAISY

	You've been a darling, Morgan. Here's twenty dollars. 



CLOSE ON (May also be seen as CLOSEUP / C.U. or CLOSE SHOT) -is a shot description that strongly suggests a close-up on some object, action, or person (an expressive body part such as the face, or a fist). 


CUT TO- The most simple and common transition. Since this transition is implied by a change of scene, it may be used sparingly to help intensify character changes and emotional shifts. The transition describes a change of scene over the course of one frame.

DISSOLVE TO- A common transition. As one scene fades out, the next scene fades into place. This type of transition is generally used to convey some passage of time.

EXT.   EXTERIOR-This scene takes place out of doors. 

FADE TO: / FADE IN See also DISSOLVE TO- 

This is commonly used as a DISSOLVE to a COLOR. Commonly, you'll see this as: 

	FADE TO:


BLACK 
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FADE IN:

NEXT SCENE                    
This usually suggests it's not the end of the movie, but it is the end of a major movement in the film. The "Next Scene" is often days, months, or years after the previous scenes. Sometimes titles will appear in the blackness to declare a passage of time. But this transition is often a sign of a major shift in time or emotional status for the main characters. It may also be used to suggest a character has been knocked out or killed. Fade In is also sometimes used at the start of a screenplay.

FLASHBACK-Sometimes used as a transition or at the start of slugline to denote a sequence that happened in the past. This can be followed by BACK TO PRESENT DAY if required or the writer can use PRESENT DAY as the time of day at the end of the proceeding slugline instead of just DAY.

INSERT - When a writer pictures a certain close-up at a certain moment in the film, he or she may use an insert shot. This describes a shot of some important detail in a scene that must be given the camera's full attention for a moment. Inserts are mainly used in reference to objects, a clock, or actions, putting a key in a car's ignition. 

INT. (INTERIOR)- This scene takes place indoors. This is mostly for producers to figure out the probable cost of a film project. 

INTERCUT or INTERCUT BETWEEN- as a transition. At this point, two scenes will be shown a few moments each, back and forth. For example, if Laura is stuck in her flaming house and the fire department in on the way, a screenplay may call for intercutting between the flames closing in on Laura and the fire fighters riding across town to save her. 

POV (POINT OF VIEW)- The camera replaces the eyes (sometimes the ears) of a character, monster, machine, surveillance camera, etc. As a result, we get to see the world through the sensory devices of some creature. This can be used to bring out the personal aspects of a scene, or it can be used to build horror and suspense. 

SCENE- An event that takes place entirely in one location or time. If we go outside from inside, it's a new scene. If we cut to five minutes later, it's a new scene. If both, it's a new scene. Scenes can range from one shot to infinity and are distinguished by slug lines. 

SLUG LINES-The text in all CAPS at the beginning of a scene that briefly describes the location and time of day. 

For example: 
INT. JIMMY'S BEDROOM - NIGHT 
Note: sometimes sluglines are abbreviated to something as simple as "LATER" or "BEDROOM" to maintain the pace and flow of a sequence.  

SUPER- Abbreviation for superimpose. It is the superimposition of one thing over another in the same shot. Sometimes TITLES are superimposed over scenes. Or a face can be superimposed over a stream-of-consciousness montage shot. 

TIGHT ON- A close-up of a person or thing used for dramatic effect. A tight frame encloses a subject with very little space surrounding it. 

TRANSITION- These describe the style in which one scene becomes the next. Used appropriately, these can be used to convey shifts in character development and emotion. 

V.O. (VOICE OVER)- This abbreviation often appears beside a CHARACTER'S name before their dialogue. This means the character voices that dialogue but his or her moving lips are not present in the scene. Voice-over is generally used for narration, such as in the beginning of The Mummy. Or a character's inner thoughts said out loud such that only the audience will hear.                                                                                     
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Reader’s Theatre Explanation

Definition
Reader's theatre is a style of theatre in which the actors do not memorize their lines. Rather, they sit/stand together on a stage and read through the script together. In Reader's theatre, actors use vocal expression to help the audience understand the story rather than visual storytelling such as sets, costumes, etc.

A Reader’s Theater, a form of a play, is a presentation of text read aloud expressively and dramatically by two or more readers (Young & Vardell, 1993).  The message is expressed primarily through reader’s expressive and interpretive readings rather than through actions, costumes or props.  Reader’s Theater performances add enjoyment to reading and help build fluency.

Research
According to some drama teachers, plays/reader’s theatre have built-in strategies to help students improve their reading skills. The reading of dialogue causes students to work more closely with the text to project and interpret meaning into the reading experience. Consequently, students gain improvement in vocabulary, comprehension and retention. Reading in a small group provides reading role models which is also proven to improve reading skills in students. Research has shown that Reader's Theatre can improve reading fluency, vocabulary and comprehension. 
Note to Teachers
A critical literacy skill developed through the lessons in each genre unit, is fluent oral reading.  Many activities are included which help teachers and students become increasingly more proficient in oral reading for an audience.  Students need opportunities to read text like the author intended it to be read. They should be taught to pay close attention to punctuation, dialogue, sentence rhythm, etc. so they can read with proper intonation, pace, and emphasis.  Students should also hear oral reading only when it has been practiced and reflects the author’s message.  For all of these reasons, teachers and students should practice reading any text before reading to an audience.  Cold reads for either students or teachers are not appropriate; it is expected that time will be spent practicing and perfecting oral reading skills.
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Drama/Story Elements

The elements of drama include: 
· Exposition creates the tone, introduces the setting and some of the characters and gives background.
· Rising Action or Complication sets the action in motion, 

· Action continues through stages of Conflict: 

· Person – against – self.
· Person – against – person.
· Person – against – nature.
· Person – against – society.
· The Climax is the highest point of interest at which the reader makes his/her greatest emotional response.
· Falling Action stresses the activity of the forces opposing the hero as the action moves. 

· The Denouement or resolution is the final unraveling of the plot.
· Theme is the universal theme or lesson learned.
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VOCABULARY COMPREHENSION STRATEGY

This strategy is useful for the sections of Glory Road that require a great deal of vocabulary comprehension.  Use of display and illustration should assist all students with a better understanding of the screenplay vocabulary.

Procedure:

· Assign students to small groups

· Divide vocabulary list and assign to groups

· Each group will record their specified vocabulary and complete the definitions with use of the vocabulary in context strategy (Appendix 5E)

· Provide each group with the needed number of word wall sheets

· Groups will record their vocabulary word, the group definition and will provide an illustration for that word

· Discuss as a whole class and allow groups to present their specified vocabulary words

· Display word wall sheets in designated area so all students can access word meanings and illustrations. 
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Name________________________

Quick Write—Lesson 5
The setting of the script is Texas in 1965.  How does the setting impact the overall theme of perseverance?

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________
Appendix #5f
Notes on Grammar Instruction

Writing Next:  What does not work… (Graham, Steve, and Dolores Perin. Writing Next: Effective Strategies to Improve Writing of Adolescents in Middle and High Schools. A Report to Carnegie Corporation of New York. New York: Carnegie Corporation. 2007.)
“Grammar instruction in the studies reviewed involved the explicit and systematic teaching of the parts of speech and the structure of sentences.  The meta-analysis found an effect for this type of instruction for students across a full range of ability, but surprisingly, this effect was negative….Such findings raise serious questions about some educators’ enthusiasm for traditional grammar instruction as a focus of writing instruction for adolescents (p. 21).”

Writing Next:  What does work…
“. . . a recent study (Fearn and Farnam 2005) found that teaching students to focus on function and practical application of grammar within the context of writing (versus teaching grammar as an independent activity) produced strong and positive effects on students’ writing.  Overall, the findings on grammar instruction suggest that, although teaching grammar is important, alternative procedures, such as sentence combining, are more effective than traditional approaches for improving the quality of students’ writing (p. 21).”  
Jeff Anderson, Inquiry Grammar:  http://www.writeguy.net/teachers.htm
Editing instruction became an editing process.  Just as writing process brought joy and clarity to my students’ writing, I knew an editing process had begun.  All I had to see was all the good writing we shared in literature ripple through their words.  When students encountered more and more beautiful text, this joy, this beauty ended up in their writing.  And I knew.  My students were writing under the influence—of literature, of powerful, effective, beautiful writing.  Editing instruction starts with students observing how powerful texts work.  What are the writers doing? What can we learn from their effectiveness-and, more often than not, their correctness?  This way of editing is inquiry based, open-ended, and bound by meaning. Basic Inquiry Questions:


What do you notice?


What else?


How does it sound when we read it?


What would change if we removed this or that?


Which do you prefer? Why?

After studying brain research and learning theory, here are some basic tenets that build effective instruction.  (Caine et. Al. 2004, Vygotsky 1986, Piaget and Inhelder 2000, Johnston 2004) 

· Pay attention to the affective dimension of learning.

· Provide opportunities for social interaction.

· Post, examine, and celebrate powerful models and visuals.

· Focus on patterns that connect rather than rules that correct.

Start instruction by examining sentences (chunks of meaning).

But how do we find true sentences, sentences worthy of such focus?  Read attentively, looking for sentences that address patterns or concepts you want students to walk away with.  Choose literature that:

· connects to students’ worlds—their interests, humor or problems.

· shows a clear pattern that is easy to observe, imitate, or break down.

· models writers’ craft and effective writing – powerful verbs, sensory detail or voice.

· you feel passionate about and enjoy, your enthusiasm is contagious.
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An Inquiry Grammar Lesson Plan

· Find a short piece of mentor text that illustrates the concept you wish to teach.  A phrase, a sentence, a paragraph will do.

· Have students discuss what they notice about the mentor text—e.g., “There sure are a lot of clauses in this sentence.”  NOTICING-CALKINS

· See if they can give the observed phenomenon a name.  If not, supply it.  This is your teachable moment.  NAMING-CALKINS

· Ask the question, “What does this structure do for the piece?”  Makes it clearer, more interesting etc.  CREATING THEORIES- CALKINS

· With the teacher, look at several other examples from the text at hand.

· Have the students find their own example from the text.

· Have the students write their own original phrase, sentence, paragraph utilizing the structure from the lesson.

· Make sure the student writes a sentence phrase or paragraph from the text into their writer’s notebook.  Also have them put their original demonstration of the structure in their writer’s notebook.

Appendix #5g2
Grammar Lesson: Verb Tense

TO

Provide students with page 4 of the script.  Ask students to highlight all Slug Line parts in yellow and all character parts in pink.  Pose the following inquiry questions: What do you notice about the verb tense of the Slug Lines?  What do you notice about the verb tense of each character?  Compare.  

WITH

Demonstrate the mini-lesson from Grammar Girl .

http://grammar.quickanddirtytips.com/present-tense-novel.aspx 
Grammar Girl here.

Today's topic is verb tense.


This episode is a little unusual because I usually deal with topics that can be widely applied to fiction and non-fiction writing, but recently I was on a plane reading Seth Harwood's forthcoming crime novel Jack Wakes Up, and I was struck by the fact that it was written in the present tense. That present tense writing really stood out the whole time I was reading the book and got me thinking about how people use tense in writing.

Fiction writing is way outside my area of expertise, but I believe it's interesting enough to be worth discussing, and I welcome your comments on the website if you want to add to the discussion.

As an aside, the American Heritage Dictionary of the English Language says that it's acceptable to use the word way as an adverb, as I did when I said fiction was way outside my area of expertise. But you shouldn't use it that way in formal situations (1).

Back to tense.

First here are some examples of simple tense so we're all on the same page:

Present tense is when you write as if things are happening right now. For example, the first sentence of Jack Wakes Up is Jack walks into a diner just south of Japantown.
Past tense is when you write as if things happened in the past. If you rewrite that first sentence in the past tense, you get Jack WALKED into a diner just south of Japantown.

Those are the basics, but there are many other tenses such as progressive, perfect, and perfect progressive. I've put a chart of the major verb tenses on the website.
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English Tense Chart
	Present
	 
	 

	Simple present
	Jack walks
	verb (+ s/es for third person singular) 

	Present progressive
	Jack is walking
	am/is/are + present participle

	Present perfect
	Jack has walked (doesn't sound like present to me?)
	has/have + past participle

	Present perfect progressive
	Jack has been walking
	has/have been + present participle

	Past
	 
	 

	Simple past
	Jack walked
	verb + d/ed/t (except for irregular verbs)

	Past progressive
	Jack was walking
	was/were + past participle 

	Past perfect
	Jack had walked
	had + past participle

	Past perfect progressive
	Jack had been walking
	had been + present participle

	Future
	 
	 

	Simple future
	Jack will walk
Jack is going to walk
	will + verb
am/is/are going to + verb

	Future progressive
	Jack will be walking
Jack is going to be walking
	will be + present participle
am/is/are going to be + present participle

	Future perfect
	Jack will have walked
Jack is going to have walked
	will have + past participle
am/is/are going to have + past participle

	Future perfect progressive
	Jack will have been walking
Jack is going to have been walking
	will have been + present participle
am/is/are going to have been + present participle
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Now, in my experience, most books are written in past tense, as if the story has already happened and the narrator is telling you about it after the fact. John Updike's novel Rabbit, Run, published in 1959, is sometimes thought to be the first novel written in the present tense (2), but Updike credits two other writers as coming before him: Damon Runyon and Joyce Cary. Nevertheless, I found Updike's comments about his state of mind when he was choosing the present tense to be illuminating. I've heard people complain that present tense novels sound like screen directions, and for me, it IS easier to imagine the sentence Jack walks into a diner just south of Japantown as the opening sentence of a screenplay than as the first sentence in a novel. And here's what Updike had to say about Rabbit, Run back in 1990:

It was subtitled, in my conception of it, ''A Movie''; I imagined the opening scene as something that would happen behind credits, and I saw the present tense of the book as corresponding to the present tense in which we experience the cinema (3).

I read that and thought, "Ah, ha! He thought of it as screen direction too." 


I was so intrigued by this idea of writing a novel in the present tense that I interviewed Seth Harwood a few days ago to learn more about his reasoning for doing it and learned that other people had also told him that it seemed like a screenplay. But his background is in writing short stories, and he tells me that short stories are more commonly written in the present tense, so it wasn't a big leap for him to write a novel that way. Also, because his book is a crime novel, writing it in the present tense allows the reader to unfold the mystery at the same time as the main character. When Jack is surprised, we're surprised at the same time. 


Reading a fiction novel requires the reader to suspend disbelief to some degree to get wrapped up in a story we know isn't true, and a present tense novel can require an extra suspension of disbelief to accept the idea that events are unfolding right now.


I was also reminded by one of my Twitter friends that another book I recently read was written in the present tense: The Time Traveler's Wife by Audrey Niffenegger. I found the use of present tense in that novel less distracting, I imagine because the entire novel is written in such an unusual way. That book is about a time traveler and tells the story from the perspective of two different people, and there is a lot of jumping around in time.


Anyway, my take away from reading about verb tense in novels and from talking with Seth Harwood is that some people think writing in the present tense is modern and other people think it is trendy and annoying. It's kind of a risky move if you're trying to get your first novel published, but it didn't stop Seth. He got his book published and it comes out March 16. And although I did find the present tense in his book distracting, I still enjoyed the story. It had a lot of action and was a great book to read on the plane.


Seth was kind enough to provide three signed copies of Jack Wakes Up for me to give away to listeners. I didn't get the winners names before I had to record, but if you're a winner you'll get an e-mail message. Also, If you go to Seth's webpage--sethharwood.com--you'll find a recording of our interview, in which we actually talk about tense and person, and a free PDF version of his novel. That's right. You can buy the book or you can download the free PDF at sethharwood.com.
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If you go to the Grammar Girl section at QuickAndDirtytips.com, you'll find a transcript of this podcast, which also has a verb-tense chart and a short list of novels written in the present tense. 


Also, I have the city list for my book tour! Thanks to everyone who voted. The list is a direct reflection of how many votes each city received. So your votes completely determined that in July and August, I'll be in Austin, Atlanta, Boston, Chicago/Milwaukee, Colombus, Charlotte, Cincinnati, Dallas, Denver, Detroit/Ann Arbor, Indianapolis, Kansas City, Los Angeles, Minneapolis, New York, Pittsburgh, St. Louis, San Francisco, Seattle, and Washington, D.C./Baltimore.


I can't wait to meet everyone in person, and summer is coming up faster than it sounds. I'll fill you in on more details as we plan the trip.                                                                                                                                 


Anyway, don't forget to go to sethharwood.com to get your free PDF, and I'd love to read your thoughts about present tense and past tense in novels in the comments section at QuickandDirtytips.com.

That's all. Thanks for listening.
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A Sampling of Books Written in the Present Tense

Time Traveler's Wife by Audrey Niffenegger 
House of Sand and Fog by Andre Dubus III
Choke by Chuck Palahniuk
Fight Club by Chuck Palahniuk
Ilium by Dan Simmons (some parts)
Olympos by Dan Simmons (some parts)
Rabbit, Run by John Updike
Line of Vision by David Ellis
The Sound of My Voice by Ron Butlin (also in second person)
Half Asleep in Frog Pajamas by Tom Robbins (also in second person) 
The Mezzanine by Nicholson Baker [This one was recommended by a Twitter friend, but I couldn't independently confirm that it's in the present tense. Anyone?]

References
1. way. Dictionary.com. The American Heritage® Dictionary of the English Language, Fourth Edition. Houghton Mifflin Company, 2004.  (accessed: March 13, 2008).
2. Wikipedia contributors, "Rabbit, Run," Wikipedia, The Free Encyclopedia,  (accessed March 14, 2008).
3. Updike, J. "Why Rabbit Had to Go," The New York Times, August 5, 1990. (accessed March 13, 2008).

BY

Have students write a sample script including parts from the narrator and parts from the characters.  Be sure to clarify the difference in verb tense.
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Name_____________________

Quick Write Lesson 6

Coach Haskins has demonstrated incredible perseverance.  How has his perseverance impacted people around him, in both his personal and professional life?
__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________
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Name_____________________

Quick Write Lesson 7
In this scene, Bobby Joe finally persuades Coach Haskins to allow the players to play their way and to “give them a little room.”  He tells Bobby Joe, “I’ll roll the dice on you.”  How does his decision to change his coaching approach portray the idea that persistence does not mean stubbornness?
Explain how Worsley’s belief about the need for education ties into the theme.
__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________
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Grammar Lesson: Parentheses
TO
Have students look at pages 36-38 of the script.  Ask students to identify all the sentences containing parentheses.  Pose the following inquiry questions: What do you notice about the use of parentheses in each sentence? What do you notice about where the parentheses are placed?  Why does the author choose to use parentheses? 

In addition, provide students with a copy of the linking text.  Ask students to highlight all sentences containing parentheses.  Pose the following inquiry questions: What do you notice about the use of parentheses in the article?  What is the purpose of the parentheses? Compare the use in the article vs. the use in the script.

WITH

Review the following link with students.  Together, come up with a class list of examples of correct use of parentheses based on the lesson.

http://www.grammarbook.com/punctuation/parens.asp 

Parentheses

	Rule 1.
	Use parentheses to enclose words or figures that clarify or are used 
as an aside. 

		Examples:
	I expect five hundred dollars ($500). 

			He finally answered (after taking five minutes to think) that he did not understand the question. 
Commas could have been used in the above example. Parentheses show less emphasis or importance. 
Em dashes, which could also have been used instead of parentheses, show emphasis. 


	

	Rule 2.
Use full parentheses to enclose numbers or letters used for listed items. 
Example:
We need an emergency room physician who can (1) think quickly, (2) treat patients respectfully, and (3) handle complaints from the public. 
Rule 3.
Periods go inside parentheses only if an entire sentence is inside the parentheses. 
Examples:
Please read the analysis (I enclosed it as Attachment A.). 
OR 
Please read the analysis. (I enclosed it as Attachment A.) 
OR 
Please read the analysis (Attachment A). 



BY

Throughout the daily reflection or journal entry have students use parentheses at least twice.   

Appendix #7b
Name________________________

Quick Write Lesson 8
As Worsely reads a book of Malcom X speeches, Flournoy questions him why he’s reading it.  Worsley tells him that “Words give you power.  Education gives you power,” and discusses the need for education.
__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________
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7.2 Close and Critical Reading—Glory Road excerpt

INT. LOCKER ROOM – SAME TIME
The players are getting out of their jerseys. There is a tense, divided silence in the room. Haskins comes inside.
HASKINS
You stunk out there! Squeaky could’ve played better D than you did tonight! And where are the picks Shed? You were runnin’ scared just like the old Shed! Maybe y’all thought that undefeated record means something.  Maybe you thought you could sit back and waltz your way into the darn tournament. Well, I got news for you. You keep playing like you did tonight, you might as well unpack your bags, ‘cause you ain’t goin’ nowhere!
ORSTEN
You think basketball’s everything, Coach. But that’s easy for you to say. You don’t have redneck crackers getting in your face all the time.
HASKINS
What are you talking about?
FLOURNOY
I know. You don’t get it. None of you. You’re all the same.
BAUDOIN
Hold on, man. Not all white people are like those people, man.
FLOURNOY
Yeah, who’s different?
BAUDOIN
I’m different! All of us here!
FLOURNOY
That’ s a nice rap, man. But you don’t have people breakin’ into your room.  Attackin’ you like they did Shed, man. What do you know?
BAUDOIN
You think we haven’t  had heat come down on us? You think it hasn’t been hard being on this team?

FLOURNOY
Well, don’t be doin’ me any favors.
BAUDOIN
You don’t know what it’s like to have to take a back seat for you all the time. It’s like we don’t even count.
FLOURNOY 
Yeah, and we have to pull you along like some weight around our necks.
MOE
Stop it! You stop this right now!

The players push against each other. Shed looks at Haskins.
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SHED
Coach, we don’t wanna win if it means being treated like dirt. It’s not worth it. If that’s what it takes, we don’t wanna do this anymore.
TOGO 
What are you talking about? You guys wanna bag the season with the tournament about to start?! We worked too hard to quit now.
FLOURNOY
Who worked so hard? Who takes all the crap out there to get it done?
ARMSTRONG
Last time I checked we were a team.
FLOURNOY
(shoving Armstrong) Get outta my face, Farmer!
LATTIN
No. Stop, Man.
ROSS
Settle down, now!
FLOURNOY
You’re always talkin’ to us like we just gotta go along with the program. Ignore all that stuff. Just take it. You don’t know what it’s like! None of you.

There is a long silence. Haskins looks around the room.
HASKINS
For a whole season we’ve been a team. This is the first time I’ve seen you break apart. And over what? Because a few in this room have forgotten why they’re here.

Haskins looks at every one of the black players.
HASKINS
It wasn’t so you would just warm the bench of a white man. It wasn’t so you could make the plays while others got the credit. It was because you wanted a chance to show what you could do on a basketball court, no matter what your color, no matter what some cracker coach or some white trash fan said. It was so you could stand on the center stripe after spilling your blood and have the world say—there goes a man. There goes a basketball player.
FLOURNOY
But, Coach, they’ve taken  our dignity away. What kind of man lets his dignity get taken away?

HASKINS
Dignity? No one can take something away from you. That you don’t give them. Your dignity is inside you. And no one can take it away. You can only give it up. 
       (he looks each in the eye)
It’s your choice. You can walk away, or walk through the fire and grab it all. But if you walk away, you’ll never know if you could’ve stood on that center line.

On the players’ silent faces.                                                                                                                                     
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7.2 Close and Critical Reading-- Persistent Pursuits—Glory Road excerpt—Student 

Theme:  Persistence and desire prevail in the face of opposition.
What does the text say? (Briefly summarize the excerpt at the literal level.)

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)

What does the text mean? (What message/theme/concept is the author trying to get across?)

So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
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7.2 Close and Critical Reading-- Persistent Pursuits—Glory Road excerpt—Student 

Theme:  Persistence and desire prevail in the face of opposition.
What does the text say? (Briefly summarize the excerpt at the literal level.) The excerpt takes place in the locker room after a losing game. There is a tense divided silence among the players. Coach Haskins enters and starts to criticize the players for how they played in the game. The black players complain that the white players don’t understand what it is like to play under their circumstances. The white players complain it hasn’t been easy for them either. Many of the players begin to question if it would be better to quit the tournament. The coach reminds them they are a team. Coach Haskins reminds the black players why they are there. One player complains they (society) have taken their dignity away. The coach tells him his dignity is his to give; it cannot be taken.  He ends by telling the players it is their choice to play or quit.

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?) The genre is drama. The text is written in script format.  This means it is organized by which character is speaking. In between the sections of dialogue, the action is explained.  The script writer uses highlight and bold capital letters to inform the director as to the setting of the scene: INT. LOCKER ROOM – SAME TIME  . The “INT.” stands for interior indicating that the scene is set in a locker room during the same day.  Below the setting the script writer directs the actors as to their actions and mood or tone: “The players are getting out of their jerseys.  There is a tense, divided silence in the room.  Haskins comes inside.”  Note the writer’s word choice of “divided silence.”  The script writer is emphasizing the color conflict through these words—the directions to the actors emphasize the theme.  In addition, the writer emphasizes the importance of Haskins’ role to this theme by having him literally (and symbolically) walking into the divide.  Finally, the lines supply the costume director instructions, as the actors “are getting out of their jerseys.”  The script uses bold, capital, and larger text to signify the characters in the script.   The script writer places the lines to be spoken directly below the name of the character.  In addition, he uses a white space after the lines before introducing a new character.  The script writer employs vernacular to create authenticity.  For example, Haskins’ dialogue reveals his Oklahoma roots: “Maybe y’all thought that undefeated record means something.” The script writer also uses parentheses and italics occasionally to give specific directions regarding physical action: (shoving Armstrong).  However, these instructions are few, and consequently the actors are given an opportunity to determine their physical actions the majority of the time.  The script writer uses underlining and exclamation points to tell the actor where to emphasize words and sentences.  For example, Haskins states, “Your dignity is inside you.”  The underlining tells the actor who is playing Haskins that he needs to emphasize this word.  It also suggests possible actions to the actor playing Haskin.  For example, he could put his fist upon his heart.  The script writer also uses a lot of white space.  This makes it easier for an actor or actress to follow his/her lines.  The dialogue is realistic.  For example, the characters at times end their lines with prepositions: “You can only give it up.”  The basketball court is a metaphor for the entire race division.  Haskins reminds them that they have the opportunity to “stand on the center stripe” and to be recognized as “a man” and “a basketball player.” Team membership and racial divide are motifs or reoccurring concepts.  In addition, the segregation of the era and imagery of the era is noted through word choice.  For example, “You don’t know what it’s like to have to take a back seat for you all the time” reminds the reader/audience of Rosa Parks.  And the words “We have to pull you along like some weight around our necks” remind the reader/audience of nooses and hate crimes. The language of the times (colored, cracker, and white trash) is used to express the tension between blacks and whites. 
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What does the text mean? (What message/theme/concept is the author trying to get across?)  

Persistence and desire prevail in the face of opposition.
So what? (What does the message/ theme/ concept mean in your life and /or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and or to the lives of others?) Answers will vary but may resemble the following.

· Many people go through life always wondering what if…  They don’t do something out of fear. People blame their circumstances on the past, other people, or what could have been. When you‘re faced with a challenge or an opportunity, it is your choice to avoid it or go for it. If you choose to not to pursue it or be persistent, you will always wonder what if you had. 

· I am reminded of the title of Hilary Clinton’s book, It Takes a Village.  This concept is true for a village, a family, a union, etc.  I know that raising children has been so much easier with others to help me raise them.  I live in a multi-generational home.  Consequently, my children had their grandparents and their parents available to them every day.  However, it was not only my children who benefited from this arrangement.  I benefited too; I had the skills of an entire team.  Each member had the same goal: raising my children to be all that they could be.  Our persistence and desire in this endeavor enabled us to overcome the obstacles that fell in our way.
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Constructed Response Question for pages 71-81
Why has Coach Haskins made the decision that only the black players will play in the championship game? Describe two details from the script to support your answer.

__________________________________________________________________________________

__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________

_________________________​​​​​​​​​​​​​​​​​​_________________________________________________________
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Grammar Lesson: Run-On Sentences

Grammar Lesson 5: Run-On Sentences

TO

Provide students with a copy of their own writing from the opening of the unit.  Pair students with an appropriate partner. Pose the following inquiry questions: What is the importance of revision in writing?  What does it mean to revise?   What does it mean to edit?

WITH

Demonstrate the mini-lesson from Grammar Girl .  Afterwards, have a sample piece of writing to model the effective use of proofreading.  Actively engage students by asking questions about what the writer might do next.

Grammar Girl here.     Today's topic is run-on sentences.

I bet a lot of you think that run-on sentences are just really long sentences that go on and on like the Energizer bunny. But actually, run-on sentences are sentences that lack punctuation; they can be long, but they can also be short. 

Here's an example of a short run-on sentence: I'm a woman I am a truck driver. (I was in a writing group a few years ago with an interesting woman who was writing a book about her experience as a truck driver.) The reason I am a woman I am a truck driver is a run-on sentence is that it's written without any internal punctuation. I've fused together two complete sentences, which is why run-on sentences are also called fused sentences. There are a bunch of ways to fix run-on sentences; the toolbox is filled with the same basic fixes* that I used to repair comma splices a few episodes ago: periods, semicolons, and commas with coordinating conjunctions.

How you fix the sentence depends on how the different parts are related to each other and what tone and rhythm you are trying to achieve.

For example, if you want to completely separate the two fused sentences, then you'd use a period: I am a woman. I am a truck driver.

If you want to keep more of a connection between the two thoughts, you could use a semicolon and write, I am a woman; I am a truck driver.

If you want to make more of a comment on the connection between the two sentences, then you could use a conjunction with a comma. For example, you could write, I am a woman, and I am a truck driver, or you could write, I am a woman, yet I am a truck driver.

If you wanted to get fancy, you could use a conjunctive adverb with a semicolon and a comma: I am a woman; nevertheless, I am a truck driver.

There are even more ways to fix run-on sentences, depending on the relationship between the different clauses; for example, you could use a colon if the first clause introduces the second clause, but my main point is that you have to use something to connect two clauses that could be complete sentences on their own. You can't just fuse them together. If you do, that's an error called a run-on sentence.
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Sometimes people ask me how they can choose the best way to structure their sentences when there are so many different ways to connect independent clauses. In most cases, there's no right answer to that question. You have to determine what kind of tone you want to set. For example, I am a woman. I am a truck driver has a very hard and     strong tone, whereas I am a woman; nevertheless, I am a truck driver has more of a conversational tone (especially when I'm not reading the punctuation marks to you). In the first case, where I used the periods, I expect to hear a tale of conflict; in the second case, where I used a conjunctive adverb, I just expect to hear an interesting story. But the differences can obviously be subtle.

I believe that when you're writing, it's important not to over-think your sentence structure. If you make sure your sentences are grammatically correct and write what you mean to say, there's a good chance you'll just automatically pick the right structure for your needs, especially if you are a native English speaker. If you get too hung up on whether to use a semicolon or a conjunction, it can inhibit your creativity (at least it can for me).

Also, most people end up having a personal writing style that favors certain solutions over others for no apparent reason. I bet you can read e-mail messages from your friends and tell who wrote most of them, no matter what the topic is, because you will recognize your friends' writing styles. It can be a fun exercise to try to write in a style that is completely different from how you would normally write—just make sure you don't fuse independent clauses together and make run-on sentences.

That's all.

This week's book winners are William, Teresa, and Ben. They've all won a copy of my new audiobook, Grammar Girl's Quick and Dirty Tips to Clean Up Your Writing, which is a one-hour downloadable audiobook covering 24 different topics. The book is currently the top selling audiobook at iTunes, so thank you to all the people who have already bought it!  

As always, this is Grammar Girl. You'll find a transcript of this podcast at  QuickAndDirtyTips.com; Remember, if you want to call in with a question, the number is 206-338-GIRL. Send e-mails to feedback@quickanddirtytips.com. 

* The use of fix as a noun is considered correct, but informal.
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Name_____________________

Quick Write Lesson 10

Identify an external or internal conflict that you have had in your life and explain how you have handled the situation.
__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

Appendix #10c
Think-[Write]-Pair-Share

A Think-Pair-Share (TPS) is a quick 2-5 minute verbal interaction between two or three students that allows them to quickly process the academic language and content being learned.  TPS is not just a background knowledge activity, so also keep it in mind for building other habits and for the during- and post-reading stages.  TPS can be very effective during teacher presentations for creating “breaks” that push student to organize thoughts well enough to communicate them.  TPS also allows a student to hear how another person is processing the learning; this further builds background knowledge.

You can use TPS in many different areas of instruction, such as vocabulary, content concepts, opinions, compare-and-contrast activities, sharing parts of homework, summaries of text or visuals, connecting to background knowledge or other classes, making predictions or inferences, and solving problems.

Procedure:

1. Create a question or prompt that will encourage students to use their background knowledge and experience in answering it.
2. Have students think in silence for 30-60 seconds to mentally prepare what they will say.  Variation: They write notes and or an answer prior to turning to partners to share. This makes the procedure, Think-Write-Pair-Share.

3. Put students into pairs.  During the pair work, students should do the following:

a. Face their partner, show interest, and listen actively.  They can even take notes

b. Stay on the topic.

c. Remember what their partner says in order to share it with the class later.

d. Give reasons for any opinions, such as evidence from the book, class discussions, or one’s own life.

e. Use the vocabulary and academic language that you have modeled.

f. Ask their partner questions that call for clarification and evidence.  Do you mean that…. ? Why do you think that…?  Where does it say that…?  (Caution students to be respectful and polite in their questioning of one another.)

After pair time, ask students to share with the class what their partner said.  This forces them to listen and also publicly validates what partners have said.
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During Reading Activity for the movie Glory Road
	Song
	Minutes In
	Scene/
Action
	Event
	Purpose
	Memorable Lines
	Memorable Shots

	“Uptight” (Everything’s Alright)

	Intro.
of

Film
	Spoken Words “Times are changing” and images of Ed Sullivan, Beatles, Bill Crosby, Martin Luther King Jr., space lift off, marches, L.B.J., basketball, Vietnam, and the date 1965.

	Black and white television with a constant change of images
	Authenticity
Establishing setting: Mise-en-scene
	Spoken words: “Times are changing”  and written words:
“True on a true story of a team that changed everything.”
	Small African American boys playing basketball

	Shake It Up Baby (aka Twist and Shout)

	020.45   
	David Latin driving his car and arriving at El Paso 

	David Latin’s shake-up to team and coaches.  Series of shots of his arrival.
	Juxtaposed against the previous instrumentals of  Mexican American Music of El Paso, he is going to shake up the team 
	“How in the world did you swing that”
	Head lights of the car
Also, coaches peeking through blinds observing scene from on high.

	“My Guy”, “We Got Double 0 Seven”, “I feel like crying but you know the tears won’t come down” 
Above are lines….
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	023.58
	Players settling into dorm rooms with various roommates
	One shot of a dorm room to another, each dorm room has different background music
	Character Development
	Written words on a poster, “Power to the People”
“I don’t need a book to live a life”

“We are crossing the bridge tonight”
	David Latin singing to his reflection in a mirror using a brush as a microphone
Shed looking at the pictures of the pin-up girls of his roommate

	“Sugar Pie Honey Bun”  
	28.03
	Team sings on stage
	(just after Bobby Joe meets Tina in bar)

	Emphasize team mixing with culture plus romance
	“You got me all wrong”  “I can’t help myself”
	Audience’s responses to their singing

	“I’m On My Way to Canaan”
	033.13

	Harry’s mother comes to El Paso to help him bring his grades up to par
	Close up shot of shoes to Medium shot from the waist down of Harry’s mother purposefully walking the hall.
	Character Development, the importance of family influence and God in Harry’s life
	“I’m a black man, I don’t do rocks”
“Yes mam my son Harry can.
	Facial expression of Harry and his mother juxtaposed 

	Song “Jordan River” (the version in movie is more gospel and has slightly different words)
	Time:  036.58

	Haskin’s has told Shed to go home and buys him a bus ticket
	Close up shot of Shed’s face against the wooden bleachers with the ticket in his hand
	Emphasizes theme of persistence, one more river to cross.  Shed as well as the team, blacks etc. have one more river to cross
	“I’ll never to able to look my Daddy in the eyes again.”
	Shed breathing heavy and look down at the floor while the lyrics sing “Listen”

	“I’ve Been Loving You to Long (To Stop Now) by Otis Redding and Jerry Butler released in 1965
	Time:  043.33
	Tina and Bobby Joe dancing on roof

	
	
	
	

	“Ain’t That Good News” written and performed by soul singer Sam Cooke and released in 1964
	Time:
049.04


	Players get to play their game and Miners beat Iowa

	
	
	
	

	Several Songs Played at party that players sneak to at night
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	052.00
	
	
	
	
	

	Bus ride with several songs presented by players and coaches 
	
	
	
	
	
	

	“Dancing in the Street” by Martha and the Vandellas released in 1964.  The song was one of Motown’s signature songs.
	Time:
54.11


	Song played through a series of bus rides to games
	
	
	
	

	Christmas songs in instrumentals but words would be “Tidings of comfort and joy”
	Time:
056.39
	Shed beaten in the bathroom of the diner
	
	
	
	

	“People Get Ready” by Curtis Mayfield released in 1965


	Time:  103.17  
	just after Willy has been told by Haskins that he can’t risk playing him due to his large heart
	
	
	
	

	“People Get Ready” by Curtis Mayfield released in 1965 (entire song this time)


	Time:
146.32
	Arriving in El Paso as national champions
	Tells what happens to each character 
	
	
	

	Credits shown while “One of These Days”
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Notes on Music in Glory Road 
1st Song Leads into film with words “Times are changing” and images of Ed Sullivan, Beatles, Bill Cosby, Martin Luther King Jr., basketball, Vietnam, and the date 1965.

“Uptight” (Everything’s Alright)

Uptight (Everything's Alright) lyrics by Stevie Wonder released in 1966

Baby, ev'rything is all right, uptight, out of sight.
Baby, ev'rything is all right, uptight, out of sight.

I'm a poorman's son, from across the railroad tracks,
The only shirt I own is hangin' on my back,
But I'm the envy of ev'ry single guy
Since I'm the apple of my girl's eye.
When we go out stepping on the town for a while
My money's low and my suit's out of style,
But it's all right if my clothes aren't new
Out of sight because my heart is true.

She says baby ev'rything is alright, uptight, out of sight.
Baby, ev'rything is alright, uptight, clean out of sight.

She's a pearl of a girl, I guess that's what you might say,
I guess her folks brought her up that way,
The right side of the tracks, she was born and raised
In a great big old house, full of butlers and maids.
She says no one is better than I, I know I'm just an average guy,
No football hero or smooth Don Juan,
Got empty pockets, you see I'm a poorman's son.
She says give her the things that money can buy
But I'll never, never make my baby cry,

And it's all right, what I can't do,
Out of sight because my heart is true,
She says baby ev'rything is alright, uptight, clean out of sight.
Baby, ev'rything is alright, uptight, clean out of sight.
Baby, ev'rything is alright, uptight, ah ah ah ah,
Baby, ev'rything is alright, uptight, clean out of sight.
Baby, ev'rything is alright, uptight, clean out of sight. http://www.azlyrics.com/lyrics/steviewonder/uptighteverythingsalright.html
________________________________________________________________________

Instrumentals throughout the movie emphasize setting i.e. Spanish music for El Paso. ________________________________________________________________________
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2nd  Song:  Shake It Up Baby (aka Twist and Shout) sung by Isley Brothers in 1962

In film at  020.45   

David Lattin driving his car and arriving at El Paso 

Well, shake it up, baby, now, (shake it up, baby)
Twist and shout. (twist and shout)
C'mon c'mon, c'mon, c'mon, baby, now, (come on baby)
Come on and work it on out. (work it on out)

Well, work it on out, honey. (work it on out)
You know you look so good. (look so good)
You know you got me goin', now, (got me goin')
Just like I knew you would. (like I knew you would)

Well, shake it up, baby, now, (shake it up, baby)
Twist and shout. (twist and shout)
C'mon, c'mon, c'mon, c'mon, baby, now, (come on baby)
Come on and work it on out. (work it on out)

You know you twist your little girl, (twist, little girl)
You know you twist so fine. (twist so fine)
Come on and twist a little closer, now, (twist a little closer)
And let me know that you're mine. (let me know you're mine)

Well, shake it up, baby, now, (shake it up, baby)
Twist and shout. (twist and shout)
C'mon, c'mon, c'mon, c'mon, baby, now, (come on baby)
Come on and work it on out. (work it on out)

You know you twist your little girl, (twist, little girl)
You know you twist so fine. (twist so fine)
Come on and twist a little closer, now, (twist a little closer)
And let me know that you're mine. (let me know you're mine)

Well, shake it, shake it, shake it, baby, now. (shake it up baby)
Well, shake it, shake it, shake it, baby, now. (shake it up baby)
Well, shake it, shake it, shake it, baby, now. (shake it up baby) http://www.stlyrics.com/lyrics/gloryroad/shakeitupbabytwistandshout.htm
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Several songs with lines while introducing players in their dorm rooms:  “My Guy”, “We Got Double 0 Seven”, “I feel like crying but you know the tears won’t come down,” 

Team sings on stage: “Sugar Pie Honey Bun”  28.03 (just after Bobby Joe meets Tina in bar)

_______________________________________________________________________

3rd Song:  “I’m On My Way to Canaan”

033.13

Harry’s mother comes to El Paso to help him bring his grades up to par.
I’m On My Way to Canaan (Gospel, couldn’t find the author)

I'm on my way (I'm on my way) to Canaan's land (to Canaan's land)

I'm on my way (I'm on my way) to Canaan's land (to Canaan's land)

I'm on my way (I'm on my way) to Canaan's land

I'm on my way (Praise the Lord) I'm on my way 

If sister don't go (if sister don't go) it won't hinder me (it won't hinder me)

If sister don't go (if sister don't go) it won't hinder me (it won't hinder me)

If sister don't go (if sister don't go) it won't hinder me

I'm on my way, yes, My Lord, I'm on my way

If you don't go (if you don't go) it won't hinder me (it won't hinder me)

If you don't go (if you don't go) it won't hinder me (it won't hinder me)

If you don't go (if you don't go) it won't hinder me

I'm on my way (Thank the Lord) I'm on my way

If father don't go (if father don't go) it won't hinder me (it won't hinder me)

If father don't go (if father don't go) it won't hinder me (it won't hinder me)

If father don't go (if father don't go) it won't hinder me

I'm on my way (Praise the Lord) I'm on my way

I'm on my way (I'm on my way) to Canaan's land (to Canaan's land)

I'm on my way (I'm on my way) to Canaan's land (to Canaan's land)

I'm on my way (I'm on my way) to Canaan's land

I'm on my way (Praise the Lord) I'm on my way 

http://www.traditionalmusic.co.uk/bluegrass-lyrics/Im_on_my_way_to_Canaans_land.html
Appendix #11c3
4th Song “Jordan River” (the version in movie is more gospel and has slightly different words)

Peter Yarrow (60s group Peter, Paul, & Mary)

Time:  036.58—Haskin’s has told Shed to go home and buys him a bus ticket.
Verse 1:
(Jordan's river, I'm bound to cross).

Jordan river, I'm bound to cross.
Jordan river, I'm bound to cross;
I've got one more river to cross.

Verse 2:
(Mother will be waiting),
(mother can't help me to cross).

Mother will be waiting, 
she can't help me to cross.

Mother will be waiting, 
she can't help me to cross;
(I've got) one more river to cross.

Verse 3:
(Father will be waiting),
(father can't help me to cross).

Father will be waiting, 
he can't help me to cross.

Father will be waiting, 
he can't help me to cross;
(I've got) one more river to cross.

Verse 4:
(Jesus will be waiting),
(Jesus' gonna help me to cross).

Jesus will be waiting,
He's gonna help me to cross.

Jesus will be waiting,
He's gonna help me to cross.

Bridge:
One more river,
one more river.

Vamp:
Hallelujah, 
thank You, Jesus,
made it over the river.

Ending:
(I've got) one more river to cross.       http://www.lyricstime.com/georgia-mass-choir-jordan-river-lyrics.html
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5th Song “I’ve Been Loving You to Long (To Stop Now) by Otis Redding and Jerry Butler released in 1965

Time:  043.33


Tina and Bobby Joe dancing on roof

____________________________________________________________

6th Song  “Ain’t That Good News” is a song written and performed by soul singer Sam Cooke and released in 1964

49.04

Players get to play their game and Miners beat Iowa

“Ain’t That Good News” 

Oh my baby's comin home tomorrow
Ain't that good news
Yeah, ain't that news
My baby is coming home tomorrow
Ain't that news
Yeah, ain't that news
I got a letter just the other day
Telling me that he was on his way
And he wants me to meet him at the station
Ain't that good news
Yeah, ain't that news
In the letter he told me he still loved me
Ain't that good news
Yeah, ain't that news
In the letter he told me he loved me
Ain't that news
Yeah, ain't that news
He said he's sorry that he left
Found out he don't want nobody else
He said he wants me all to himself now
Ain't that good news
Yeah, ain't that news
Ain't that news
Ain't that good news
Ain't that news
Ain't that news
I said my baby's coming home tomorrow
Ain't that good news
Yeah, ain't that news
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I'm gonna have him a party at the station
Ain't that good news
Yeah, ain't that news
Have a party at the station
Ain't that news
Yeah, ain't that news
And I can't wait to get him home
Where we can finally be alone
Disconnect my telephone now
Ain't that good news
Yeah, ain't that news
Ain't that news
Ain't that good news
I said my baby's coming home tomorrow
Ain't that good news
Yeah, ain't that news
Ain't that news
Ain't that good news

http://www.lyricsmode.com/lyrics/s/sam_cooke/aint_that_good_news.html

Several songs played at party that players sneak out to go to (52.00)
Several types of music played in bus by different players and coaches.
7th Song “Dancing in the Street” by Martha and the Vandellas released in 1964.  The song was one of Motown’s signature songs.

54.11—Song played through a series of bus rides

“Dancing in the Street”

Callin' out around the world
Are you ready for a brand new beat?
Summer's here and the time is right
For dancin' in the streets
They're dancin' in Chicago
Down in New Orleans
Up in New York City

All we need is music, sweet music
There'll be music everywhere
There'll be swingin', swayin' and records playin'
And dancin' in the streets
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Oh, it doesn't matter what you wear
Just as long as you are there
So come on, every guy grab a girl
Everywhere around the world
There'll be dancin'
They're dancin' in the street

This is an invitation
Across the nation
A chance for the folks to meet
There'll be laughin' and singin' and music swingin'
And dancin' in the streets

Philadelphia, P.A. (Philadelphia, P.A.)
Baltimore and DC now (Baltimore and DC now)
Yeah don't forget the Motor City (can't forget the Motor City)

All we need is music, sweet music
There'll be music everywhere
There'll be swingin', swayin' and records playin'
And dancin' in the street, yeah

Oh, it doesn't matter what you wear
Just as long as you are there
So come on, every guy grasp a girl
Everywhere around the world
There'll be dancin'
They're dancin' in the streets

Philadelphia, P.A. (Philadelphia, P.A.)
Baltimore and DC now (Baltimore and DC now)
Yeah don't forget the Motor City (can't forget the Motor City)
All the way down in L.A. California
Not to mention Halifax Nova Scotia
Manchester
Alexandria, Virginia, Virginia

http://www.stlyrics.com/lyrics/thebigchill/dancinginthestreet.htm
56.39   Christmas song without the lyrics but words would be: “Tidings of Comfort and Joy” while Shed is being beaten in the restroom.
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http://www.carols.org.uk/god_rest_ye_merry_gentlemen.htm
“God Rest Ye Merry, Gentlemen”

God rest ye merry, gentlemen
Let nothing you dismay
Remember, Christ, our Saviour
Was born on Christmas day
To save us all from Satan's power
When we were gone astray
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy

In Bethlehem, in Israel,
This blessed Babe was born
And laid within a manger
Upon this blessed morn
The which His Mother Mary
Did nothing take in scorn
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy

From God our Heavenly Father
A blessed Angel came;
And unto certain Shepherds
Brought tidings of the same:
How that in Bethlehem was born
The Son of God by Name.
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy

"Fear not then," said the Angel,
"Let nothing you affright,
This day is born a Saviour
Of a pure Virgin bright,
To free all those who trust in Him
From Satan's power and might."
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy

The shepherds at those tidings
Rejoiced much in mind,
And left their flocks a-feeding
In tempest, storm and wind:
And went to Bethlehem straightway                                                                Appendix 11c8
The Son of God to find.
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy

And when they came to Bethlehem
Where our dear Saviour lay,
They found Him in a manger,
Where oxen feed on hay;
His Mother Mary kneeling down,
Unto the Lord did pray.
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy

Now to the Lord sing praises,
All you within this place,
And with true love and brotherhood
Each other now embrace;
This holy tide of Christmas
All other doth deface.
O tidings of comfort and joy,
Comfort and joy
O tidings of comfort and joy 

8th Song:  “People Get Ready” just after Willy has been told by Haskins that he can’t risk playing him due to his large heart…  Time:  103.17  ______________________________________________
9th Song:   “People Get Ready” (repeat, but this time complete song)

Arriving in El Paso as champions 146.32

10th Song – Credits shown while “One of These Days”

One of these days I'm gonna wake up
Skies gonna be blue 
One of these days I'm gonna wake up
To a sun shining through 
One of these days this song is gonna be true
And the world, the world
Is gonna be brand new
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One of these days I'm gonna wake up
And im gonna feel fine 
One of these days I'm gonna wake up
And my dreams are gonna be mine
One of these days this song is gonna be true
And the world, the world
Is gonna be brand new

It's gonna sound like music
Oh sweet music
And everybody's gonna want
To sing along
It's gonna sound like music
Oh sweet music
And everybody in the world
is gonna sing this song

They gonna say la,la-la,la-la,la,la
la-la,la-la,la,la
la-la,la-la,la,la

One of these days I'm gonna wake up
And I'm gonna be free
One of these days I'm gonna wake up
Break this chance oh gimmie... [?]
One of these days this song is gonna be true
And the world is gonna be brand new

It's gonna sound like music
Oh sweet music
And everybody's gonna want
To sing along
It's gonna sound like music
Oh sweet music
And everybody in the world
is gonna sing my song, my song, my song

They gonna say la,la-la,la-la,la,la
la-la,la-la,la,la
la-la,la-la,la,la [x2]

One of these days, one of these days, I know I know... one of these days
And the world, the world
Is gonna be brand new... 
[ Sweet Music Lyrics on http://www.lyricsmania.com/  ]
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Born to Run? Little Ones Get Tests for Sports Gene

By Juliet Macur

November 30, 2008

BOULDER, Colo. — When Donna Campiglia learned recently that a genetic test might be able to determine which sports suit the talents of her 2 ½-year-old son, Noah, she instantly said, Where can I get it and how much does it cost? 

“I could see how some people might think the test would pigeonhole your child into doing fewer sports or being exposed to fewer things, but I still think it’s good to match them with the right activity,” Ms. Campiglia, 36, said as she watched a toddler class at Boulder Indoor Soccer in which Noah struggled to take direction from the coach between juice and potty breaks.

“I think it would prevent a lot of parental frustration,” she said. 

In health-conscious, sports-oriented Boulder, Atlas Sports Genetics is playing into the obsessions of parents by offering a $149 test that aims to predict a child’s natural athletic strengths. The process is simple. Swab inside the child’s cheek and along the gums to collect DNA and return it to a lab for analysis of ACTN3, one gene among more than 20,000 in the human genome. 

The test’s goal is to determine whether a person would be best at speed and power sports like sprinting or football, or endurance sports like distance running, or a combination of the two. A 2003 study discovered the link between ACTN3 and those athletic abilities.

In this era of genetic testing, DNA is being analyzed to determine predispositions to disease, but experts raise serious questions about marketing it as a first step in finding a child’s sports niche, which some parents consider the road to a college scholarship or a career as a professional athlete.

Atlas executives acknowledge that their test has limitations but say that it could provide guidelines for placing youngsters in sports. The company is focused on testing children from infancy to about 8 years old because physical tests to gauge future sports performance beyond that age are, at best, unreliable. 

Some experts say ACTN3 testing is in its infancy and virtually useless. Dr. Theodore Friedmann, the director of the University of California-San Diego Medical Center’s interdepartmental gene therapy program, called it “an opportunity to sell new versions of snake oil.”

“This may or may not be quite that venal, but I would like to see a lot more research done before it is offered to the general public,” he said. “I don’t deny that these genes have a role in athletic success, but it’s not that black and white.” 

Dr. Stephen M. Roth, director of the functional genomics laboratory at the University of Maryland’s School of Public Health who has studied ACTN3, said he thought the test would become popular. But he had reservations.

“The idea that it will be one or two genes that are contributing to the Michael Phelpses or the Usain Bolts of the world I think is shortsighted because it’s much more complex than that,” he said, adding that athletic performance has been found to be affected by at least 200 genes.      
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Dr. Roth called ACTN3 “one of the most exciting and eyebrow-raising genes out there in the sports-performance arena,” but he said that any test for the gene would be best used only on top athletes looking to tailor workouts to their body types. 

“It seems to be important at very elite levels of competition,” Dr. Roth said. “But is it going to affect little Johnny when he participates in soccer, or Suzy’s ability to perform sixth grade track and field? There’s very little evidence to suggest that.”

The study that identified the connection between ACTN3 and elite athletic performance was published in 2003 by researchers primarily based in Australia. 

Those scientists looked at the gene’s combinations, one copy provided by each parent. The R variant of ACTN3 instructs the body to produce a protein, alpha-actinin-3, found specifically in fast-twitch muscles. Those muscles are capable of the forceful, quick contractions necessary in speed and power sports. The X variant prevents production of the protein.

The ACTN3 study looked at 429 elite white athletes, including 50 Olympians, and found that 50 percent of the 107 sprint athletes had two copies of the R variant. Even more telling, no female elite sprinter had two copies of the X variant. All male Olympians in power sports had at least one copy of the R variant. 

Conversely, nearly 25 percent of the elite endurance athletes had two copies of the X variant — only slightly higher than the control group at 18 percent. That means people with two X copies are more likely to be suited for endurance sports.

Still, some athletes prove science, and seemingly their genetics, wrong. Research on an Olympic long jumper from Spain showed that he had no copies of the R variant, indicating that athletic success is probably affected by a combination of genes as well as factors like environment, training, nutrition and luck.

“Just think if that Spanish kid’s parents had done the test and said, ‘No, your genes show that you are going to be a bad long jumper, so we are going to make you a golfer,’ ” said Carl Foster, a co-author of the study, who is the director of the human performance laboratory at the University of Wisconsin-La Crosse. “Now look at him. He’s the springiest guy in Spain. He’s Tigger. We don’t yet understand what combination of genes creates that kind of explosiveness.”

Dr. Foster suggested another way to determine if a child will be good at sprint and power sports. “Just line them up with their classmates for a race and see which ones are the fastest,” he said.

Kevin Reilly, the president of Atlas Sports Genetics and a former weight-lifting coach, expected the test to be controversial. He said some people were concerned that it would cause “a rebirth of eugenics, similar to what Hitler did in trying to create this race of perfect athletes.” 

Mr. Reilly said he feared what he called misuse by parents who go overboard with the results and specialize their children too quickly and fervently.

“I’m nervous about people who get back results that don’t match their expectations,” he said. “What will they do if their son would not be good at football? How will they mentally and emotionally deal with that?”   
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Mr. Reilly insisted that the test is one tool of many that can help children realize their athletic potential. It may even keep an overzealous father from pushing his son to be a quarterback if his genes indicate otherwise, Mr. Reilly said. 

If ACTN3 suggests a child may be a great athlete, he said, parents should take a step back and nurture that potential Olympian or N.F.L. star with careful nutrition, coaching and planning. He also said they should hold off on placing a child in a competitive environment until about the age of 8 to avoid burnout.

“Based on the test of a 5-year-old or a newborn, you are not going to see if you have the next Michael Johnson; that’s just not going to happen,” Mr. Reilly said. “But if you wait until high school or college to find out if you have a good athlete on your hands, by then it will be too late. We need to identify these kids from 1 and up, so we can give the parents some guidelines on where to go from there.”

Boyd Epley, a former strength and conditioning coach at the University of Nebraska, said the next step would be a physical test he devised. Atlas plans to direct children to Epic Athletic Performance, a talent identification company that uses Mr. Epley’s index. He founded the company; Mr. Reilly is its president.

China and Russia, Mr. Epley said, identify talent in the very young and whittle the pool of athletes until only the best remain for the national teams. 

“This is how we could stay competitive with the rest of the world,” Mr. Epley said of genetic and physical testing. “It could, at the very least, provide you with realistic goals for you and your children.”

The ACTN3 test has been available through the Australian company Genetic Technologies since 2004. The company has marketed the test in Australia, Europe and Japan, but is now entering the United States through Atlas. The testing kit was scheduled to be available starting Monday through the Web site atlasgene.com.

The analysis takes two to three weeks, and the results arrive in the form of a certificate announcing Your Genetic Advantage, whether it is in sprint, power and strength sports; endurance sports; or activity sports (for those with one copy of each variant, and perhaps a combination of strengths). A packet of educational information suggests sports that are most appropriate and what paths to follow so the child reaches his or her potential. 

“I find it worrisome because I don’t think parents will be very clear-minded about this,” said William Morgan, an expert on the philosophy of ethics and sport and author of “Why Sports Morally Matter.” “This just contributes to the madness about sports because there are some parents who will just go nuts over the results.

“The problem here is that the kids are not old enough to make rational autonomous decisions about their own life,” he said.

Some parents will steer clear of the test for that reason.

Dr. Ray Howe, a general practitioner in Denver, said he would rather see his 2-year-old, Joseph, find his own way in life and discover what sports he likes the best. Dr. Howe, a former professional cyclist, likened ACTN3 testing to gene testing for breast cancer or other diseases.
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“You might be able to find those things out, but do you really want to know?” he said. 

Others, like Lori Lacy, 36, said genetic testing would be inevitable. Ms. Lacy, who lives in Broomfield, Colo., has three children ranging in age from 2 months to 5 years. 

“Parents will start to say, ‘I know one mom who’s doing the test on her son, so maybe we should do the test too,’ ” she said. 

“Peer pressure and curiosity would send people over the edge. What if my son could be a pro football player and I don’t know it?”
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Born to Run?  Little Ones Get Test for Sports Gene
Genetic-Biology. the science of heredity, dealing with resemblances and differences of related organisms resulting from the interaction of their genes and the environment.
Pigeonhole-to assign to a definite place or to definite places in some orderly system:
Genome-a full set of chromosomes; all the inheritable traits of an organism.
Predisposition-the state of being predisposed; tendency, inclination, or susceptibility.

Niche-a place or position suitable or appropriate for a person or thing

Gauge-to determine the exact dimensions, capacity, quantity, or force of; measure.

Snake oil-any of various substances or mixtures sold (as by a traveling medicine show) as medicine usually without having had the claims of their medical worth or properties substantiated by scientific tests

Venal-marked by corrupt dealings, especially bribery

Functional genomics-the branch of genomics that determines the biological function of the genes and their products 

Reservations-the act of reserving; a keeping back or withholding

Affected-acted upon; influenced

Elite-representing the most choice or select; best

Contractions-the change in a muscle by which it becomes thickened and shortened

Variant-a person or thing that varies

Endurance-the ability or strength to continue or last

Controversial-subject to controversy; debatable

Eugenics-the study of hereditary improvement of the human race by controlled selective breeding.

Fervently-having or showing great warmth or intensity of spirit, feeling, enthusiasm

Overzealous-excessively enthusiastic

Burnout-fatigue, frustration, or apathy resulting from prolonged stress, overwork, or intense activity

Devised-contrived, planned, or elaborated; invented from existing principles or ideas

Whittle-to reduce the amount of, as if by whittling; pare down; take away by degrees

Philosophy-the critical study of the basic principles and concepts of a particular branch of knowledge

Ethics-a system of moral principles

Rational-having or exercising reason, sound judgment, or good sense

Autonomous-not controlled by others or by outside forces

Practitioner-a person engaged in the practice of a profession, occupation, etc.

Inevitable- unable to be avoided, evaded, or escaped; certain; necessary

Appendix #12a5
7.2 Close and Critical Reading-- Persistent Pursuits—“Born to Run”—Student 

Theme:  Persistence and desire prevail in the face of opposition.
What does the text say? (Briefly summarize “Born to Run” at the literal level.)

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)

What does the text mean? (What message/theme/concept is the author trying to get across?)

So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
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7.2 Close and Critical Reading-- Persistent Pursuits—“Born to Run”—Teacher 

Theme:  Persistence and desire prevail in the face of opposition.
What does the text say? (Briefly summarize the excerpt from Born to Run? Little Ones Get Tests for Sports Gene)

The article describes the process of genetic testing that might be able to predict a child’s natural physical strengths.  The test analyzes the ACTN3, because a 2003 study uncovered a link between ACTN3 and athletic abilities like sprinting, running, speed, and power. One parent, Donna Campliglia, said that she believed it would be beneficial because it would “prevent a lot of parental frustration.” Dr. Stephen M. Roth, director of the functional genomics laboratory at the University of Maryland’s School of Public Health, studied ACTN3 and found it to be an exciting gene in the sports performance arena. Kevin Reilly, the president of Atlas Sports Genetics, expected the test to be controversial.  He feared the misuse of the test when parents might overreact to the results.  On the other hand, he felt the test might help in situations in which a parent pushes his or her child in a sport when the child’s genes indicate otherwise.  He states that parents who have children that have an ACTN3 that suggests they might be great athletes should not have those children compete competitively until the age of eight to avoid burnout.  Mr. Epley, a former strength and conditioning coach at the University of Nebraska, said that the next step after a genetic test would be a physical test he created.  This test, which would help identify a child’s talent, could lead to early narrowing of the talent pool, a practice already in use in China and Russia. The ACTN3 test has been available through the Australian company Genetic Technologies since 2004.  It is now available in the United States.  The analysis takes two or three weeks, and the results come in certificate form announcing your genetic advantage.

How does it say it?  In other words, how does the author develop the text to convey his/her purpose?  (What are the genre, format, organization, features, etc.?)

The genre of this article is informational.  The article indicates the facts about the genetic test that might be able to predict a child’s natural physical strengths.  The article also details the conflicting opinions and data that disprove the benefits of the test and is presented from the point of view of the testing providers, opposing experts, and parents in the community.  The article uses statistical data to convince the reader of the advantages of the testing.  The author teases the reader’s interest with a question in the title: “Born to Run?  Little Ones Get Test for Sports Gene.”  The title could be an inter-textual reference to Bruce Springstein’s song “Baby I was Born to Run.”  The reader can assume that the informational article is for the general public, though it uses scientific terms such as ACTN3 and interchanges the scientific term for the general term, “sports gene.”  It is interesting to note the short paragraphs.  The author attempts to be unbiased.  However, her strategic use of stereotypes effectively persuades the reader to doubt the genetic test.  For example, her selection of parent dialogue perpetuates the stereotype of parental one-upmanship.  For example, the first paragraph notes Donna Campiglia’s (a mother of a two year old) immediate response when learning of the gene test as “Where can I get it and how much does it cost?”  The use of the mother’s specific words emphasizes her competitiveness as shown here:  “I could see how some people think the test would pigeonhole your child into doing fewer sports or being exposed to fewer things, but I still think it’s good to match them with the right activity,” and “I think it would prevent a lot of parental frustration.”  Note that Donna’s comments are opinion, not fact.  The author further emphasizes Donna’s competitiveness by describing her observation of her son struggling “to take direction from the coach between juice and potty breaks.”   Paragraph four and five support a description with details of the cost and process of the DNA test: “Atlas Sports Genetics” is a detail regarding the testing and cost of the gene test.  In paragraph six, the author notes the fact that “in this era of genetic test, DNA is being analyzed to determine predispositions to disease.”  However, the author once more perpetuates a stereotype, a money-hungry 
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company only too willing to play upon the humanity’s weaknesses.  For example, the author notes that “Atlas executives acknowledge that their test has limitations” and is “at best, unreliable,” yet they are willing to charge $149 to “obsessed” parents.  The author then perpetuates the stereotype of the skeptical scientist.  For example, Dr. Theodore Freidmann called the test “an opportunity to sell new versions of snake oil.” Also, whereas the parents offer opinions, the scientists offer facts.  For example, Dr. Roth states, “The idea that it will be one or two genes that are contributing to the Michael Phelpses or the Usain Bolts of the world I think is shortsighted because it’s much more complex than that.”    Roth notes “athletic performance has been found to be affected by at least 200 genes.”  Note, that Roth’s words use professional sport icons (Michael Phelpse and Usain Bolt) as examples to illustrate his point and provide his listeners with a visual image.  The author’s choice of direct quotations by Dr. Roth also introduces exaggeration, as in “eyebrow-raising genes.”  Paragraphs 14 through 18 introduce the study, describe the study, and explain the results of the study.   They also provide an example that is not explained by the study: “Olympian long jumper from Spain.”  Also, the author’s use of statistics and scientific language show an attempt to add authenticity and credibility to the article. The overall organizational structure of this article is comparison and contrast of three different perceptions of the gene test (parents’, scientists’, and business’s). Paragraph 19 incorporates a literary reference to A.A. Milne’s book Winnie the Pooh: “He’s the springiest guy in Spain.  He’s Tigger.”  This is also a metaphor. In paragraph 20 the author introduces the president of Atlas Sports Genetics, Kevin Reilly, perpetuating the stereotype of corporate greed: despite Kevin Reilly’s comment that some fear “a rebirth of eugenics” and his own fear of misused results, he insists that the test “can help children realize their athletic potential.”  Note that Kevin’s reference to “eugenics” is an historical reference to Hitler and the creation of the master race.  It is interesting to note that the only parent who does not perpetuate the stereotype competitive parent is the one who is a doctor:  “You might be able to find those things out, but do you really want to know?”  The article also incorporates a web site address for sales of the test, concluding as it began with a competitive parent: “What if my son could be a pro football player and I don’t know it?” 
What does the text mean?  (What message/theme/concept is the author trying to get across?)

Just because we can doesn’t mean we should.
So what? (What does the message/theme/concept mean in your life and/or in the lives of others?  Why is it worth sharing/telling?  What significance does it have to your life and/or to the lives of others? Answers will vary but may resemble the following.
This article reminds me of the old argument of nature v. nurture.  If a child is predetermined to do well in a particular sport, will that alter the way s/he plays that sport and his/her dedication to it? I wonder if a test like this would completely destroy the concept of perseverance.  Why would a child be inclined to put forth his/her all when they already know they are “supposed to be great” at a given sport?  I can’t help but be intrigued by the possibility to know what the test may indicate but at the same time be frightened of what testing like this could do to our society.  Will we eventually “breed out” those that are not “elite”?  It seems that the testing could completely distort our dreams and passions and make everything an expectation based on “science.”  Kids might lose out on the opportunity to try things just for the sake of having fun.  After all, you are only young once, and you should have the chance to make the best of your youth and have fun doing all that you want to do and not only what your genes say you can.
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T4- Talking to the Text 

Protocols

A. As you read, use the following guidelines:

· In the white spaces and margins surrounding the text, write what the words and sentences make you think about as you read.
· Trust your thinking.  There is no correct or incorrect answer, but there is a progression of sophistication proficient readers move toward.
· You will be scored on the thoughtfulness and critical reflection of your notations.
B. When reflecting upon what you read, make notations about:

· what the title might indicate about the text.
· what you notice about the first sentence and what predictions you can make about the text.
· your ideas that surface as you read.
· questions you have as you read.
· what you wonder about as you read.
· inconsistencies that you notice about the author’s writing.
· what confuses or is a roadblock for you as you read.
· anything that reminds you of another text, your personal experiences, or how these connections help you understand the text.
· words, phrases, or sentences that you find interesting.
· questions you have for additional information about the content.
· big ideas that seem important to the text as a whole.
· summary thoughts that capture the author’s complete idea.
· inferences you can draw from clues in the text.
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READING

     APPRENTICESHIP

Talking to the Text 

A Formative Assessment Tool

Students who use Talking to the Text (T4) as a tool to assist with constructing meaning as they interact with text provide teachers with a wealth of formative information. Strategic teachers ASSESS student’s T4 work products, and this information is used by teachers to make instructional decisions.  Teachers assess a student’s text analysis to discover what students do well and what additional exposure to strategy instruction will enable students to acquire deeper understandings and insights.  Teachers DECIDE and TEACH what strategic literacy mini-lessons or modeling students need in order to improve comprehension.

Initially, after modeling for students Talking to the Text, students will begin to make notations relative to their level of reading.  However, teachers must select the strategies they choose to model carefully, because different strategies will directly influence their understanding of text.  Irregardless of what level a student comprehends, teachers can masterfully impact how students interact with text by selecting the appropriate strategy. Teachers’ use of students’ T4 work products to select strategies to model, individualizes instruction based on need.  Teachers also decide to model a comprehension strategy based on text demands.

EVIDENCE OF STRENGTHS:

· Reads the entire text.
· Interacts genuinely with the text.
· Connects with the text.
· Questions the author.
· Reveals what he does understand.
· Monitors his/her confusion.
· Offers some synthesis and comments on some big ideas; begins to construct meaning.
· Poses higher-order questions.
· Poses an assortment of questions:  cause/effect, emotional, history, proposal or solution, big concept.
Model these Mini-lessons

Below are suggested mini-lessons to be modeled for students:

· using context clues from words in text

· using the title or first sentences in paragraphs to make predictions

· using an idea to foster a prediction

· summarizing key points in your own words

· making connections to other texts or personal experiences

· drawing probable outcomes

· using implied clues to draw inferences

· using text structures to guide expository reads

· using pieces of the text as evidence to formulate a picture…synthesis

· deciding what is important 

· posing inferential and big idea questions

· distinguishing between what is interesting to the reader and what seems important to the text and author
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READING

     APPRENTICESHIP

Talking to the Text (T4) RUBRIC
I.  MAKING MEANING (using a variety of thinking or reading strategies to understand text)
5  INTERNALIZING

Talking to the Text notes show clear evidence of real thinking, the use of reading strategies to make meaning and to make connections within the text.  

The notations show evidence of:
· ____  comprehending on many levels.  
· ____  using prior knowledge to make connections within text.
· ____  flexibly using strategies like questioning, summarizing,

predicting, questioning, and using fix-ups.
· ____  using text structure signposts to support understanding.
· ____  recognizing key ideas in the text and how they build the main idea.
· ____  asking questions to improve understanding or challenge the author.
3 DEVELOPING

Talking to the Text notes show an adequate understanding of most of the text.  

The notations show evidence of:

· ____  summarizing or restating that varies in completeness. 
· ____  having a literal focus that may include some evidence of inferential thinking.
· ____  using some prior knowledge to make connections. Aren’t all of these done by the 
                reader? 
· ____  recognizing some key ideas but missing others.
· ____  asking some questions.
· ____  making some use of text structure signposts to help make meaning.
1 BEGINNING

Talking to the Text notes show little evidence of constructing meaning from the text. 

The notations show evidence of:

· ____  focusing primarily on vocabulary, dates, and names.
· ____  missing the key ideas in the text.
· ____  thinking incompletely—without using the information in the text.
· ____ having little or no understanding of text structure signposts. 
· ____  asking few questions that show understanding.
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READING

     APPRENTICESHIP

Talking to the Text (T4) RUBRIC
II.  BUILDING BIG IDEAS (using text information or prior knowledge to build ideas)
5  INTERNALIZING
Talking to the Text notes show considerable evidence of going beyond the text to other texts, experiences, or inferences to build personal insights.
The notations show evidence of :  
· ____  drawing on personal experiences to assist in understanding the text.
· ____  suggesting more than one interpretation.
· ____  supporting or challenging the author’s assumptions, ideas, or style.
· ____  becoming personally involved involement through comparison/contrast

to other texts and experiences.
· ____  expressing curiosity, wonder, or desire to learn more about 

something in or related to the text

3.  DEVELOPING

Talking to the Text notes show some attempts to build big ideas, but notes often reflect the ordinary rather than the unique, with little risk-taking, and regard the author and the text as the final authority.

The notations show evidence of:

· ____  focusing on arriving at the “right” interpretation.
· ____  basing ideas or questions on prior knowledge rather than new learning.
· ____  making little attempt to support or challenge the author’s assumptions or ideas.
· ____  having personal involvement that is somewhat superficial or occurs as an after-
thought. 

· ____  forming opinions, judgments or insights about the content of the text, but  no 
connections to other texts or experiences.
1 BEGINNING
Talking to the Text notes show a safe text-bound interpretation.
The notations show evidence of:

· ____  thinking in typical text-bound ways that do not lead to big ideas.
· ____  making few or no connections to personal experience or other texts. 

· ____  accepting the author’s absolute authority.
· ____   focusing on a single “right” interpretation, often relying on word-for-word text.
http://www.misd.net/secondaryliteracy/strategicliteracyinstructionwordstudy/TalkingtotheTextRubric.pdf
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TWO-COLUMN NOTES
Text:




Date:






	EVIDENCE

What I read in the text
	INTERPRETATION

Questions I have…

	
	


Appendix #13a
Name_____________________

Quick Write Lesson 13

Randy chose really achieving your childhood dreams as the topic of his lecture.  This allowed him to tell his story and encourage others to persist in achieving their dreams.  What are your dreams and how can you pursue them?  What are some possible obstacles that you will have to persist through?
__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

_________________________________________________________________________________
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Randy Pausch

www.parade.com/articles/additions/2008/addition_04-06-2008/1my_last_lecture
The Lessons I'm Leaving Behind

By Randy Pausch

published: 04/06/2008

Pausch wrote the following story about his experiences for PARADE magazine. It originally appeared in the April 6, 2008 issue.
At many colleges, professors are asked to give a “last lecture.” In this talk, they ruminate on what matters most to them. As they speak, audiences mull the same question: What wisdom would you impart to the world if you knew it was your last chance? 

Last year, I agreed to give a last lecture at Carnegie Mellon University, where I’m a professor in the computer science department. A few weeks later, I learned that I had only months to live—I was dying of pancreatic cancer. 

I knew I could cancel. I have three young children, I’m married to Jai, the woman of my dreams, and there were so many things to be done. But by speaking, I knew I could put myself in a bottle that would one day wash up on the beach for my children, Dylan, Logan and Chloe. Here’s what I want to share. 

Always Have Fun
Before I spoke, Carnegie Mellon’s president, Jared Cohon, said to me, “Please tell them about having fun, because that’s what I’ll remember you for.”

I came to an early realization. Each of us must make a decision, best captured in A.A. Milne’s Winnie-the-Pooh characters. Am I a fun-loving Tigger or a sad-sack Eeyore? It’s clear where I stand.

For my last Halloween, Jai, our kids and I dressed up as the Incredibles. I put a photo of us on my website and explained that chemo had not affected my superpowers. I got smiling e-mails in response.

I won’t let go of the Tigger in me. Someone asked what I want on my tombstone. I said: “Randy Pausch: He Lived 30 Years After a Terminal Diagnosis.” I could pack a lot of fun into 30 years. If that’s not to be, I’ll pack fun into the time I have.

Dream Big 

I was 8 in the summer of 1969, when men first walked on the moon. I was at camp, and we campers were brought to the main house to watch the moment on TV. But the astronauts were taking a while, and it was late. The counselors sent us to our tents to sleep, and we missed the first walk.

I was peeved. I thought: “My species has gotten off our planet and is in a new world for the first time, and you people think bedtime matters?”

When I got home, my dad gave me a photo that he’d taken of our TV set the second Neil Armstrong set foot on the moon. We still have that photo. 

Give yourself permission to dream. Fuel your kids’ dreams too. Once in a while, that might even mean letting them stay up past their bedtimes.

Ask for What You Want 
On a trip to Disney World, my dad and I were at the monorail with my son Dylan, then 4. Dylan wanted to sit in the nose-cone with the driver, and my father thought it would be a kick too.

“Too bad they don’t let regular people sit there,” Dad said.

 “Actually, I’ve learned there’s a trick to getting to sit up front,” I said. “Do you want to see it?”      
Appendix #13c1


I walked over to the attendant and said: “Excuse me. Could we please sit in the front car?”

“Certainly,” the attendant said. He led us to the nose-cone. It was one of the only times I ever saw my dad flabbergasted. “I said there was a trick,” I told him. “I didn’t say it was a hard trick.”

Now I’ve gotten even better at “just asking.” As we all know, it can take days to get medical results. Waiting is not how I want to spend my time, so I ask: “What’s the fastest I can get these results?”

“Oh,” they often respond, “we might be able to have them for you within an hour.”

Ask. More often than you’d suspect, the answer you’ll get is, “Sure.” 

Dare To Take a Risk
In a virtual-reality course I taught, I encouraged students to attempt hard things and not worry about failing. At the end of the semester, I presented a stuffed penguin—“The First Penguin Award”—to the team that took the biggest gamble while not meeting its goals. The award came from the idea that when penguins jump in water that might have predators, well, one of them’s got to be the first penguin. In essence, it was a prize for “glorious failure.”

Experience is what you get when you don’t get what you wanted. And it can be the most valuable thing you have to offer.

Look for the Best In Everybody
I got this advice from Jon Snoddy, my hero at Disney Imagineering. “If you wait long enough,” he said, “people will surprise and impress you.” When you’re frustrated with people, when you’re angry, it may be because you haven’t given them enough time. Jon warned that this took great patience, even years. “In the end,” he said, “people will show you their good side. Just keep waiting. It will come out.”

 
Make Time for What Matters
When Jai and I went on our honeymoon, we wanted to be left alone. Since my boss demanded a way for people to reach me, I recorded this greeting: 

“Hi, this is Randy. I waited until I was 39 to get married, so my wife and I are going away for a month. I hope you don’t have a problem with that, but my boss does. Apparently, I have to be reachable.” I then gave the names of Jai’s parents and the city where they lived. “If you call directory assistance, you can get their phone number. And then, if you can convince my in-laws that your emergency merits interrupting their only daughter’s honeymoon, they have our number.” We didn’t get any calls.

Time is all you have. And you may find one day that you have less than you think.

Let Kids Be Themselves 
Because I’ve been so vocal about my childhood dreams, people have asked me about the dreams I have for my own kids. As a professor, I’ve seen how disruptive it can be for parents to have specific dreams for their children. My job is to help my kids foster a joy for life and develop the tools to fulfill their own wishes. My wishes for them are very exact and, given that I won’t be there, I want to be clear: Kids, don’t try to figure out what I wanted you to become. I want you to become what you want to become. And I want you to feel as if I am there with you, whatever path you choose.

Adapted from the book The Last Lecture, by Randy Pausch and Wall Street Journal reporter Jeffrey Zaslow. Copyright © 2008 Randy Pausch. To be published by Hyperion. All rights reserved.
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AFTER THE LECTURE
After I gave my lecture in September, I expected to go home and quietly spend time with my family. I never imagined that my talk would be viewed online by millions worldwide. The response has overwhelmed and moved me. Thousands of people have written to me about their life lessons. I’ve also been buoyed by former students who’ve told me how my teaching made a difference to them. There’s no greater gift for a teacher. 

I’ve used my unexpected fame to advocate for pancreatic cancer research. Last month, I testified before Congress to seek funding for my disease, which is considered the deadliest of cancers. 

I’ve had great fun too. In my lecture, I told of two childhood dreams: playing in the NFL and being Captain Kirk on Star Trek. Strangers fulfilled those wishes. I was invited to scrimmage with the Pittsburgh Steelers and got to say a line in a new Star Trek film. Both experiences were thrilling.

I’m lucky to be living longer than I expected, allowing me more time with my kids. I’ve tried to do unforgettable things with them—such as swimming with dolphins—so they’ll have concrete memories of us and of my love for them. 

I am honored that my lecture will live on and that people have found it beneficial. Honestly, though, the talk was for my kids, and it gives me comfort to know that they will one day watch it.

Additional Randy Pausch Links

PowerPoint Slideshow- http://www.slideshare.net/whatidiscover/randy-pausch-lessons-learned
Educator’s Guide- http://www.thelastlecture.com/pdf/LastLecture_EdGuide.pdf 
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CAROUSEL REVIEW
Carousel Review is a strategy that provides an opportunity for students to work in groups to discuss 

And chart their current understanding of key issues, problems, and concepts while recalling facts, beliefs, information, and/or key understandings. During this process, students work together to 
generate responses to questions posed, and secondly, to reflect upon responses generated by fellow students. This is not a time to make judgments. The review part of the Carousel movement invites students to piggyback off each other’s ideas, enhancing the possibility that additional thoughts, 
connections, or associations will be triggered. The generated list charted by students serves as classroom representation of what they recall and understand about their learning.

MATERIALS

· Chart paper with recorded questions

· Markers for each participant

· One marker color for each member of one group

STEP BY STEP
1. Students are assembled in groups of 4 to 5 and assigned to one chart with a question or questions listed. Students use the marker color assigned to their group to generate responses and list on the chart. Once they have exhausted their thoughts, they are ready to move to the next chart. Some teachers like to give 2 to 3 minutes for responses and then ask all groups to move one chart over. Students do not make judgments about accuracy at this time.
2. Students read the brainstormed generation of the preceding group. Then they repeat the process in step one. Again, students defer judgment as to accuracy. This process repeats itself until each group has visited each chart and had an opportunity to respond.
___ individual

___ pairs

___ small group

___ whole class

___ warm-up

___ before

___ during

___ after
Prepared by Lisa Guzzardo Asaro and Barry Chute, MISD, Clinton Township, MI 10/10/2006 http://www.misd.net/secondaryliteracy/strategicliteracyinstructionwordstudy/CarouselReview.pdf
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Culminating Project:  Digital Storytelling Activity 

Glory Road

To integrate technology and historical events, your culminating project is to research historical individuals who have prevailed with persistence and desire through difficult circumstances.  
You will first choose and then research a historical individual who has prevailed with persistence and desire through difficult circumstances. You will use the I-Search Report strategy. 

When you have completed your I-Search Report, you will create a digital story to present your historical individual.  Your digital stories should be 2-3 minutes in length.  Please follow the digital (photo) story instructions and guidelines. 
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Modified I-Search Report 

	Quick write:  In the space provided, write for 2-3 minutes on what you know about your topic/term.
Topic:  ____________________________________



	Formulating Research Questions:   In the space provided, write 3-5 research questions relating to your topic.


	“I-Plan” Statement:  Write an “I-Plan” statement that indicates what you plan to do to find answers to your questions.




My Topic:  _________________

Name:  __________________________
	Research question I am answering:



	Reference source where I found my answer:



	What I learned:

· 

	Connections (text-text; text-world; text-self):

·  


	Research question I am answering:



	Reference source where I found my answer:



	What I learned:

· 

	Connections (text-text; text-world; text-self):

·  



What is Photo Story?  
Photo Story 3 for Windows is a free download from Microsoft that lets you put together digital images to create a show and tell presentation from your digital pictures. Photo Story is very simple to use.  The software guides you through each element of the slideshow allowing you to customize your work at any point.  Users may add accompanying text, music, narration, transitions and pan and zoom effects in the form of a slideshow or photo-movie.  Once a photo story has been made it can be played on Windows Media Player or burned to a DVD or CD. 
Cool things you can do with Photo Story

· rotate imported pictures and size them to fit the screen 

· scan across your images in different directions in slideshow mode 

· add formatted text (size, font, color) and position it on each slide. 

· make notes and record a narration for each slide 

· insert a sound file made ‘on the fly’ with the voice recording function of an mp3 player 

· insert copyright-free music to play in the background over selected slides 

· create different genres of customized music automatically using the software 

· preview any changes made 

· import pictures from PowerPoint 

· save a project and finish it later 

· save your finished presentation to be sent as an email attachment, played on a pocket PC, mobile phone or portable media center 

Examples

http://www.teachnet.ie/innovative_teacher/default.asp?NCID=365
http://lctigerpride.blogspot.com/2008/07/example-of-how-to-use-photostory-in.html
http://www.coe.uh.edu/digitalstorytelling/examples.htm
Why use Photo Story in the classroom?
A Photo Story can be viewed without explanation or a narrator.  The creator can pre-record narration for each slide and upload the Photo Story to a website or burned to CD or DVD to be viewed by anybody at any time, the slides blend together using pan and zoom effects and automatically advance to give the finished product a more "movie like" appearance.  A Photo Story is a great way to showcase something you have been working on in class with your students or to communicate with parents.

When/Why use Photo Story?
· create visual mini-lessons

· visually emphasize new vocabulary

· to give a description of your daily routine

· create visual book reports

· create digital stories/talking book (fiction or non-fiction)

· to design a comic strip 

· to document/summarize a fieldtrip  

· narrate steps of an experiment

· meet the teacher night presentation to introduce your class

· how to explanation 

· planet introduction

· bird identification

· water cycle

· timeline of historical battle(s)
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· timeline of famous person

· display of art work

· mythology (explanation/identification)

· holidays

· poetry

· similes (literary terms)

· create music videos 

· create a short story or novel synopses

· number/shape book

· famous historical person or building

· scientific process

· favorite sportsperson

· my hero

· a day in the life

· a historical landmark

· explain basic rules of a game in P.E.
· timeline of famous person

· display of art work

· mythology (explanation/identification)

· holidays

· poetry

· similes (literary terms)

· create music videos 

· create a short story or novel synopses

· number/shape book

· famous historical person or building

· scientific process

· favorite sportsperson

· my hero

· a day in the life

· a historical landmark

· explain basic rules of a game in P.E.
Where do I find pictures if I do not have my own?

· http://www.flickr.com
· http://photorack.net
· http://sxc.hu 

· http://freefoto.com/index.jsp
· http://gimp-savvy.com/
· http://photo.net
· http://imageafter.com
· http://www.soople.com
· http://www.pics4learning.com
· http://www.freedigitalphotos.net
· http://www.everystockphoto.com
· http://www.creatingonline.com/stock_photos
*Be advised that all sites may not be appropriate for all age levels.  Always look through a site before allowing your kids access.                                                                              Appendix #14c2
How do I Import Pictures Found Online?

Use one of the above sites to find the picture you need.  Right click on the picture and select save picture as.  Select a destination for the picture and save as a JPEG.  When you are ready to import the picture into Photo Story select the import button and find the folder where you saved the picture.

Copyright 

Be advised that all pictures that you use from the Internet must be correctly cited.  An example of proper citation would be:

Two beluga whales. [Online image] Available http://www.seaworld.org/beluga_whales/beluga_col.gif, January 5, 2000. 

Other Options

You can also convert PowerPoint picture slides into Photo Story. Create the slides in PowerPoint and save then as a JPEG file. (file/save as/save as type/JPEG file interchange format) Import the slides into Photo Story.
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Photo Story Directions
1. Locate Photo Story
· Start.
· All Programs

· Accessories

· Entertainment

· Select Photo Story 3 for Windows
2. Select Begin a New Story

· Select Begin a New Story and select Next
· Saving your project at this point will allow you to go back to the project at a future time.  If you are not going to finish the project in one sitting it is best to select the Save Project button. Save the project in your home directory.  You can simply retrieve it later by opening Photo Story and then selecting Edit Project.  Find your project in your files and select Open. (The file will be saved as a wp3. A wp3 file allows you to save the project and also edit at a future time if necessary) 
3. Select Import Pictures
· IF YOU ALREADY HAVE PICTURES SAVED: Select the folder’s location

· Find the pictures you are interested in using

· Click picture (if folder has more than one picture that you are going to need then hold CONTROL and ALT while selecting each of the pictures, then click OK)

· Click OK
4. Remove Black Line Borders
· Click option to Remove Black Line Borders

· Select Yes to All

· Click OK
5. Edit Pictures
· Please be advised that it is recommended to edit your pictures before you import them to the program. You can do this by using any photo editing program. Below you will find directions below if you must edit using Photo Story.

· Select edit option below the sample picture (middle of the screen)

· This option will open up a window with three different tabs.  

· The first tab is the Rotate and Crop Tab. Use this tab to rotate or crop your pictures.

A. Rotate- select either arrow if you need to rotate your picture. This is suggested if you are using vertical pictures that are not in the upright position.

B. Crop- check the crop box if photo needs to be cropped. If so you will be prompted to resize your picture.  Once your desired size is acquired, select save and then close

· The second tab is the Auto Fix Tab
A. You can select to automatically have the program correct the contrast and color levels and correct the red eye

· The third tab is the Add Effect Tab
A. Choose desired effect for the picture(s)

B. Click save and then close
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6. Organize Order of Your Pictures
· Use the right and left arrows to move pictures in the correct order.  Think of this as a timeline, put pictures in chronological order.  

· You may delete any unwanted pictures by selecting the picture and clicking on the X button.

· At this point you ready to move on, select next.
7. Add Text
· If text is needed or desired on the picture(s) you may begin typing in the text box.

· You have the option to change the font, style, size and text positioning by using the buttons above the text box

· Add text for each desired picture by selecting the arrow button.  Once you have finished this process select Next.
8. Narrate Your Pictures and Customize Motion
· Narrate Your Pictures- Photo Story gives you the option to narrate your pictures. If this is a desired effect, it is first suggested that the “script” be typed out in the text box to guide you when recording the narration.  You have the option to do this for each picture.

1. Test Sound-Select the Microphone button to test the sound. Select Next and follow the directions to test your sound. Once you are certain the microphone works you may continue.

2. Type script in text box for the selected picture- this will serve as a script to read from while recording your voice.

3. Select the red record button and begin reading the text or speaking into the microphone.  Select the stop button when finished.  

4. Preview the narration by selecting the preview button

A.  If you are satisfied continue by narrating the remaining pictures (use the arrows to proceed to next picture). 

B. If you are not satisfied with the narration select the undo arrow (above the picture) and rerecord the narration.
· Customize Motion

1. Select the customize motion button that is below the selected picture

2. Motion and Duration Tab allows you to decide the start and end position of each picture. (this option is not necessary, it may be skipped by pressing the next button)

A. Click/check the box for specify start and end position of motion

B. In the first picture window, crop the picture to the position you desire, this will be what the viewer sees first

C. In the second picture window, crop the picture to the position you desire, this will what the viewer sees at the end of the picture viewing

D. Select save and then use the arrow button to move to the next picture

E. Repeat this for all of your pictures
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· Transition Tab

1. Use this option to set a transition to each of your pictures (you may need to use the back arrow to back to the first picture)

2. Select a transition for the given picture, select Save, use the arrow to proceed to the next picture and repeat the process.

3. When you have selected a transition for each of your pictures you may preview or select close to move on to the next step.  

4. (Keep in mind that you may also time your transitions. If so desired, select the radio button for number of seconds that you want the picture to appear and repeat for all pictures.
9.  Add Background Music
· You have the option to add music or create music. It is suggested to create music for this option.

1. Select create music

2. Choose the genre, style, bands, moods, tempo, intensity and “listen to the sound” by clicking the play button.  Make your final selection.

3. When you have decided on your music select the OK button

4. Select the volume to lowest level so that the narration can be heard throughout your presentation
10. Preview and Save Your Project
· Select the preview button to see your project. If you are satisfied continue to the next step.  If not, select the back button to make changes to your project.

· Under the Activities Section select = Save Your Story For Playback on Your Computer

· Under the File Name section select the browse button, select where you would like to save your project and save it as a wpv file.

· Under the Quality Settings Section select the Settings button

· Under the Profile menu select Profile for Computers- 4 (1024 x 768), then click the OK button

· Now click the Next button
11. Your project is complete
12. To view your project- open Photo Story and select play a story to view a completed story or edit a story to finish a previous project
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LISTENING AND VIEWING 

Multiple Choice Questions for Listening and Viewing Text of excerpt from Cool Runnings. Go to  
http://www.fandome.com/video/101329/Cool-Runnings-Training-Montage/ or 
http://www.youtube.com/watch?v=aaov7DNICPg and watch the segment.  

Read the questions first.  Then watch the segment.  It is two minutes and twenty-three seconds in length.  Students my take notes using Cornell or Mind Maps techniques.  Then answer the following questions with the BEST ANSWER. You may use your notes to refresh your memory.  
1. The first shot of the team’s coach is a

A. wide-angle shot.

B. close-up shot.

C. medium shot. *

D. long shot. 

2. The initial pan shot of the team is humorous because of their

A. t-shirts.

B. head gear. *

C. pants.

D. facial expressions.

3. The director conveys the passage of time through the

A. times.*

B. children.

C. music.

D. wardrobe.

4. The viewer assumes the bobsled team is poor because of 

A. their clothes.

B. the geographic location. 

C. their equipment. *

D. the appearance of the coach.
5. The director illustrates the disadvantages of the climate through the 

A. wheeled bobsled.

B. ice cream truck. 

C. team uniforms.

D. All of the above.*

Appendix #15a1  

6. The director conveys the team’s successful reaching of the designated time through the

A. close-up of the coach’s facial expressions.

B. close-up of the captain’s facial expressions.

C. captain’s counting one, two, three.

D. coach’s clicking the stop watch. *

7. The director emphasizes the geographic setting through

A. dialect.

B. shots.

C. music. 

D. All of the above.  

· Extended Response to Cool Runnings
Think of the persistence shown by the Jamaican Bobsled Team and the persistence of another team you have studied or learned about in class or outside of class. In a paragraph, compare and contrast the persistence shown by these two teams. To get the total number of three possible points, be sure to fully develop the similarities and differences between the two teams.
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Macomb ELA Genre Units: Focus Question Rubric

	
	3 (complete)
	2 (partial)
	1 (minimal)

	Traits:

Content

· Answers the question.

· Uses relevant details from text to support the answer.

· Stays on topic.
	Develops a relevant answer with many details and examples.
	Develops a relevant answer but has few details to support or explain the answer.
	Answers the question with misinterpretation.  

Develops little or no relevance to the text or the question.  

Does not develop or connect ideas and content.

	Organization 
· Restates the question (beginning).

· Provides details in support (middle).

· Concludes (end).
	Restates the question in his/her own words. 

Provides details that support points.  

Writes a response in a logical sequence that makes connections. 
	Restates the question in the answer. 

Retells events in a somewhat disconnected structure.
	Answers either “yes,” “no,” or “I agree” without reference to the question.  

Writes a response that lacks sequence.

	Style/Voice 
· Uses quotes to support.

· Concludes with prediction of characters’ feelings, opinions, etc.
	Uses precise words.

Uses quotations effectively.  

Develops a conclusion that engages the reader.
	Uses a basic vocabulary.

May use quotations, but reference is unclear.

Develops a partially successful conclusion.
	Uses a limited vocabulary.

Does not use quotations.

Develops a conclusion that is ineffective or does not exist.

	Conventions/Presentation 
· Writes neatly.

· Uses proper conventions
	Presentation makes the writing inviting. 

Shows control over conventions. 
	Writing is readable.

Includes errors in conventions that do not distract from meaning.
	Writing may not be legible.

Includes errors in conventions that distract from meaning.
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“The Sound Of Silence”
Simon and Garfunkel
Hello darkness, my old friend,
I’ve come to talk with you again,
Because a vision softly creeping,
Left its seeds while I was sleeping,
And the vision that was planted in my brain
Still remains
Within the sound of silence.

In restless dreams I walked alone
Narrow streets of cobblestone,
‘neath the halo of a street lamp,
I turned my collar to the cold and damp
When my eyes were stabbed by the flash of
A neon light
That split the night
And touched the sound of silence.

And in the naked light I saw
Ten thousand people, maybe more.
People talking without speaking,
People hearing without listening,
People writing songs that voices never share
And no one dared
Disturb the sound of silence.

Fools said I, you do not know
Silence like a cancer grows.
Hear my words that I might teach you,
Take my arms that I might reach you.
But my words like silent raindrops fell,
And echoed
In the wells of silence

And the people bowed and prayed
To the neon God they made.
And the sign flashed out its warning,
In the words that it was forming.
And the signs said, the words of the prophets
Are written on the subway walls
And tenement halls.
And whisperd in the sounds of silence.[image: image1.png]
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Lesson Plan Title: How can sound be silent?

Concept / Topic To Teach:  Symbolism in writing 

Required Materials:

Pictures of a heart, flag, dove, red cross, owl, etc.
Copy of the words to the song “ Sound of Silence”(See Appendix # 30a. )

Optional- recording of “ The Sound of Silence”

Anticipatory Set (Lead-In): 

Show each picture. Ask the students what comes to mind when they see each.

Example: heart=love, flag=USA, dove=peace, red cross=blood, owl=wisdom

Discuss the following concepts:

Symbolism allows people to communicate beyond the limits of language.

Humans use symbolism all the time. Words themselves are mere symbols for something else. (CAT= an animal with whiskers and long tail that says, “meow.”)

A symbol is a person, place, or object that stands for or represents something. 

National, religious, and cultural symbols have a personal significance for each individual. For example, the American flag symbolizes the United States of America. The personal significance, however, varies. A U.S. army veteran cherishes its meaning. A terrorist, on the other hand, finds it despicable. 

Step-By-Step Procedures:
Tell the students you are going to look at the symbolism in a 60’s song, “Sound of Silence” by Simon and Garfunkel.

Pass out the words to the song. If you have a recording, have the students follow along as the song is sung. If you do not have the recording have them follow along as you read the words.

(Note to teacher: These are suggested answers that will relate the song to the student’s world Depending on your students’ abilities, you can ask them to give the symbols found in the song or you can write them on the board and discuss the meaning of each.)

What is this song about and how do the symbols relate to today’s world?

Theme: Lack of communication between people 

Neon God

 The Neon God, for instance, seems to mean technology. People have come to depend on and worship technology, sometimes placing it as more important than anything else…making it a god. 

Talking without speaking/Hearing without listening

Although this song was written many years ago, its message stays alive today, when people spend countless hours text messaging on cell phones or chatting on the Internet. Communication within families is many times nonexistent. Instead of having family time and talking with one another, families spend time sitting in the same room watching TV and never saying a thing.
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The vision that was planted in my brain

 People blindly believe what they are told without thinking for themselves. They listen to the media and entertainment industry.  Many times people begin to believe what the media wants them to think. (An example would be the “War of the Worlds” broadcast.) 
The sign flashes out its warning

 The warning is of what the ultimate effect of our technology worship is going to be. People love the conveniences technology provides, but don’t want to hear about its consequences. We can have our technological gadgets glowing (computer monitors, HDTV’s, cell phone displays, etc.), but the earth is suffering the effects.

The words like silent raindrops fell

 The people seeing the sign flash out its warning day after day mostly ignore it and go about their daily business concerned only with what makes their lives easier, just as they continue on when it rains. 
Conclusion: Symbols work like images that have meaning added to them. Writers insert symbols into their writing to allude to a feeling, mood, or attitude without directly stating it.
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Grammar Lesson 4: Proofreading

TO

Provide students with a copy of their own writing from the opening of the unit.  Pair students with an appropriate proofreading partner. Pose the following inquiry questions: What is the importance of revision in writing?  What does it mean to revise?   What does it mean to edit?

WITH

Demonstrate the mini-lesson from Grammar Girl.  Afterwards, have a sample piece of writing to model the effective use of proofreading.  Actively engage students by asking questions about what the writer might do next.

Grammar Girl here.  http://grammar.quickanddirtytips.com/proofreading.aspx .
Today’s topic is proofreading. 

Here’s a question from Corinne that’s pertinent to a news story that came out yesterday:

 

I have always had a problem of with my writing I forget the word “the” or I forget to put an “ed” on the end of a word, and it’s not because I don’t know to do it, but as I type I just seem to forget to put that there. I continue to read over it, I don’t find anything, but this has come back to bite me a couple times. So I am wondering if you have any helpful suggestions that you might be able to provide me for how I could improve my writing skills, so when I’m actually typing something, when I go back and reread it that if I forget the word “the” or “of”  or something to that extent, that I actually find it. It’s always hard to go back and proof your own writing. And especially with today’s technology age, when you have to send out e-mails rapidly with only a response back, I was wondering if there’s a way, or something that you do in particular, that helps you with that function.
Well Corinne, the Bank of Kazakh* is probably wondering the same thing, because Reuters and the BBC are reporting that someone at the institution misspelled the word bank on its newly released notes, and they were printed and entered into circulation. So, they have a big, embarrassing proofreading problem.

Before we go any further, I do have some tips, but I also have to say that I feel like a fraud for covering this topic, because I make as many errors as everyone else, and sometimes typos slip through. I try so hard, but typos seem to evade me with impunity. As my father would say, “If you miss one typo, all the others will know,” implying that I will forever be an easy mark for sneaky, calculating typos that are out to get me. 

So, given my long history with typos, it has become my belief that it’s nearly impossible for someone to accurately proofread their own writing and be consistently successful. Think about it: If I produce 1,000 words a day, and I let 1 typo slip by every week, that’s actually a 99.986% success rate. If you think about it in terms of letters rather than words, since most typos happen at the level of letters, that 1 typo a week equates to about a 99.997% success rate.

Anyway, I know that’s kind of a silly example because for native English speakers every letter isn’t a typo waiting to happen, and typos are bad and can get you in a lot of trouble; but my point is that even though you should do your very best to catch them, I also think it’s important not to beat yourself up too badly when they happen and to realize that human error is inevitable.
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The real key to avoiding typos is to have someone else proofread your copy, and this actually also relates to a question that at least one other person asked, which is if I could discuss the poor state of writing on the Internet.
                
In addition to the fact that most people don’t get a good grammar education, I believe a significant reason you see so many typos and errors on web pages is that most web copy never gets reviewed by anyone but the writer before it goes live. By contrast, copy that you see in newspapers and magazines (in addition to being written by professional writers) goes through an extensive editing process. After a writer turns in a story, it’s usually reviewed by multiple editors, including the department editor who assigned it, a senior editor, and a copy editor. Of course these editors all have more training in grammar and writing than the average person writing a blog, and even if you consider text on a commercial website, in my experience, these companies tend to run lean editorial departments and may only have one editor looking at copy before it goes live.

So my primary advice on avoiding typos is to have someone else proofread your work. On the other hand, I know this isn’t possible for things like e-mail or rushed projects, so here are four proofreading tips I’ve collected over the years.

 

1)Read your work backwards**, starting with the last sentence and working your way in reverse order to the beginning. Supposedly this works better than reading through from the beginning because your brain knows what you meant to write, so you tend to skip over errors when you’re reading forwards. 

2) Read your work out loud.  This forces you to read each word individually and increases the odds that you’ll find a typo. This works quite well for me, and most of the typos that make it into my transcripts seem to be things you wouldn’t catch by reading aloud, such as misplaced commas.

3) Always proofread a printed version of your work. I don’t know why, but if I try to proofread on a computer monitor I always miss more errors than if I print out a copy and go over it on paper.

4) Give yourself some time. If possible, let your work sit for a while before you proofread it. I’m just speculating here, but it seems to me that if you are able to clear your mind and approach the writing from a fresh perspective, then your brain is more able to focus on the actual words, rather than seeing the words you think you wrote.
 
That’s all on proofreading. If anyone has other proofreading tips, please post them in the comment section of the Grammar Girl transcripts at quickanddirtytips.com. I can always use more proofreading tips, and I’m sure everyone else would appreciate it too!

Moving on to another topic, two people have asked me to clarify the pronunciation of the word etcetera. It is pronounced et-cetera, with a t sound, and not ek-cetera as I apparently said in a previous show. Two of my dictionaries define etcetera as meaning “and so forth,” and it’s my understanding that in Latin,  et cetera means “and the rest” or “and the others,” and it is written out as two words: et and cetera. Although the use of etcetera in English is obviously adopted from the Latin phrase, you write it out as one word, etcetera, in English. [Note: See my correction and clarification in the comments. GG] You generally use it at the end of a list of items to indicate that the list could contain more items and for some reason you didn’t list them. Here’s a title that uses etcetera: “Question words: who, what, where, etc.” And, etcetera is abbreviated etc. So, I’ve said etcetera enough times now that I hope everyone is clear on the pronunciation. That’s all. 
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As always this is Grammar Girl. I’ve included links in the transcripts to pictures of the Cyrillc and Kazakh alphabet because a mix-up between the two was the source of the error on the Kazakh bank notes.  There’s also a new poll in the Grammar Girl section of quickanddirtytips.com asking whether you think you are a good proofreader or a bad proofreader. Finally, thank you for listening, and for participating in the audience survey. There have been enough responses now that the results are statistically significant, which is great; and also thank you for your reviews and donations. I really appreciate every little thing you all do!

Links

Cyrillic Alphabet
Kazakh Alphabet


*This should read the Bank of Kazakhstan.
**Backwards may be the British form of the word. Some references say backwards is only used in Britain, and that Americans always use backward. The Oxford English Dictionary makes a distinction between the meaning of backwards and backward, and based on those definitions I chose to use backwards. 

Note: I proofread this once on the computer screen and twice on paper (the second time after making minor changes), and when someone else proofread it he still found that a to was missing. 

[image: image2.wmf]
BY

With their own writing, have students and partners go through the proofreading process that was modeled.  Monitor what revisions were made to the writing.  Have students reflect:  How did this process enhance your writing?
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Sports Illustrated Article
1966 Flashback- Newspaper Article Assignment

Have students read the original Sports Illustrated article from 1966.  Conduct a class discussion and have students create their own newspaper article from the event.

Appendix #15d1
1966 Flashback: Sports Illustrated 

No Miner player had made an all-district team, much less an All-America. 
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GO-GO WITH BOBBY JOE 

By Frank Deford
From Sports Illustrated, March 28, 1966 

For weeks Don Haskins had splitting headaches--frightful, bursting pains that seemed to cleave his brain. The closer Texas Western came to the national basketball championship, the worse the headaches became. Perhaps his suffering was attributable to the implausibility of it all, for near the end Haskins really began to wonder if maybe he wasn't knocking destiny just a little bit out of joint. He savored the situation of course. He loved it. But now and then he would stop to muse on the "once in a lifetime" aspect, toying with the idea, mulling the whole amazing thing over in his aching mind. Did this happen to Jack Fleck? Or Roger Maris? What was Henry Moreno thinking when he held Dark Star up over Native Dancer? 

For here, at the end, was Don Haskins--a young coach at a school that had never before been challenged for a national title in any sport--standing brazenly in the way of Kentucky and Adolph Rupp, a combination that spread-eagles both the history and glory of college basketball. Not only that, but Kentucky '66 was really a team touched by fate, a team overlooked by nearly everyone before the season, but everybody's favorite now. 

Not that Texas Western had exactly been glorified. No Miner player had made an all-district team, much less an All-America. But the team just kept on winning and finally met Kentucky in the finals. And instead of Adolph Rupp winning his fifth national title, Don Haskins won his first. "I'm just a young punk," Haskins said. "It was a thrill playing against Mr. Rupp, let alone beating him." 

The beating was sound as well as thrilling. Kentucky was a worn, haggard ball club when it faced Texas Western Saturday at College Park, Md., but that was no alibi, for Texas Western had come through a hard season too. Essentially, the final game pitted Kentucky's offense against Texas Western's defense, and it was the defense that held up. After only three days east of the Mississippi, Haskins and his Miners returned to El Paso with Texas' first national basketball title. 

They have arrived on Thursday, St. Patrick's Day. Besides the headaches, Haskins had also been restless, sleeping uncomfortably amid the distractions. When a friend approached him during the nonstop flight from El Paso to Washington, Haskins said, "Hi, when did you get on?" Somebody gave him a 20-peso gold piece made into the shape of a money clip, and all the players received green string ties, which they looped about their necks. "My name's not Mick Shed, but I'll wear one anyway," said Forward Nevil (The Shadow) Shed. At the motel in College Park, which they shared with Duke, the Miners were like interlopers. The Duke fans overran the place. A huge banner, LET'S GO DUKE, hung across the front windows.                                                                                                                           
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A few minutes down the Beltway in Silver Spring, the Kentucky Wildcats already were ensconced in a motel. Pat Riley wore a fuzzy shamrock in his lapel. "Conley's Irish, too," he said, "but he doesn't make as much of it as I do." If Riley resembled a happy Hibernian, Larry Conley didn't. He was a sick Hibernian. "The only green I've got is down in here," he said, coughing and pointing to this chest. 

Like Bob Verga, Duke's star shooter, who just that morning had been released from the hospital, Conley had been ill all week. In fact, the whole Kentucky team was tired. Only Rupp, a remarkable old man hungry for his fifth NCAA championship, remained eager for the last two games of the season. 

Haskins had a healthy team and an easier semifinal game. (TW played Utah, while Kentucky met Duke.) Still, Haskins was edgy. He yelled at Shed through much of practice, and even benched Bobby Joe Hill in disgust. "Isn't this the laziest bunch you've ever seen?" he asked. There is no pretense about Haskins. He is a Smokey Bear of a man, who walks in a shuffle, his feet pointed out. His wife was along, but Don has an understanding with Mary Haskins that when she goes on a basketball trip, she must stay away from him. He was rooming in Maryland with Bill Cornwall, an El Paso construction-supply executive, who is the team's lucky charm. Cornwall missed one road trip this year--to Seattle--and that was the only game Texas Western lost. After dinner on Thursday with Cornwall, Haskins agreed to take some sleeping pills, and he had his first good night's rest in weeks. Over in Silver Spring the Kentuckians were up much of the night caring for Larry Conley, who had no rest at all. 

But Friday was to be Kentucky's day. Conley got out of bed around noon to take a walk with Spike Kerns, the Kentucky trainer. In College Park, Bob Verga was stirring "for a little sunshine," too. By now Rupp and his assistant, Harry Lancaster, had decided that if both invalids could play, sick Conley would guard sick Verga. 

Conley came back from his walk with Kerns. His fever of 102 degrees the night before had responded to treatment with what Rupp called "goose oil"--that's Vick's Vaporub in your neighborhood drugstore. But Conley had lost four pounds and a lot of strength, and it still hurt to sit down because of all the shots he had received. 

Rupp called to check on Conley and then went to Washington to accept various Coach of the Year awards from an assemblage of basketball writers. Although other coaches spoke, too, Haskins made a particular hit with the story of how he got out of coaching girls' basketball. "I was tired of it," he explained, "so near the end of the season I suggested one day we scrimmage skins and shirts. I was coaching the boys the nest year." His Texas Western players were out seeing the Capitol and the Washington Monument. They had hoped to have an audience with another Texan, but L.B.J. was busy. 

The Kentucky cheerleaders were luckier. Kentucky Senator John Sherman Cooper had them over for lunch, and who should turn up at the next table but the man from U.N.C.L.E., Robert Vaughn. Crossing party lines and ignoring all the Senators, the girls swarmed around Vaughn. 

Haskins was beginning to feel a little like those Senators. "I wonder," he said, on the way back to College Park, after sharing the floor with Rupp. "I really wonder whether he knows who I am yet. Oh, well," he shrugged, lighting another cigarette, "maybe he will by tomorrow night." 

Rupp, in turn, was concerned only with Duke and a game that nearly everyone presumed would be the real championship test: whoever won would have no trouble with the western contender. At the start Kentucky 
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rushed to a 23-14 lead. Conley hit his first shot, but in a few minutes he began to gasp and took himself out. Verga went to the Duke bench soon after and he was never himself in this game. His illness had robbed him of the spring in his legs, and the power for the jump shot that had make him Duke's 19.2 scorer over the season. He made only one jumper and had four points in the game. "No spring, no bounce, no life," he said afterward. But Jack Marin, along with Center Mike Lewis, moved Duke back into the lead. Rupp tried to stop the Blue Devils with a one-three-one zone, but Duke shot that to bits quickly, and Kentucky hurried back to man-to-man. Don Haskins, whose team had no shooters in Duke's class, was the most interested observer in the field house. He began to figure, correctly, that if Kentucky won and the Miners won, Texas Western would see that one-three-one zone in the finals. 

The second half was a seesaw, until finally Riley and Louie Dampier put together a fast break that moved Kentucky ahead by four points with 3:31 left. The battle was even from there until Duke missed a good shot two minutes later. Tommy Kron got the rebound and pitched it out to Conley, who was moving up the middle on a three-on-two fast break. "I saw the Duke guys flare out just a little," he said later. He drove all the way in with virtually his last breath to give Kentucky an insurmountable six-point lead. "That was the tough one, that was the tough one," Vic Budas said. Three times in four years Budas had led his Duke team to the final four, only to lose. 

Haskins' team, as expected, beat Utah, 85-78. All that kept Utah in contention was Jerry Chambers, probably the best player in the tournament. He made 38 points against the Miners, the most scored against them since Haskins arrived five years ago. When Haskins' four big men--Dave Lattin, Shed, Harry Flournoy and Willie Cager--got into foul trouble, he brought in Jerry Armstrong, and Armstrong came closer to stopping Chambers than the regulars had. The Miners won easily, but they were not happy. "The officials called it like a girls' game," said Lattin--Big Daddy D--who fouled out. "Baby fouls," said Shed. "They called baby fouls." 

Haskins also was mad at the officials, and at his players as well. His head still hurt. He did pause to kiss his wife at the motel but then went off with Cornwall to have a few beers in his room. Suddenly, from the parking lot, there were loud, raucous noises that turned out to belong to some of University of Maryland students with a few beers of their own. They were carousing aimlessly, but Haskins, worried that they would keep his players awake, invited them in. And then, through the early morning hours of the day he was to become coach of the national championships, Haskins sat and drank beer and made small talk with half a dozen strange kids. They liked him and listened to him, and when they left he gave them a few beers to take out. They went quietly, the Miners slept, and Haskins leaned back with a last beer and a thought. "Once in a lifetime," he said. "You know, this is once in a lifetime." It was pointed out that Haskins was young and would have another team in the championship. "No," he said, "No chance. Mr. Rupp is 64, and he made it a lot of times, but it's probably going to be just once in a lifetime for me." 

Saturday was Texas Western's day, and it was the one that counted. It was to end in El Paso with bonfires and orange bunting all over town and two riot squads to calm down the homefolks. In Maryland the band played Miners Fight over and over, and they all screamed "We're No. 1." Haskins got more aspirin for his head and smoked more cigarettes and said. "This may never happen to me again." Before the game Haskins let his players do as they pleased--no chalk talks or strategy sessions. He had one surprise in store for Kentucky but planned to stick with his basic game, which is man-for-man on defense and a loose free-lance attack. Big Daddy D Lattin, Western's intimidator at center, slept most of the day, stirring only for meals and a chat with Bobby Joe Hill's female cousins. Harry Flournoy, the team's top rebounder, nursed a sore knee. Willie Cager's pretty girl friend, Roselle Leader, came down from New York to watch Willie in the finals.                                                                                                                           Appendix #15d4
The Kentucky players also lolled about, marking time until they could file onto the team bus. The manager, Mike Harreld, counted them, just to be sure, before boarding himself. Harreld carried an extra suit with him, complete with shirt and tie, all hanging in a plastic bag. If Kentucky won, he expected to be thrown into the shower. 

As Haskins had anticipated, Kentucky was planning to use the one-three-one zone. Haskins' surprise for Rupp was a three-guard lineup. Hill, 5 feet 9, and Orsten Artis, 6 feet 1, were the regular backcourt starters, and he decided to use 5-foot-6 Willie Worsley in place of big Shed, to get more speed in against the very speedy Wildcats. All three played the whole game. 

In the Kentucky locker room Rupp asked, "Who's captain tonight?" Somebody said Riley was. 

"It's Pat's birthday tomorrow," Conley repeated." 

"All right then, let's have a birthday present for him," Rupp said, and then they sat and waited for the consolation game to end. Rupp put on his brown jacket. He believes brown suits are lucky. He also thinks it's lucky if he finds a bobby pin, and last year, the worst year he ever had at Kentucky, the players took to planting bobby pins in his path. This year such deceits were unnecessary. "Duke beat Utah by two," Mike Harreld said, rushing into the Wildcat dressing room, and the team jumped up and ran out on the floor to try to win a fifth championship for Adolph Rupp. 

It was a lost cause almost from the start. Kentucky's shooting failed in the face of the tough Miner defense, and even the shots the Wildcats made were individual tributes to Dampier's and Riley's skills. Haskins had been saying his team was capable of better defense than it had shown for weeks. In the finals Texas Western proved that was true. 

Midway through the first half, the score was tied 9-9 when TW made a foul shot. And then came the most significant sequence of the tournament. Hill, way over on the right side, stole the ball from Kron, dribbled half the court and scored. Dampier brought it back up, looked to Hill at midcourt, switched left, and there was Hill, waiting. Cleanly, Bobby Joe snapped the ball off Dampier's dribble and took it all the way in for anther easy layup. They broke the game open. Thereafter Kentucky chased the lead and never cause it, and the Miners were in command. Bobby Joe stole the ball again from Dampier, and all night, while dribbling, he looked like the best broken-field runner since Red Grange. As late as eight minutes into the second half the Wildcats were only a point behind, but they never could come all the way back. Once they had three successive shots at a tie and missed them all: Dampier, Cliff Berger and Riley. 

The Wildcats played fine defense themselves, but Texas Western showed that it could control the ball even against tight guarding. And the three little men--Hill, Artis and Worsley--were able to hit just enough from far outside, without trying to penetrate the Kentucky zone. Those were the long jumpers that Kentucky kept missing. When the Wildcats fouled in desperation, Texas Western made the free throws. Over one 37-minute stretch the Miners hit 26 of 27. 

At the end, to the cheers of their fans, Hill and Worsley just dribbled around till the clock ran out. Finally the Miners were all cutting the nets down--both of them--and getting their watchers. Haskins called out his seniors--Artis, Flournoy and Armstrong--to receive the NCAA trophy. But the second-place trophy, which appears identical in size and weights and will soon be sitting alongside the four others of 
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better memories down in Lexington, was like an albatross. No one really wanted it. Tommy Kron somehow ended up with it in his arms and, clutching it absently, hurried into the locker room. There he dropped it on the trainer's table. He sat down and began to cry. Louie Dampier came over and put his arm around Kron and hugged him. Spike Kerns came in, and, just to get the dread object out of the way, reached up and put the trophy on the shelf, just above the hook where Mike Harreld's extra suit hung, neat and clean in the plastic bag. 

Across the hall Bill Cornwall held the game ball. Now that he had gotten that for his friend Don, Mary Haskins could have her husband back. 
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Nike Commercial- Lance Armstrong
NIKE and Lance Armstrong Unite to Inspire and Mobilize the World
http://www.youtube.com/watch?v=3VfiXAaEQiY-
Watch the following video:
After watching the Lance Armstrong Nike commercial conduct a class discussion and have students explore and share examples of persistence in today’s media.

Have students reflect on the video and share examples of people they know that have been persistent.  Have them explain how that person has proved that persistence and desire prevail in the face of opposition

Appendix #15e
Theme Song
Theme: Persistence and desire prevail in the face of opposition

What song might best represent the theme?  

What song from your lifetime best represents the theme?

Write an explanation of your choice, providing reasons and examples.

Appendix #15f
Constructed Response Questions
Suggestions for teaching new terms and phrases:

Step 1. Present students with a brief explanation or description of the new term or phrase.

Step 2. Present students with a nonlinguistic representation of the new term or phrase.

Step 3. Ask student to generate their own explanations or descriptions of the term or phrase.

Step  4. Ask students to create their own nonlinguistic representation of the term or phrase. 

Step 5. Periodically ask students to review the accuracy of their explanations and representations and ask students to explain their choices
Adapted from  Classroom Strategies That Work by Robert Marzano.

Three-Point Constructed Response Samples

Section 1

1. How does the setting play a key role in the plot development?  Provide two details from the script to support your answer, explaining your choices.
2. Read the quotation from Coach Haskins below: 
“I don’t care what color anybody is, black, white, green.  If they can play, they can play for me.”

How does this statement contribute to the overall message?  Provide two details from the script to support your answer, explaining your choices.
Section 2

1. Describe three details to describe the mood and tone the author creates in the cafeteria scene.

2. At this point in the selection how does the players’ perception of their coach contribute to the overall theme?  Provide two examples from the text, explaining your choices.
Section 3

1. How does the author enhance the external conflict of the selection through the dialogue of the announcers? Describe two details that emphasize the role of the setting, explaining your choices.
2. At the end of the selection Coach Haskins states, “We got more important things to think about.  We have basketball games to win.  Let’s win the battles that count.”  What does he imply in this statement?  Provide two details from the script to support your answer, explaining your choices.
Section  4

1. In a conversation with his wife, Coach Haskins states, “If I give in to that—what would I be teaching them?”  Why is this line key to the central idea?  Provide two details from the script to support your answer, explaining your choices.
2. Throughout the script there are several examples of both external and internal conflict.  Provide three details from the selection to support each, explaining your choices.
3. In the game Coach Haskins states, “Cut it out! Both of you! Nobody reacts! You understand!? Nobody reacts to them! Now let’s get going!”  Provide three details from the script that show this statement is applies to real-life circumstances and not just basketball, explaining your choices.
Section 5

1. In the opening scene Coach Haskins is confiding in Ross that he is not sure “what he is getting these guys into.”  Provide three details from the selection to show how this conversation contributes to the theme, explaining your choices.
2. Describe three examples from the script to show how the external conflict has influenced internal conflict, explaining your choices.
3. Describe three details from the script that show the loss is a turning point for the team, explaining your choices.
Section 6
1. Why has Coach Haskins made the decision that only the black players will play in the championship game?  Describe two details from the script to support your answer, explaining your choices.
2. Why does the author mention Herman Carr at the beginning and ending of the selection?  Provide two details from the script to support your answer, explaining your choices.
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